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This study investigated middle school teacher perceptions toward, and practices i
the implementation of, a comprehensive school reform calleduireng Points 2000
The second purpose of this study was to examine possible factors that influddiee m
school teachers’ attitudes and practices toward implementation Biithimg Points
2000Recommendations. The third intent was to measure if middle school teachers are
using effective instructional methods that are directly related touh@ng Points 2000
Recommendations. Lastly, another area of research that was explohedhisw
Comprehensive School Reform models have been inadequately implemented.

Middle level teachers were surveyed in Midwestern IU 4 Pennsylvania public
schools in grades 5-8. A 39% return rate was reached so the 1U 4 middle lewaisteach
became the target audience for this study with 121 teachers respondingveBata
collected through the use of a modified survey entitled the Middle Level Aessemd
Practice Questionnaire (MLAPQ). Cronbach’s alpha was computed for 3ficspems
in areas of both awareness and practice questions.

The study found five major findings from the analysis of the data. First, based on
the years of experience of teachers it was apparent that stafBopaiils with experts of
the middle level was a concern. Second, the data points out the lack of middle level

course work being taken by a majority of the teachers surveyed. On-goiegsproél



development for teachers entering the middle level needs to occur to improve tbe subje
area expertise and the pedagogical skills. Third, through the review of noeas isc

became evident that teachers were aware and pragticeohg Points Recommendations

to an average level. Individual and institutional factors influenced teachersultgm
implementing all recommendations to the highest level possible. Fourth, &ehakier
changed to develop a good climate for the school through core recommendations but are
not at the level for a cultural change to institute non-traditional refoategtes. Lastly,

the data from this study points out the lack of on-going training in middle school
philosophy and strategies which impedes the implementation diitiméng Points 2000

recommendations.
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CHAPTER |
INTRODUCTION

Throughout American educational history, people have constantly pushed to make
improvements with the final goal of providing the best possible education for the sation’
children. The educational level that most recently has undergone drastic htrege
middle level, considered grades fifth-eighth. The general public’s lackdarstanding
about the nature of 10 to 15 year olds has kept educators from implementing what
experience and research has demonstrated to be appropriate for yousgeat®aleThe
lack of understanding and knowledge of middle schools might be explained by
inadequate implementation of the middle school concepts in most districts and schools.
Core practices such as interdisciplinary team teaching and advisorymsograd to be
weakly implemented with little attention to the underlying goals. A&efit level of
fidelity to many of the reform practices is not possible without substantialcaddi
attention, resources, and long term support.

This study examined the evolving characteristics and goals of middle level
education serving grades five-eight, especially in terms of most réatrhents of
purpose by major organizations in the field. Two of these organizations are the Nationa
Middle School Association (NMSA) and the Carnegie Council on Adolescent
Development (CCAD). These organizations did research around the needteotsat
the middle level. During the 1960s, the middle school emerged as an alternative to the
junior high school, which was seen as similar in organizational make up and philosophy

as the senior high school. However, a consensus definition of key characteristicg was



reached until the 1980s when the NMSA publishibis We Believand the CCAD
publishedTurning Points.

Under current pressure to improve student achievement, schools throughout the
nation have, over the past 30 years, turned to comprehensive school reform (CSR). CSR
Is based on the idea that a school should have a coherent educational strategy that
addresses all aspects of its operations and aligns them in a well-functiehvegy
system.

The Purpose of the Study

The challenge of middle level education today is to take the best available
research and develop schools that place strong emphasis on curriculum, student
assessment, and instruction (Jackson & Davis, 2000). This study investigated middle
school teacher perceptions toward, and practices in the implementation of, a
comprehensive school reform called Thening Points 2000 The second purpose of
this study was to examine possible factors that influence middle school téatitedes
and practices toward implementation of Thening Points 200@ecommendations. The
third intent was to measure if middle school teachers are using effectiueiional
methods that are directly related to Thening Points 200@ecommendations.

Lastly, another area of research that was explored is whether CSR magels
been inadequately implemented. There are accounting studies of CSR modelsighat foc
on the level and quality of CSR implementation by schools (Borman, Hewes, Overnan, &
Brown, 2005; Comprehensive School Reform Quality Center, 2005; Faulkner & Cook,
2006; RAND a, 2004; RAND b, 2006). As this previous research on reform program

implementation has been amply documented, the level and quality of implementation



determines the extent to which the desired outcomes may be realizede I§ther
implementation or partial implementation of an intervention, the expected outcaote is
likely to occur, or, if it does occur, it cannot be fully attributed to the intervention.
Statement of the Problem

Some major problems that exist in implementing the necessary practices to
service the physical, emotional, intellectual, and social needs of middlestedehts are
first that teachers seem not to be prepared to instruct students. Teaclghgsali
become a national concern with the enforcement dith€hild Left Behind Act of 2001
A top priority in educational reform has become the raising of teacher isgpert
Research affirms that mastery teaching is the single most impfatémt influencing
student achievement, moving students well beyond family background limitations
(Marzano, 2011; Reeves, 2004; Schmoker, 2006). Staffing all classrooms with highly
gualified teachers, therefore, is a critical national concern. Secondlyeteare
improperly placed at the middle level and are not prepared to instruct this level.
Furthermore some teachers are just not qualified to be at the middle level and would be
best assigned to elementary or secondary level. Thirdly, as a resatintdgeeasy to see
why a school’s implementation of a CSR model may fall short of the desigrpateiti
by model developers. Indeed, research has shown a large proportion of schools (up to
one-third) discontinue the use of CSR models within the first few years oatation
(Datnow, 2005; Taylor, 2005). These authors feel that the key to these studies is that
middle level recommendations are not being implemented, and if they are being

implemented it is not to a level that benefits students.



For these reasonsurning Points 2000vas developed to bridge the gap between
academic research and classroom practice. There are few channelrhtavehis
information to reach middle grades educators. Districts interested iatiohat change
might consider organizational changes supported by those closest to the deligky |
the teachers. The current trend is to change grade configurationsetgidiand to call
themselves middle schools without substantively changing their programsgolic
practices, instructional processes, or curricula.

“When we begin to more systematically close the gap between what we know and
what we do, we will be on the cusp of one of the most exciting epochs in the history of
education” (Schmoker, 2006, p. 65). With that goal in mind it does not seem we have
gotten any closer several years after Schmoker’s statement. dascresought to find
what barriers exist that block the gap from narrowing and limit implementati
recommendations.

Research Questions
1. To what extent do middle level teachers report being aware of the principles of

Turning Points 200@ecommendations?

2. To what extent do middle level teachers report practicing the implementation of

Turning Points 200@ecommendations?

3. What are teachers’ perceptions of the on-going training they receive to halpe¢he
aware of thé'urning Points 200@ecommendations?
4. What are teachers’ perceptions of how this on-going training is related to theeprac

and implementation of thEurning Points 200@ecommendations?



5. How do individual characteristics, including age, gender, and educationalesqeeri
influence teacher awareness and practice of the implementafiemrofg Points
2000recommendations?

6. How do the school characteristics, including enroliment and setting, influerateste
awareness and practice of the implementatiofuohing Points 2000
recommendations?

Theoretical Framework
Change and Implementation Theories

During the early 1980s, the need for reform presented changes in public
education. The youth of America were being criticized for failing toeaghi This is
when experts like Lipsitz in 1980 started to call for school reform becausd@dueare
failing the middle level student. Nationally known educational experts fedpand
called for change in the educational process (Yecke, 2003, 2005).

This study called upon the theories of Hall and Hord (2001; 2010) in their book
Implementing Change: Patterns, Principles, and Potholeghe book, the authors
present a list of 12 change principles that they believe should be accepted aslgisens.
from these principles that this author pulled from to build his theoretical framewrork f
this study. For the past 25 years Hall and Hord have been leaders of an ortalnati
team of researchers studying the change process in schools, collegessésisares
governmental agencies. They have been systematically charting whahkdo people
and organizations when they are involved in change. Their research approdehdstdif

from that of others in a number of ways, including their primary focus on people on the



front lines who have to implement the expected change, the teachers. Their secondary
focus has been on how leaders facilitate change.

As people plan and lead change processes, they tend to be preoccupied with
innovation and its use. They often do not think about the various actions and events that
they and others take to influence the process, which are known as interventions. Itis
critical to distinguish between the concepts of innovations and interventions. Change
process leaders tend to think only about the innovation and not to think sufficiently about
interventions in terms of an overall plan for and during the unfolding of the change
process; and many fail to appreciate the value of little interventions.

Abundant rhetoric has been, continues to be, and probably in the future will be
given to reform, renewal, and restructuring of schools to attain bettesreBdspite all
the focus on structures and strategies and other features of schools that could ik change
little attention has been given to the most powerful factor: people. What chaeghyis r
about is people and their implementation of new practices in their classrabiosiss
school districts, and states.

Change is not only, however, about the implementers--those who will change
their practices--but also about those who will facilitate the implemeinteising so. It is
quite clear from the disciplined research on change and from accounts of faliccess
school change efforts that were discussed in latter chapters, that gvgelingrafted
facilitation must be present for implementing identified programs and practiteer
small or systematic in scope. The skilled change facilitator helps peoplabdeeady
for implementation and change through a personalized approach, and creates a context in

which change flourishes. Classrooms and schools have an identifiable context in which



teaching and learning take place and in which change and improvement thrive or die.
The issue of context and culture are addressed in more detail in Chapter Il.

As more research was done in the years to follow, a new, more current book
emerged in 2006 that tied into the same theory of change erga#thoughauthored
by Fullan, Hill, and Crevola (2006). When looking at change at the middle level one of
the current reform movements that took a systematic appsoadhr to that mentioned
in the book isTurning Points 2000 The challenge facing a local district is to find ways
to share leadership and decision making with the school community and to model, mirror,
and support the kind of risk taking and change that is expected of schools (Fullan &
Hargreaves, 2008).

While many books and manuals exist containing effective interventions involving
change, these tools are not being fully implemented to achieve successfuhgdeool
reforms. To explore the reasons for this occurring, the researcher alsedcthe
current state of the science of implementation, and identified what itttak@sismit
innovative CSR models and practices to be used in middle level schools. To do this
research, data were provided from the National Implementation Research iNagthwor
University of South Florida.

The authors of this study collected data through a review process which @tentifi
literature that reported efforts to collect data on implementation of geaatr programs
in any domain.The results of their literature review and synthesis confirm that
systematic implementation practices are essential to any riattgrapt to use the
products of science, such as evidence--based programs, to improve the livesipéts ci

(Fixsen, Naoom, Blasé, Friedman, & WallazeD5. The findings showed that the



purposes and outcomes of implementation might be categorized as being paper
implementation, process implementation, and performance implementation. A
conceptual framework was developed and reviewed in their study at producedrstages i
the process of implementing evidence-based practices and programs. Thefstages
exploration and adoption, program installation, initial implementation, full operation,
innovation, and sustainability are reviewed in more detail in Chapter Il. Thus, whe
looking at the implementation of tHeirning Points 2000ecommendations, change and
implementation theory applies as a theoretical framework.
Impact of Turning Points

In 1989 the Task Force on Education of Young Adolescents produced its
groundbreaking reporTurning Points: Preparing American Youth for thé'Zlentury
which provided a comprehensive approach to educating young adolescents (Jackson &
Davis, 2000). Many believed that the necessary focus and direction for middle school
movemenevolved fromthis report (Anfara & Buehler, 2005; de Jong & Chadbourne,
2007; Ference & McDowell, 2005; George & Alexander, 2002; Ingwalson & Thompson,
2007; Manning, 2002; National Association of Secondary Schools Principals, 2006).
Drawing on the most effective middle grades practice and the best avaslsddeah, the
report urged a radical transformation of standard educational practicesdleem
developmentally inappropriate for children just entering the teenage yeays010-15.

The CCAD concluded that junior high and middle schools had not adequately
responded to developmental needs of young adolescents. Jackson and Davis (2000)
elaborated on those developmental needs by saying there is a crucial need to help

adolescents at an early age to acquire a durable basis for self esteibie, dled



inquiring minds, reliable and close human relationships, a sense of belonging inda value
group, and a way of being useful beyond one’s self.

Building upon prior research and publications from the NMSA and National
Association of Secondary Schools Principals (NAS$B)ning Pointsoffered broad,
forceful recommendations including not only the basic components of middle schools but
also elements involving families and communities. The recommendations were
comprehensive and intended to be fully implemented in their entiretyTUrheng
Pointsrecommendations are listed with therning Points 2000ecommendations in
Figure 1.

In the intervening decadeBurning Pointshas elicited extraordinary nationwide
interest and has helped to focus thoughtful attention as never before on the badly
neglected subject of early adolescence. The approach taken in this originahnepts
follow-up activities not only sought basic improvement of the middle grades school, the
pivotal institution of early adolescence, but also aimed to facilitate tisend
development of these young people in and out of school. The reformulation of middle
grades schools aligned witlurning Pointssecommendations can improve the success of

youth from many backgrounds, may have in life, including those from poor communities.



Turning Points Turning Points 2000

Goal: Ensure Success for Every Student

1. Teaching a core of common 1. Curriculum grounded in
knowledge academic standards
2. Instruction designed for all
students
2. Preparing teachers for the middle 3. Staff schools with expereteach
grades
3. Create a culture for learning 4. Organize climate of intellectual
development and caring
community
4. Empower teachers and principals 5. Govern by school staff members
5. Improving grades through health 6. Provide safe and healthy schools
and fitness
6. Involving families in the education 7. Involve parents and community

of students
7. Connecting schools with communities

8. Ensure success for all students

Figure L Comparison ot urning PointsandTurning Points 2000ecommendations.
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The Center for Collaborative Education serves as the National Turning Points
Center, a New American Schools-recognized reform model for creatingpérfgrming
middle schools, based on the principles and practices for effective middle schools
outlined in the national Turning Points report (CCAD, 1989). Member schools engage in
improving learning, teaching, and assessment, building a professional collaborati
culture, engaging in data-based inquiry and decision making, and creating sérticitire
support high achievement and personal developniMost school districts however are
not willing to pursue a complete commitment to Thening Pointsprocess. This may be
because that in order to work with the Center for Collaborative Education, a ttoemni
of three years is essential to see true results. Also at a &&0,600 a year, most school
districtscannot afford to allocate thamount of money in their budgeEven though
there is a large cost associated with implementing reform mddetsng Pointss
currently in 16 states and has 8 Regional Centers around the country. Schoolsrhave see
the benefit of the model if there are 70 middle level schools that have made a full
commitment to th@urning Pointsprocess in the United States. The service and support
these schools receive from the Center for Collaborative Education corhesanrh of
on-site coaching, professional development, and networKumgjng Pointsconferences
and institutes, the Turning Points Self Study, publications and technology, as well as
accountability and assessment of student learning. Unfortunately there ariddle
level schools in Pennsylvania that have made a full commitment Tautheng Points
process.

Pennsylvania, however, has recently become a member of The National Forum to

Accelerate Middle—Grades Reform, committed to promoting the acaderfocnpance
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and healthy development of young adolescents. The Forum does support and advocate
seven CSR models of which the Turning Points Design Model is one. The Forum hoped
to impact schools at the classroom level, so in 1999 they developed the Schools to Watch
(STW) program. Through the STW initiative four middle level schools across thelUnite
States are identified each year that meet their criteria of &igheperforming middle
level school. The Forum has three main criteria when looking for high-penigrmi
middle level schools: first, that they are academically excellent; set@dhéey are
developmentally responsive; and lastly, that they are socially equitablénesd
characteristics are part of therning Pointsecommendations. Of the four schools
selected for the STW award in 2007, one was from Western Pennsylvania.
Implementation of Turning Points and Turning Points 2000

A history of prior research ohurning Pointssecommendations is in order to
understand where we are today. Since the mid-1980s, several national suteetedcol
descriptive data on the degree to which middle schools had implemented suggested
middle school practices such as advisory programs, heterogeneous groupingg,teami
and flexible scheduling (Alexander & McEwin, 1989; Cawelti, 1988; Epstein & Mac
lver, 1990; George & Shewey, 1994; McEwin, Dickinson, & Jenkins, 1996; Valentine,
Clark, Irvin, Keefe, & Melton, 1993).

History for Middle Level Education

The Beginnings

At the beginning of the 1900s, early psychologists like G. Stanley Hall in 1905
(George & Alexander, 2002) suggested that schools should address the developmental

needs of students. Hall's studies influenced Americans to accept that the field of
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education should be grounded in psychology, and that adolescence should be given
scientific study. In 1918, the Commission on Reorganization of Secondary Education
(CRSE), recommended in its annual report the new organization should be a school
system where the first six years should be devoted to elementary eddesigmed to
meet the needs of pupils approximately 6 to 12 years of age. The second six years of
secondary education should be designed to meet the needs of pupils approximately 12 to
18 years of age (George & Alexander, 2002).
The Junior High

As early as 1927, authors such as Koos called for reform because he felt schools
failed to recognize and respond to the particular nature of early adolescenoedifgc
to George and Alexander (2002), “the junior high emerged, originally, as enpatte
satisfy the call for richer curriculum than the elementary school blag@offer, and a
more personal atmosphere than the high school was able to develop” (p. 285). By the
1960s much of the literature on junior high noted that such schools had turned into
“miniature high schools” (Johnson, Dupuis, Musial, & Hall, 1994). Indeed the call to
reform junior high schools was heard as early as the 1920s, within two decades of their
founding. Junior high schools became copies of their senior high schools in terms of
credit and grading systems, methods of teaching, time schedules, and stiiigasac
Eventually, by the 1960s, the call to reform the junior high schools had evolved into a
call for the creation of developmentally responsive middle schools.

Developmentally Responsive Middle Level Schools
In 1984 Joan Lipsitz, in her study of successful schools for young adolescents,

examined four successful middle level schools. Her purpose was to describe how and
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why these schools were successful in meeting the needs of young adolesdattshaV
found in these schools was a strong sense of purpose centered on making every practice
in the school appropriate to the needs of their particular students. It was avident t
Lipsitz that a major factor in these schools’ success was not only theiricoemnto the
needs of their students, but the clarity they had achieved about the purposes of their
school and children they teach. Leadership was also an important factor in ttss sficce
these schools. Decisions were being made not on the basis of expediency, bubrier reas
of principle. Another factor of importance to middle level school success was@osit
school climate. Lipsitz described the development of school organization andrstruct

as being “organic and evolving.” The four principals had a vision of what schooling
should be for young adolescents.

Despite the differences in the four schools in their make up and thought process,
they were all responsive to their particular constituencies. It is §psmsiveness that
contributes to their success. Lipsitz introduced the term developmental respasssioene
describe schools and programs that were aligned with the needs of earlyeadslesc

The NMSA (1995) added that in order for middle level schools to be
developmentally responsive, they “must be grounded in the diverse charastansti
needs of these young people” (p. 5). It then became the responsibility of the nuddle le
educator to not only understand the unique physical, cognitive, and psychosocial
characteristics of this age group, but to develop appropriate educational exgsemmeac
caring environment that assisted the transescent in moving from childhood to adulthood

(Manning, 2002).
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Conceptual Framework

Inducing change in the behavior and practices of an existing organization is both
complex and difficult. Research suggests that achieving change in schools & no les
complex and perhaps far more difficult than in any other type of organization (Berends
Bodilly, & Kirby, 2002). Different sets of behaviors on the part of students, teacher
principals, and administrators are expected; each group responds to and is driven by
varying incentives, rules, and regulations.

Much research has been devoted to the process of change in schools and the
understanding of factors that determine success or failure. Researcld foeuS8R
models more specifically suggesitist successful implementation may depend on a
multitude of factors, including the model’s complexity and specificityntbeel’s
consistency with other school, district, and state policies; the type and levsistdrase
provided to the school; principal leadership and staff buy in; the amount of resources,
including time allocated to teachers; and the amount of model-specific tramingtaff
development provided (Datnow, 2005; Glennan, Bodilly, Galegher, & Kerr, 2004; Huss
& Eastep, 2011; RAND, 2006).

Definition of Terms

Early Adolescence — A unique period of life when children begin the complex
process of making the transition to adulthood. It is a process that not only encompasses
physical development, but also influences social, emotional, and intellectuklpfegat

(George & Alexander, 2002).
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Effective Schools — Schools that are assessed to have a safe and orderly
environment, clear school mission, high expectations, instructional leadership, and
careful monitoring of student progress (George & Alexander, 2002).

Turning Points- A landmark report published in 1989, which provided a
comprehensive approach to educating young adolescents. Drawing on the ectiseeff
middle grade practices and the best available research, the report urdiedla ra
transformation of standard educational practices deemed developmentallyppneger
for children entering the teenage years (National Association of Sec@clarygls
Principals, 2006).

Turning Points 20068 A follow-up, in-depth examination of how to improve
middle education (Jackson & Davis, 2000).

Middle School — A middle school usually consists of grades six-eight but may
also be comprised of grades five-seven, six-seven, five-eight, and sghenMiddle
schools are based on the developmental needs (social and academic) of young
adolescents (National Middle School Association, 1995).

Junior High School — A junior high school usually consists of grades seven-nine
but may also be comprised of grades six-nine, and eight-nine. The junior high school was
conceived primarily as a downward extension of secondary education organized by
subjects and departments with a grade level configuration (Powell, 2004) that usually
includes ninth grade.

Middle Level Education — The terms “middle level education” and “middle level
schools” were first used extensively in the early 1980s by the Researohol dae

Dodge Foundation/NASSP in Volumes | and Il of the National Study of Schools in the
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Middle (Valentine, Clark, Irvin, Keefe, & Melton, 1993). These terms have daiae
acceptance by middle level educators and are used to describe schools anonadiucati
programs that serve young adolescents attending school in any grade coafigafrati
grades five-nine (Clark & Clark, 1994). Defining a middle level school invaeegsral
perspectives including purpose, separation, organization, curriculum, and progrdm (Cla
& Clark, 1994).

Differentiated Instruction — An alternative for heterogeneous classke form
of different avenues for learning, based on their diverse levels of readinesssts)tand
learning profiles (Tomlinson & Imbeau, 2010).

Transescent — A term to describe the transitional stage of development that beg
prior to the onset of puberty and extends through the early stages of adolescence. Also
referred to as early adolescent (Powell, 2004).

Team Teaching — Refers to teachers working together on common
interdisciplinary teams in which they are given common planning periods to evaluate
students and plan for instruction. An interdisciplinary team consists of two torfgle si
subject teachers who have a common group of students. Teams have the abibtyto cre
flexible scheduling (Merenbloom, 2007).

Common Planning Time — Refers to teachers, on a team, meeting one period daily
to plan strategies to meet school goals (Merenbloom, 2007).

Model Middle School Practices — Refers to recommended school practices
specified by national reports on middle schools, most notably the Carnegie Council’s

Turning Pointsdocument (1989) antlurning Points 200¢2000).
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Innovation — The development and implementation of new ideas by individuals
who over time engage in transactions within an organization (Hall & Hord, 2010).

CSR — Comprehensive School Reform (Borman, et al. 2005).

Implementation — As a specified set of activities designed to put into ractic
activity or program of known dimensions (Fixsen, et al., 2005).

Midwestern Intermediate Unit 4 — One of 29 Intermediate Units serving school
in Pennsylvania. The Intermediate Unit serves the 27 schools in Butler, Layardce
Mercer Counties in Pennsylvania. In addition to providing programs and services
requested by area school districts, MIU 4 also implements programs marnyléted b
Pennsylvania Department of Education, the General Assembly, and the U. Snigapar

of Education http://www.miu4.k12.pa.us/common/index.asp

Statistical Package for the Social Sciences — Computer software usedlyxea

data.
Significance of the Study

Surveys have been conducted on the national level to determine the level of
implementation of recommended educational practices for middle schools (Cook,
Faulkner, & Kinne, 2009; Faulkner & Cook, 2006; Meeks & Stepka, 2004). However,
the effects of external variables on outcomes and poor research designs hauedbeen ¢
as reasons that such research has not been convincing relative to effects addiew mi
school practices (George, 2009; Lounsbury,2009).

When looking at how middle level schools implement recommendations, much
of the knowledge provided in these reports advocates developing a framework in three

main areas. First, this study should be used to assess whether schools lre actua
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implementing reform recommendations. If they are, then how can educators builsl on thi
framework? If not, what key components need to be initiated to guide practitioners

their efforts to implement proven strategies? The hope is that gatheringsthevailable
research can help bridge the gap between researchers and practitioners, putting
practitioners in touch with research in the framework of a comprehensive and
comprehensible model. The intent of this research was to make some improvement in
education, which could benefit all middle level students.

Second, in other studies authors also stressed the importance of comprehensive
implementation for increased student achievement (Goodwin, 2011; Protheroe, 2011). It
was therefore significant that this study collected data on the imptatioa of Turning
Points 2000cecommendations. THaurning Points 200@ocument is widely accepted as
the most comprehensive example of needed middle school reform since the original
Turning Pointsdocument in 1989.

Lastly, very few studies have been conducted in Pennsylvania concerning the
implementation offurning Points 2000 The studies that have been completed have
concentrated on the origindlrning Pointsdocument (Steward, 2000), and flotning
Points 2000 As Pennsylvania proposes changes to teacher education and licensure at the
middle level, the need for implementation data is essential, particulgsbliagmakers
and universities make decisions concerning middle level teacher preparatisrstutlyi
provides implementation data that can be used by decision makers and futuoheesea
as they assess middle level reform efforts and propose future direstioidtlle schools

in Pennsylvania and across the nation.
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With the onset of thdlo Child Left Behind AQNCLB) of January 2002, schools
that receive federal education dollars can only implement programs thatkee Iy
scientifically based researcfiurning Pointss a proven CSR model that is based on two
significant sources: the landmark repdityning Points: Preparing American Youth for
the 2F' Century and 10 years of research and practices in middle level schools across the
country, as documented Trurning Points 2000 Unlike most CSR model3urning
Pointsfocuses solely on students in the middle-grades and their unique needs as young
adolescent learners.

The most significant challenge to middle schools as they work to put NCLB
mandates into practice is the implementation of teacher quality stand&udgesS
showed that the most dominant factor affecting student academic gain is tpaaitg.
Accordingly, more stringent qualification standards are currently sEiyB for many
middle school teachers. These mandates place a heavier burden on schools that are
already strained in their efforts to attract highly qualified teach®chools with high
poverty rates are particularly challenged in their attempts to tecrdiretain qualified
teachers, yet their needs are greatest. In high-poverty middle scloyelshan 50% of
classes are taught by teachers who did not major in the course subject tey dasiy.

Middle schools are also treated differently under NCLB depending on whether
they are designed as an elementary or high school; these variations in school
classification can cause tremendous confusion. Middle schools that are ddsagnate
elementary schools might share the same testing or adequate yeamgprog
requirements as elementary schools, while the NCLB standards for teaditgmaana

differ if the middle school is in a K-12 institution but considered a separate “school
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within a school.” Teacher quality standards for middle schools designated as high
schools demand that teachers hold a certification in each subject they instruet. Thes
requirements present real challenges for school districts as they trg amtiretain
middle school teachers.

The importance of teachers who are knowledgeable about and committed to early
adolescents has been a basic doctrine throughout the history of middle levebeducati
In Turning Points 2000Jackson and Davis (2000) corroborate that tenet, stating that
“increasing middle grades teachers’ knowledge and skills before and durintgthee
is critical to the success of middle grades education” (p. 94). NCLB (2002) adds the
requirement that all middle level teachers be “highly qualified” il eabject area they
teach.

This study could be cited and used by school boards, administrators, teachers, and
parents to show support for or against the implementation of the middle level reform
movement based on the data found within. It has better enabled the researcher to
understand the perception of teachers and thus become an instrument to be used
throughout his career in education. Lastly, it is hoped that other researcheteadté
this topic will use the data to enhance their research.

Limitations of Study

In conducting the survey for this stulityitations need to be pointed out that have
an effect on the final outcome. Several areas of a school’'s improvement or edflorts
had barriers to its implementation that need to be identified, addressed, and overcome
(e. g., lack of training, lack of time to plan, lack of resources, and lack of school or

district support).
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The data for this study were collected entirely from 14 school distnidsd-
Western Intermediate Unit 4 of Pennsylvania; therefore, the data nefsrése
perspective of Mid-Western IU 4 middle school teachers only. Their pékgsemay
not reflect the opinion of other members of the middle school communities across
Pennsylvania or America. Non-public, community, non-chartered, and special
population schools (e.g., vocational schools, school for the mentally retarded and
developmentally disabled, schools for the deaf and blind, and schools in the Department
of Youth Services) were excluded from consideration due to the nature and spetsal nee
of their populations and specialized focus of their academic programs.

SinceTurning Points 200@ecommendations are only 11 years old, it is
guestionable whether schools have had ample time to implement and observe the effects
of their efforts in a measurable way. The survey used to assess the intptemeof
Turning Points 200@ecommendations was designed to measure the breadth but not the
guality of implementation. Lastly, this study may have encountered teasipenses
that are not truthful and without bias. The survey sample may have answered what
he/she felt the researcher wanted to hear.

Conclusion

Under pressure to improve student achievement, schools throughout the nation
have, over the past 25 years, turned to CSR. CSR is based on the idea that a school
should have a coherent educational strategy that addresses all aspeoigenaitsns
and aligns them in a well-functioning delivery system.

Do Turning Points 200@ecommendations work? An accepted level of success

has not been determined to indicate if true success has been met. Reseésdimxesul
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been mixed. Some studies have measured a modest improvement in student
achievement; others have found no effect on student achievement. This researcher
approached the questioniirning Points 200@ffectiveness by first focusing on an
even more basic question: Hawarning Points 2000ecommendations been
implemented? A possible shortcoming of nearly all previous studies is thdtahey
assumed that schools have implemeiftedhing Points 200@ecommendations in their
entirety.

But what if most schools have implementedThening Points 2000
recommendations only partially or not at all? In such cases, improved student
achievement cannot be expected, discipline referrals cannot decline, studemaneets
be met, and therefofeurning Points 200@ecommendations should not be blamed for
these failed attempts. Until we measure the level of implementationnwetca
determine whetheFurning Points 2000vorks, or whether one CSR model works better
than another.

To answer these questions the researcher developed six research qunedtions t
guided this study. These questions were answered by surveying the nidtitedehers
of 16 middle schools of the IU 4. The survey was designed to ask specific questions
aimed at the implementation dtirning Points 2000ecommendations.

The theories that guided this study developed around two areas of research
discussed in Chapter Il. The framework that was laid out builds upon the historical
perspective for the middle level education movement. In order to understand tfss proce
necessary to instill these qualities in middle schools, research on Change and

Implementation Theories was reviewed to support this study. Secondly, Middle Level
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Theory was reviewed to point out the curriculum and recommendations necessary to
guide educators toward developmentally responsive, equitable, and high achieving
schools. A modified version of the Middle Level Practices Questionnaire QYILP
developed in 1996 by Myles Seghers, was used to gather responses. It had 63 questions
in a Likert or multiple-choice format. Also, a short questionnaire was intliadeollect
data related to teaching experience. This new modified study was etasfthe
Middle Level Knowledge and Practice Questionnaire (MLAPQ).

The results of this study provided middle grades practitioners, scholars,
advocates, and policy makers with a firm foundation that links the middle school
concepts recommendedTarning Points 200@o improve student academic

development.
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CHAPTER I
REVIEW OF LITERATURE
Conceptual and Theoretical Framework
There were several key concepts and theories that were presented inetheofevi
literature. Also provided in this chapter was a review of the framework thas tbem
historical perspective for the middle level education movement. Informatisralso
presented as a review of specific curriculum and instructional proceduresidness the
developmental needs of the middle school students. Finally, the researcher explored th
recommendations necessary to guide educators toward developmentally vesponsi
equitable, and high achieving schools.
The main goal was to show that the needs of middle level students are unique and
require certain factors to be in place to service them. To firmly edtahis, the
researcher included an overview of the following components: (1) Historical
development of the junior high school movement and subsequent reform actions taken in
response to perceived inadequacies of the junior high school system; (2) Imtpléone
and change theories that help or hinder progress in the area of middle level education;
(3) The middle school concepts as related to the needs and charactensiiosgof
adolescents; and, (4) A discussion of the base framework of the recommendations of
Turning Points 2000vith collateral citations. The main emphasis in this discussion was
focused on follow-up research that has builTanning Points: Preparing American
Youth for the 2% Century(Carnegie Council on Adolescent Development, 1989). This is
recognized by middle level educators (George & Alexander, 2002; Jacksonis; Da

2000) as the primary source for achieving consensus regarding middle leveloeducat
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The follow-up research tourning Pointstook over 10 years to complete and lead
to an in-depth examination of how to improve middle grades educdftimming Points
2000drew on lessons learned from the Middle Grade School State Policy Initiative
(MGSSPI) and several other national middle grades improvement efforts anetste |
research. Therefore, each of the seven recommendation3 dirmmg Points 2000
(Jackson & Davis, 2000) was examined in relationship to current literature. For the
purpose of this study, emphasis on only these recommendations will be studied from the
teachers’ perceptions.

Historical Development

As the United States of America came into being, education was maingrdeli
in the private homes of colonists. It was soon determined that each state should develop
plans to educate the children. Thus, our American education system developed-an eight
four plan where students received eight years of elementary educatiayuagddrs of
high school education. Later, educators began to perceive an imbalance in tiheuoonti
of education.

In 1872, Charles W. Eliot, who was president of Harvard College, became
concerned over the average age of entering freshman. This prompted him tgateesti
ways to improve and reduce the total program of elementary and secondatyoeduc
prior to college admission. He pursued this issue throughout his chairmanship of the
famous Committee of Ten on Secondary School Studies.

The Committee of Ten recommended, in 1893, that a secondary school program
should begin two grades earlier with six years of elementary anéaig gf secondary

education. This became a major issue for the next 20 years (Powell, 2004). Byentual
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the Committee on Economy of Time in Education, reporting in 1913, made the first
specific mention of a separate junior division of secondary education. Intgeanse,
school districts, all over the nation, experimented with either a six-siydars of
elementary then six years of high school) or six-three-three (sig géatementary
school followed by three years of junior high school and finally three péaenior high
school) programmatic divisions of the schools (George & Alexander, 2002).

The origin of interest in the middle school has been traced to the end of'the 19
century. Momentum for the recommendation was gained when a series of studie
conducted by Ayers, 1909; Strayer, 1911; and Thordike, 1904 investigated high dropout
rates during the eighth and ninth grade. This led them to a discovery of a gredtydispa
in methodology between the elementary school and high school.

In order to meet the needs of young adolescents, Lounsbury (2009) cited the work
of G. Stanley Hall (1905), a noted pioneer in the field of adolescent psychology.
Lounsbury stressed that Hall believed that success is directly relatedijizathyg of
education that children receive during the critical years of adolesc@hecse that
accepted Hall's views saw the advantage of a new school structure for adsle&ent
the 1920s, the concept of school reorganization for a separate junior high was in full
swing.

The Development of the Junior High School

Often considered a uniquely American institution, the junior high school concept
actually originated in Europe, more specifically Denmark (Powell, 2004). Riattsef
first junior high schools contained components that would be very familiar to today’s

middle school education. The school was to be based on the characteristics of young
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adolescents and concerned with all aspects of growth and development. The junior high
school would provide the final portion of general education and offer a transition to the
high school years.

Two individuals who contributed information that helped to begin the junior high
movement were Leonard Koos and Thomas Briggs who published books in 1920 (George
& Alexander, 2002). The first junior high schools were influenced by factors aasl ide
other than what would constitute the most effective program. In many lesstpdpula
states, junior high school became a substitute for the high school. In turn, the main goal
became preparation for college; thus, junior high schools began taking on the
characteristics of the high school. As a result, junior high schools became morerand m
of a high school replica.

Reform of the middle level started almost at the same time junior high schools
became popular. The Commission on the Reorganization of Secondary Education
recommended the “Seven Cardinal Principles” of content in secondary education in 1918,
marking a major shift in educational thought about the education of adolescents
(Schurgurensky, 2011). In the 1940s and 1950s, as efforts were made to bring about
renaissance of the junior high school, some writers described what these schodis ought
be like. The most influential statement about reform was developed by Gruhn and
Douglass in 1947 (McEwin & Greene, 2011). They proposed and described six major
functions: integration; exploration; guidance; differentiation; so@tén; and,
articulation. These functions remain today as a foundational framework ii@ndedn
effective middle level school. During the 1950s, junior highs began to be built to serve

the problem of the “Baby Boom” and became viewed as miniature high schools, and
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considered by many as an unsuitable fit for the needs and interests of eatgeksl
These difficulties encountered by the junior high school led to substantiakaoritic
which in turn helped pave the way for the development of a new educational institution
for middle level education. In order for this to occur people would have to be wiling t
do things differently and be open minded to a lot of change.
Change Theory

In looking at the reform movement at the middle level, we see the definite
resistance to change from traditional practices to new stratelgieshe fear of change
that blocks a reform effort, which may be the case wititivaing Points 2000
recommendations.

To clearly understand why teachers might fear change, we must review the
research on change theory for clarification. The first recognizsdureh on change
started with Kurt Lewin in the mid 1900s. He identified three phases through waich th
change agent must proceed before the planned change becomes a part of the system.
These stages include Unfreezing, Movement, and Refreezing. In Ungepeople
must believe change is needed. Movement occurs when the change agent identifies
plans, and implements appropriate strategies. Finally, with Refreezirdhahge agent
stabilizes the change in the system so that it becomes integrated intouhestat
(Fullan, 2003). The simple process provided the guidelines for organizations to
successfully implement change. As time passed, other researcherstuitthan the

ideas started with Change Theory.
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Hall and Hord Change Theory

The model Hall and Hord (2010) developed assumes that there are 12 principles
of change. From these 12 principles, they theorize that change occurs iroktages
concern from zero-six. As such, there are also levels of use of an innovationrtbat
the concern stages from zero-six. The implementation dfuh@ng Points 2000
recommendations could fall somewhere within these stages of concern disgtaying
level of change present in the areas surveyed in this study.

Hall and Hord (2010) believe that these principles are no longer debatable points,
for they summarize predictable aspects of change. The first assumptioin stuthies of
change was that change is a process, not an event which they gained from the authors’
Hall, Wallace, and Dossett’'s work produced in1973 (Hall & Hord, 2010). In other
words, change is not accomplished by having a one-time announcement by an executive
leader, a two-day training workshop for teachers in August, and/or the delivegy of t
new curriculum/technology to the school. Instead, change is a process throaigh whi
people and organizations move as they gradually come to understand and become skilled
and competent in the use of new ways.

The second principle is that development and implementation go together but
serve different purposes. Development entails all of the activity ddlatereating an
innovation, while implementation addresses establishing the use of the innovation in
adopting sites. Development includes all of the steps and actions involved ing;reati
testing, and packaging an innovation; whereas, implementation includes all opthe ste

and actions involved in learning how to use it.
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The third principle states that although everyone wants to talk about such broad
concepts as policy, systems, and organizational factors, successful chasgndtands
at the individual level. An entire organization does not change until each member has
changed.

The fourth principle explains that when most people think or talk about change,
they focus on what will be changed; in other words, they focus on the innovation. But
other than being aware that there is an innovation, most school leaders do not seem to
consider that there are ways to characterize innovations, and that theyycamthar
amount of time, resources, and effort required for implementation.

As people plan and lead change processes, they tend to be preoccupied with the
innovation and its use. They often do not think about the various actions and events that
they and others take to influence the process, which are known as interventions.
Interventions are the key to success of the change process. This is enfdible of
change.

Many people seem to prefer to maintain a vertical perspective when thinking
about organizations and how they work by seeing things as “top-down” or “bottom- up.”
The sixth principle explains that for change to succeed, a major shift in thinkadbtbe
participants is needed. The vertical paradigm must be replaced with a horizontal
perspective in which all of the actors are viewed as being on the same plangmveit
higher or lower than any others.

A central theme of advocates for bottom-up change is that those nearest the action
have the best ideas of how to accomplish the change. While the “bottom” may be able to

launch and sustain an innovation effort for several years, if administrators elogagje
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in ongoing active support, it is more than likely that change effort will dies i$hhe
seventh principle and is proven in implementation research.

In the eighth principle, it describes one intervention called strategy, whicteis
that is more commonly known to people. A mandate is one kind of strategy that is used
widely and has been criticized as being ineffective but can work quite weltifrigge.
When a mandate is accompanied by continuing communication, on going training, on-
site coaching, and time for implementation, it can operate quite well.

The ninth principle relates that although individuals are necessary to change, the
key organizational unit for making change successful is the whole school. |t must
however, work in harmony with district, state, and federal systems of education.

Embedded in all of the principles is an overriding principle that is tfle 0
states that there is a core belief that change is a team effort andsahetp to facilitate
the change process. Paired with that principle is tHentich states that appropriate
interventions reduce the challenges of change. If the process istietilitall, change
can be fun and rewarding. It certainly does not have to hurt or even be dreaded.

Lastly, the 18 principle involves the consideration of the school as a unit of
change. As such, we can think of it as having two important dimensions that affect
individuals’ and organizations’ change efforts through physical features and people
factors. Physical features involve things such as the size and arrangetherfaotiity,
and the resources, policies, structures, and schedules that shape the staff eopk. P
factors include the attitudes, beliefs, and values of the individuals involved asvied
relationships and norms that guide the individuals’ behavior. An increasing body of

literature on the influence of workplace culture has evolved from both educatiorabwrit
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who study school improvement and from members of the corporate sector who are
concerned with quality and its relationship to profits. This community of “proiesisi
learners,” as labeled by Hord in 1997, embodies individuals who value change and seek
change in order to increase their efficacy as teachers. Having saimiad-oriented

staff can contribute profoundly to how the change process unfolds and ultimately
succeeds in a given school (Hall & Hord, 2010)

Stages of Concerns

Feelings and perceptions about an innovation and change process can be sorted
and classified into what Hall and Hord (2010) call concerns. In fact,ithare
developmental pattern to how our feelings and perceptions evolve as the change process
unfolds, which they named the Stages of Concern. These stages gave them a way of
thinking about people’s feelings and perceptions about change. The idea of callshng one’
feelings and perceptions concerns was originally proposed by Francesr-ufés.

Fuller proceeded to conduct a series of in-depth studies of concerns of stuclesristea
She then proposed a model outlining how, with increased experience in a teacher
education program, the student teacher’s concerns moved through four levelsedinrela
self; task; and, impact.

Unrelated concerns are found most frequently among student teachers who have
not had any direct contact with school age children or clinical experience in school
settings. Self-concerns tend to be most prevalent when student teachers lregin the
student teaching, or other, more intense clinical work. Task concerns show up quite soon
after the start of student teaching, as the actual work of teaching bezemiras. Impact

concerns are the ultimate goal for student teachers, teachers, and poféssbis level
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the concerns focus on what is happening with students and what the teacher can do to be
more effective in improving student outcomes. Fuller (1969) proposed a different model
for the content and flow of a teacher education program, which she named, pezdonaliz
teacher education.

The same, unrelated, self, task, and impact pattern of concerns is found in
people involved with all types of innovations and change processes. In addition,
choosing the types of “interventions” that are to be done to facilitate the chacgsgr
is based on the same personalization model. Through Hall and Hord’s research, they
identified and confirmed a set of seven specific categories of concerridfaoou
innovation that they call Stages of Concern (SOC). These stages aredstm |
concerned to most concerned: Awareness; Informational; Personal; Manggement
Consequence; Collaboration; and, Refocusing (Hall & Hord, 2010).

The original ideas of unrelated, self, task, and impact have been preserved, but
based on their research findings, the self and impact areas have been trifie
distinguishing stages within each. Self concerns are now divided into two stages--
informational and personal--and impact concerns are divided into consequence,
collaboration, and refocusing.

SOC addresses the affective side of change that are people’s reactiongs,feel
perceptions, and attitudes. “Levels of Use” has to do with behaviors and portrays how
people are acting with respect to specified change. Eight classifisatir levels, of how
people act or behave with change have been identified and verified through thénresearc
The first distinction to be made is whether the individual is a user or a non-usee. Thre

non-use and five use levels have been identified. These Levels of Use of theidmnovat
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work together with the SOC from least to most use. The non-user levels are non-user,
orientation, and preparation. The User levels are mechanical, routine, refinement
integration, and renewal (Hall & Hord, 2010). Looking at these levels, we can look at
school reform and decide on what level is the district functioning and the change that i
necessary for them to move forward in the change process.

A major reason that widespread change often occurs only modestly across a
school is that the implementers, change facilitators, and policy—makers ddiyot f
understand what the change is or what it will look like when it is implemented in the
envisioned way. When there is such confusion, principals and other facilitatorsvenay g
conflicting signals, and teachers will create their own versions of clemiipey try to
understand and use the materials and processes that have been advocated.

Hall and Hord (2010) came up with a model that incorporates all the previous
stages of change entitled the Concerns-Based Adoption Model (CBAM). Theyprimar
focus is the individual and individual’s needs for understanding and support in the
process of change. One important part of the thinking that was proposed in the origina
writing about concerns-based approach was to be sure to view the whole astieell as
parts. The idea of systems thinking and especially the use of adaptivessiysteny
were emphasized. This systematic view has become much more widely @ccepte
recently. Thinking about change processes in organizational settings asystémngatic
is important especially since there are so many pieces and interactaraidyn

Typically the school wide change efforts have been short-term and lacking in
participation by the entire staff. Encouraging the staff's motivatahange so that

improvement in the school is ongoing has been a major challenge to school change
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leaders. If the context of the school affects teachers’ abilities andatichs to change,
what does the research tell us about such school settings? In review of trehresear
this topic Hall and Hord (2010) identified the five dimensions of these “professiona
learning communities” as following: (1) shared values and vision; (2) deidetarning
and application; (3) supportive and shared leadership; (4) supportive conditions; and, (5)
shared personal practice.
Fullan’s Change Theory
Since the time that Hall and Hord’s (2010) book was published for the first time
in 2003,another book was published that sheds some light on the change process and to
why theTurning Pointssrecommendations may or may not be implemented currently in
middle level schools. This book is callBceakthroughoy Fullan, Hill, and Crevola
(2006). Richard Elmore describes how their theories apply to education by saying
following:
The authors of this book describe a path, a process; a model that they think will
take large educational systems from their current state of consideifatiéet
marginally successful improvements to a completely different statgha hi
functioning and powerful transformation unlike anything we have previously
experienced. My work for the past thirty years has been shaped by the mantra,
“steady work.” My work has led me to an increasing appreciation of the power
and resilience of the default culture of public schools the deeply rooted beliefs,
structures, artifacts, and symbols of an increasingly dysfunctional aneizbsel

of institutions. | am increasingly convinced that the work of reform is not about
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‘changing’ the institutions and practices of schools but about deliberately

displacing one culture with another. (p. xi)

When looking at previous models that influencedBheakthroughmodel, we
start with the Hall and Hord’s CBAM. The strategies articulated in the Ipnenald
required of leaders for successful change, are those needed to guide and support
individuals in their implementation efforts. Other models of that period used tagstabl
Breakthroughhave parallels to CBAM’s focus on individuals and their concerns.

For instance, Bridges’ 1991 work in the corporate sector describes the change
process as three transition phases. The first of these is Endings, the secosuatiala N
Zone, and third is Genuine New Beginnings. Similarly, Scott and Jaffe in 1989 proposed
four phases of transition through change consisting of Denial, Resistance, Eap]orati
and Commitment (Fullan, Hill, & Crevola, 2006).

These models from Bridges, Scott, and Jaffe appear to concentrate mainly on pre-
implementation period of the change process. Fullan’s (2007) research tmgl ovri
change, however, much like Hall and Hord cover all stages. One phenomenon that
comes from Fullan’s model that may affect Thening Points 2000ecommendations is
“implementation dip” (Fullan, 2007). The implementation dip is the period of time early
in the implementation process during which productivity and morale both decline
because of the tensions and anxieties generated as educators, parents, and students
attempt to deal with unanticipated problems (Fullan, 2003). Many promising reforms
have been discarded during this period.

Because of the “implementation dip” in the late 1980s and early 1990s, new

policy-maker targets again emerged due to the fact that restructuricigoolswas seen
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as insufficient. The new cycle called for system wide changes, or invatings,

systemic reform. At the federal level, one push was for state systenaitvieg. It was
believed that such comprehensive models would fundamentally change how schools
operate and would have wide impact.

Senge’s (2006), thinking of work in a corporate setting, reportétienFifth
Discipline has captured the attention of educational leaders who are struggling to
persuade schools to become interested in change and improvement. Senge, looking to the
work of Argyis in 1982, identified the factors that individuals and organizations
collectively need to become a “learning organization.” Five disciplinesaps of
thinking and interacting in the organization, represent these factors. Thegtare fi
systems thinking which makes it possible to structure interrelationships ffemtevely.
This discipline integrates the other four, fusing them into a coherent body. Theoother f
disciplines are, building a shared vision, personal mastery, mental models, andlthe f
discipline is team learning.

Elmore (2004) echoes a number of writers in commenting that schools have
learned to change massively in their surface structures while chditignat their core.
Wave after wave of reform initiatives constantly disrupt the surfaeefischools but
rarely penetrate deeply into the classroom to bring about systematic enpants in
instruction. Fullan, Hill, and Crevola (2006) concur that it does not matter where the
change starts as long as it is systematic thereafter. And syistemeans a focus on
establishing expert instructional systems that serve the needs of il leve

Elmore (2004) has nailed the problem, but his solution is outlined only in broad

strokes. Fullan, et al. (2006) feel we need to go from broad strokes to speafic acti
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without falling into the trap of prescription. Prescriptive teaching oftes goder the

name of “direct instruction” and is used to refer generally to direct approaches t
curriculum and instruction. In their meta-analysis of Comprehensive SchoohRefor
(CSR) designs, Borman, Hewes, Overman, and Brown (2003) indicated that, of the three
models for which extensive research showed evidence of effectivenessifats
achievement, two made extensive use of the direct instruction approaches.

Direct instructional approaches led to short-term gains, but a price isgaitnis
of narrow control for teachers and little control for studeBt®akthroughs an
argument for changing the current model of classroom instruction to solve the very
problems that direct instruction necessarily creates and reinforcagct'istruction
creates a perverse dependency to achieve short-term result8re@kihroughsolution--

a system based on focused instruction--matches the short-term effececof di
instruction while building the conditions for longer-term effects that willHzevs to be
far more enduring than those of direct instruction (Fullan, et al., 2006).

Fullan’s “Breakthrough Model” proves to be a more aggressive process that may
be necessary to fully implement CSR in light of the NCLB mandates. Thd mode
entitled the “Triple P Model” and consists of the following components: there age thr
inner core functions; personalization, precision, and professional learning. Six core
functions support the three Ps: assessment literacy; school and classrauzatoga
classroom teaching; professional learning communities; interventiorsaistbace; and,
home and school/community partnerships. Finally, there are leadership and coordination
factors across the three levels of schools, districts, and the state thguaezre

orchestrate the first two layers.
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“In a review of effective schools research from 1985, Michael Fullan focuses on
the implications of these data in terms of change strategy. Fullan’s medabteatial
for those involved in the full actualization of the middle school concept” (Merenbloom,
2007). In 1993, Fullan found that substantive change is both a time consuming and an
energy intensive process. He concluded that the total time frame, fraationitio
institutionalization, is lengthy. Even moderately complex changes w@ketlfiree to five
years, while major restructuring efforts can take 5 to 10 years.

There is another dimension of school and organizational change that has been
given attention by the writers noted previously and that warrants somecattethte
context in which the school as an organization operates. One part of that caihiext is
school’'s own unique organizational environment that it has created, and the other is the
larger context of district and state in which the school is located.

One of the keys to success in facilitating change in organizational sesitig
type of climate or culture that is developed. There is confusion and inconsistency about
the use of terms context, climate, and culture which a look at leadershijp tetendt
illustrate.

James and Jones (1974) as cited in Hall and Hord (2010) concluded that it is
important to distinguish three concepts of climate:
1. Situational variables: The objectively observable features of an organizati
such as number of staff, building features, budgets, and policies.
2. Psychological climate: The individual’s perceptions of aspects of orgamiza
that can be measured using statistically reliable questionnaires.

3. Organizational climate: The aggregation of individual’s perceptions.
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More recently, many authors have been using the terms culture and context. In
some cases, culture as a word seems to be interchangeable with the teatesarid
context, while in other cases some important distinctions are made. Hall ah(2Bbd)
in order to simplify and clarify, offer the following definitions:

1. Climate is the individuals’ perceptions of a work setting in terms of priori-

established concepts that can be measured empirically.

2. Culture is the individually and socially constructed values, norms, and beliefs
about an organization and how it should behave that can be measured only by
observation of the setting using qualitative methods.

3. Context is comprised of (a) culture (as defined above) and (b) ecological
factors (as defined in James and Jones’s discussion of situational variables
above). (p. 194)

Hall and Hord (2010) point out that the culture (people or human factors) and

situational variables (physical or structural factor) interact to mpkihe context, and
that these two sets of variables are difficult to separate in terms ofnitieidual and
collective effects in a setting during the change process. It isivéthse of these key
definitions that questions will be developed for the quantitative survey later in €hapte
1.

Implementation Theory

The previous sections show proven research of effective interventions involving
change to achieve successful school wide reforms. To explore the reasorss for thi
occurring the researcher also covered the current state of the scienpéeaientation,

and identified what it takes to transmit innovative CSR models and practices &dda us
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middle level schools. To provide the needed research data for this study irdarmasi
provided by the National Implementation Research Network at the Universioutf S
Florida.

The authors of that study collected data through a review process by igentifyi
literature reporting any efforts to collect data on attempts to implemactiqas or
programs in any domain. The results of their literature review and synthesrsneahfi
that systematic implementation practices are essential to dogalattempt to use the
products of science such as evidence-based programs to improve the livegipérts ci
(Fixsen, et al., 2005).

The findings showed that the purposes and outcomes of implementation might be
categorized as being paper implementation, process implementation, anch@eckr
implementation. Paper implementation involves putting into place new policies and
procedures with adoption of an innovation as the rationale for the policies and
procedures. Process implementation means putting new operating procedurestim plac
conduct training workshops, provide supervision, change information reporting forms,
and so on with the adoption of an innovation as the rationale for the procedures.
Performance implementation means putting procedures and processes in placain such
way that the identified functional components of change are used with good effect for
consumers.

A conceptual framework was developed and reviewed in their study that produced
stages in the process of implementing evidence-based practices amans.ogr
Implementation has five essential components made up of a source, a destination, a

communication link, and a feedback mechanism that operates within a sphere of
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influence. The essential implementation outcomes that result are: sharagkilt
professional behavior; changes in organizational structures and culture bothaiedma
informal that support the changes in adult behavior; and, changes in relatioaships t
consumers, stakeholders, and system partners (Fixsen, et al., 2005).

As previously explained, implementation is a process, not an event.
Implementation will not happen all at once or proceed smoothly, at least not. at firs
Based on the research the following appear to be clear stages in the pfocess
implementing evidence-based practices and programs. The stages of thesimgtiem
process are exploration and adoption, program installation, initial implementation, ful
operation, innovation, and sustainability.

The information from this research provides an overview of the evidence of what
works and does not work in the implementation process. First, information dissemination
alone and training by itself are ineffective implementation methods. Secondssiut
implementation efforts require a longer-term multi-level approach. Tddttthugh there
is little evidence related to organizational and system influences, those invallee¢tdav
implementation process note their extreme importance. Fourth, perhaps the most
noticeable gap in the available literature concerning interactiontetawng
implementation factors and their relative influences over time (Fixsah, 2005).

Based on the theories previously presented, Figure 2 illustrates the fadtors tha
influence middle level teachers’ perception of and practices in implementatio& of

Turning Points 200@ecommendations.
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Figure 2 Factors that influence middle school teachers’ perception of and practices in

implementation of th&urning Points 200@ecommendations.
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With the onset of the NCLB of January 2002, schools receiving federal education
dollars can only implement programs that are backed by scientifically besasatch.
Turning Pointss a proven CSR model that is based on two significant sources: the
landmark reportJurning Points: Preparing American Youth for thé'Zlentury and, 10
years of research and practices in middle schools across the country, asniedume
Turning Points 2000 Unlike most CSR model3urning Pointdocuses solely on
students in the middle-grades and their uniqgue needs as young adolescent learners.

Turning Pointss a system of interacting elements, where change in one element
requires change in other elements to be fully implemented and, in turn, cauggsiohan
other elements of the model that enables still other changes to occur. Tobetkeven
recommendations form a system, interacting and inter-dependent group ickeprewit
form a unified whole. Each recommendation, or element, within this system inuence
the expression and reinforces the impact of other elements. Jackson and Davis (2000)
sum this up by saying that th@rning Points 200@esign system cannot be separated
into self-contained components, where each can be addressed independently of the
others. Instead, the design system they described, composed of th&wewmen Points
2000recommendations for improving middle grades schools, must be dealt with
holistically, systemically, to ensure success.

The Emergence of the Middle School

Now to better understand how these change theories can be put into effect in
helping to implement th&urning Points 200@ecommendations, one must first go back
to the theories of how the middle level concept came about in education. In the 1960s,

under the leadership of William Alexander, a middle school of grades fin:-@i grades
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six-eight was advanced as an alternative to the seven-nine junior high schoblhadhi
shown itself to be rather intransigent, dominated by the senior high school and not what
Koos and Briggs envisioned in 1920. Major studies emerged from piloting these new
schools to report on whether this configuration really worked. One such studyddsycite
George and Alexander (2002) was done by Eichorn in 1966 in the state of Pennsylvania.
In his letter to the Pennsylvania Department of Instruction the following wias sta
reasons to establish new grades six-eight:
1. From the physical and psychological point of view, it is a more natural
grouping.
2. The social patterns are more nearly the same in grades 6,7 and 8 than in
the conventional pattern of grades 7, 8 and 9.
3. The transition from the self-contained classroom to a departmentalized
program may be more gradual. (p.26)
Early Adolescent Stage of Development
Early in the history of education in the United States, children were not
understood and were compared with adults with the same capacity to think and act like
adults. Little attention was given by teachers to the individual diffeseacd needs of
each student. This adolescent period of development gained slow acceptance, but it
became a stage worthy of study following the publicatioAdilescencéy G. Stanley
Hall (1904) by cited in George and Alexander (2002).
Early adolescence as a stage of development is relatively new in educational
history. Much like adolescence, early adolescence, a developmental periedrbetw

childhood and adolescence, achieved acceptance slowly in public education, but it gained
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higher credibility when Havighurst (1968) suggested developmental tasks thddemus
achieved by students for this developmental stage. Thornburg (1983) described the
unique physical, psychosocial, and cognitive developmental characteristicoodf4.0 t
year olds. In addition, Eichhorn (1966) coined the teemsescencéeo reflect the
transitional nature of this unique stage of development. Eventually, Thornburg
established thdournal of Early Adolescenaes a forum for researchers and educational
leaders to share research and theoretical articles on this developnag@dhsas adding
credibility to the movement (Manning, 2002).

There has been difficulty defining the dimensions of this age group because the
events between childhood and adulthood do not follow a particular sequence (George &
Alexander, 2002), and there is so much variability between individuals of the same
gender and chronological age. It is at this time of change that most adaescent
experience an abrupt change in their schooling experience from the chédedent
methods of the elementary school to subject—centered focus of the senior high often
resulting in loss of self-esteem and a decline in academic achievement.

Physical Characteristics

The young adolescent experiences rapid physical growth at varying ratasidA
the ages of 12 and 14, for girls and boys respectively, a growth spurt marked by obvious
skeletal and structural changes occurs (Andrews, 2008; George & Alex20d2y
Manning, 2002). The lag or difference in development that young adolescents experience
is awkward and embarrassing for them, and any physical development thaeigqukerc

as abnormal is cause for great concern. Those who mature early may deyrelaeia
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sense of self-confidence, especially in physical activities, and thoseatioe later
often feel insecure (George & Alexander, 2002).

Diversity in physical development is a concern for the middle level educkbor.
appropriately respond to the physical needs of 10 to 14 year olds, educators should
provide frequent opportunities for physical movement, rest, and change of activety. T
should also provide instruction in diet, nutrition, exercise, hygiene, and coping with
physical changes (George & Alexander, 2002). Educators should emphasize self-
understanding and self-acceptance of physical changes and provide intramtsarspor
other physical fithess and lifetime sports activities in which all studamparticipate.
Cognitive Characteristics

Educators generally use Piaget’s (1973) theory of stages of develofgme
describe the cognitive abilities of young adolescents. Intellectaaitiiors believe
adolescents progress from Piaget’s concrete operations stage to thlecfoenations
stage of development (Manning, 2002). However, George and Alexander (20023) create
some debate in their findings when they voiced that concerns exist with Pstgees.
Where Piaget suggests that the transition from concrete to formal operatiorss occ
around the age of 12, George and Alexander (2002), based upon their experience, believe
that adolescents move into the formal operations stage later than Piaget proposed. |
addition to providing a broad range of intellectual activities, suggestionsthedse
curricular and organizational practices should be adapted, possibly through the
incorporation of exploratory programs, to accommodate the constantly changnegtst
and limited attention spans of the students. At this point in time research began to show

that we each learn differently, which became the idea for “learning Styi¢satever the
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label is to identify this approach (learning style, cognitive style, meltigélligences) or
styles themselves (auditory, visual, concrete/sequential), what mattieas findividual
student differences are respected and accommodated” (Gardner, 2011).
Psychosocial Characteristics

Young adolescents experience diversity in social and emotional development as
well. Socially, they are moving toward greater independence. They makelya
from the authority of parents and teachers to greater dependence on peers&George
Alexander, 2002; Manning, 2002). Close friendships tend to emerge during this period of
development. Boys generally have large social networks, while girls tendeiopl@
few close friendships (Manning, 2002).

Emotionally, this time of transition from childhood to adulthood is crucial to the
development of self-esteem. This age group is particularly sensitive ancablénand
they experience emotional peaks and valleys (George & Alexander, 2002).

To be responsive to the social and emotional needs of the young adolescent,
George and Alexander (2002) suggest that schools provide opportunities for students to
interact formally and informally with peers and adults. Middle level stucaisid also
have opportunities to be autonomous and accept responsibility. This is a time of great
challenge and takes people who have unique abilities to work with adolescents. The
NMSA also emphasizes the need for supportive adult guidance for this age grobp. Wit
the redefining of the family structure every year, there is an everegresgd for these
students to have positive adult role models outside of the home (National Middle School

Association, 1995, 2011). Attracting immediate interest, the middle school ideagbecam
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the focus of a reform movement, especially among those who earlier sougbtro thed
junior high school.

Two major factors emerged that greatly helped the middle level movement in the
1960s. The Sputnik induced space race between the Soviet Union and United States
created a demand for academic excellence. This drive led many to estalavsmeth
and science curriculum. Second is the research data received on pediatric @atl medi
data that documented the earlier maturation of young adolescents (Steward, 2000).
During the last 100 years, there has been a striking tendency for the timeestadog,
as typified by menstrual cycle or the growth spurt, to come earlier. Datagbthand
weights of children show that the whole process of growth has been progressively sped
up and that all children born in the 1930s or 1950s were considerably larger than those
born in the 1900s.

For almost two decades, middle schools lacked an adequate definition. But, by
the 1980s, education began to arrive at a relatively complete consensus on the
characteristics of successful middle schools. A consensus definition of key
characteristics emerged in 1982 when the NMSA published a position paper @tiisled
We Believe Included in the document were ten “essential” elements of a “true” middle
school (National Middle School Association, 2003).

To develop further the important ideas in the position paper and give readers more
concrete advice about implementing them, a 12 part series was inititiedbie School
Journalunder the titleThis We Believe and Now We Must. Alttbegan in September
1996 and culminated in January 1999. The book that was compiled attempted to further

advance its recommendations and make them even more accessible and meaningful to
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middle level educators and policy makers around the world. Authors joined together to
discuss in greater depth those 12 characteristics that would lead to mareecffeddle
schooling. Practicing middle level educators were asked to provide indicators that an
observer might see, hear, or feel if a particular characteristic afetopenentally
responsive middle level education was, in fact, present in a school (Anfara, Andrew,
Hough, Mertens, Mizelle, & White, 2003; National Middle School Association, 2010).

There are remarkable parallels between the design elemdntming Points
2000and characteristics of developmentally responsive middle schools foliihgsikiVe
Believe This We BelievandTurning Points 200@re both grounded in values and
perceptions about the nature and needs of children. They spurred the evolution of middle
level education toward greater parity between statements of vision andpadicias and
practices. The compelling messages of these two publications led mangdsteation
departments in the United States to develop coherent policy objectives for midtle leve
education programs, spelling out an unambiguous vision for middle school practitioners
in those states.

TheTurning Points 200@ecommendations are listed in this chapter in Figure 2
for the reader. To obtain a clearer understanding of the parallels hesvisva of the
12 characteristics which are highlighted for the reader followed by an etiptana
each. 1. Educators committed to young adolescents: Effective middle schaibesiuc
make a conscious choice to work with young adolescents. They understand the
developmental uniqueness of young adolescents and are as knowledgeable about their
students as they are about the subject matter. 2. Developing and impleméstizugd

vision:” A developmentally responsive middle level school is guided by a vision.
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Research and practice over the past three decades provide middle levarsdutaia

solid foundation that informs our vision of middle level education. 3. High expectations
for all: Educators in developmentally responsive middle level schools hold and act upon
high expectations for all students, and the students themselves have expectations of
success. Successful middle level schools are grounded in the understanding that youn
adolescents are capable of far more than adults often assume. 4. Advisory: Advocacy
for every studentEach student has one adult who knows and cares for that individual
and who supports that student’s academic and personal development. This designated
advocate must be a model of good character and be knowledgeable about both young
adolescent development and middle level educatiorSchool, family, and community
partnerships:Schools recognize and support families and community members as
participants in school programs by encouraging their roles in supportinghpamnd
honoring them as essential volunteers. Parent, families, and community mearbers
enrich the curriculum and facilitate learning. 6. A positive school climBie: climate

of a developmentally responsive middle level school is safe, inviting, and daring;
promotes a sense of community and encourages learning. The climate encourages
positive risk taking, initiative, and building of substantive relationships. 7. Curriculum
that is challenging, integrative, and exploratohy:developmentally responsive middle
level schools, curriculum embraces every planned aspect of a school’'s educational
program. Although learning occurs in many unanticipated ways, curriculum is
intentionally designed to accomplish a school’s mission. 8. Varied teaching anddear
approachesThe distinctive developmental and learning characteristics of young

adolescents provide the foundation for selecting teaching strategies.y&unce
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adolescents learn best through engagement and interaction, learningestriaiztgire
activities that provide hands-on experiences and actively involve youngsteasnimg.
9. Assessment and evaluation that promote learning: Continuous authentic and
appropriate assessment and evaluation are essential components of the learessgaproc
any age level, providing information that students, teachers, and family memebdrto
plan further learning. 10. Flexible organizational structures: Developiyent
appropriate middle level schools are flexible in grouping, scheduling, and staffing
Teachers design and operate much of the program, collaborate acrosgjteachi
specialties, and share responsibility for literacy development, guidanceéagy and
student life. 11.Programs and policies that foster health, wellness, and safety:
Developmentally responsive middle level schools provide abundant opportunities for
students to achieve and maintain healthy minds and bodies and to understand their own
growth. 12. Comprehensive guidance and support services: Young adolescents live in
an environment that presents them with many choices. Students bring events in their out
of school lives to school. Developmentally responsive middle level schools, therefore,
provide both teachers and specialized professionals who are readily availabe tioeof
assistance many students need (National Middle School Association, 2010).

In 1989, the CCAD (1989) presented the findings of its task force on young
adolescents. Ifiurning Points: Preparing American Youth for thé'@lentury(1989),
the task force made a number of recommendations that reinforced the patidtiat
school education had taken (Jackson & Davis, 2000; Powell, 2004).

The report was an almost complete and enthusiastic endorsement of the middle

level concept. Totally rejecting the traditional, heavily secondary apprdec@arnegie
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groups placed its recommendations squarely in line with what middle school educators
had been saying for years. Bdthis We BelievandTurning Pointspointed out the
great disparity between statements of vision and actual school policies amkpract

The teachers and administrators at the middle level have a profound immact as t
whether the recommendations are successful or not in schools. With a better
understanding of their perceptions, it may be possible to bridge the gap between
researchers and practitioners, putting practitioners in touch with research in the
framework of a comprehensive and comprehensible model.

To better understand how to gather perceptions, we must call on research of
current authors to form the questions to ask practitioners. Organizationalarehds
practices in middle level schools can be gained through studies from (Angetiea€aA
2006; Conklin, 2007; Styron, 2008). It is not just the shape of the building or the way
rooms are arranged, but rather the practices that go on inside the classroom thhémake
difference. To get teachers to revise their practices takes tremendolusioa in their
beliefs and values. Research must be sought that identifies the change gooces
teachers can better understand why they resist change. By overcommegittésce,
they can slowly begin to change.

One re-occurring theme, seen throughout the middle level reform, is the need for
teachers to learn and understand the special needs of young adolescefhsts Teast
be fully committed to their job and want to teach students with a wide range of
developmental needs. Many teachers serving in the middle level gradeshaeen
appropriately prepared for working with these students, and they do not understand what

is involved in creating responsive educational programs. On the other hand,&here ar
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many teachers who have not been prepared for middle level assignments but have found a
great deal of satisfaction and intrigue in their work.

To prepare for teaching early adolescents, schools need to provide specialized
pre-service teacher education programs (McCabe, 2004; McEwin, Dickinson,t& Smi
2004; National Middle School Association, 2006). Teachers, who are already in the
field, need continuing professional education. The rapid growth of professional
associations, at state and national levels, during the last two decades Gpleaks t
urgency teachers themselves feel for further education. Assignmentddla griade
school is, all too frequently, the last choice of teachers who are prepared fantalgme
and secondary education.

Now more than ever we need to seek clarification to help define what it means to
be an effective teacher. Three recent events help to accent this urgastythe NCLB
(2001) legislation has focused much attention on the idea of highly qualified teachers.
Policymakers should expand their concepts to include not only content knowledge, but
also knowledge of pedagogical issues, classroom management, and the nature of the
learner. What it takes to transform a marginal middle grades school is continigbus
quality pre- and in-service professional education that is integrated inteeteadaily
work (Jackson & Davis, 2000).

Second, the topic of understanding effective teaching for young adolescents is
important because effective teaching has been linked to student success in school
Research points to the positive impact on student achievement of using varied and
appropriate strategies for learning and teaching (Mertens, Flowdisii&all, 2005:

Reeves, 2009; Tomlinson & McTighe, 2006). Tirning Points 200Gthe authors point
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out that to be effective, instruction must mesh with three other aspects of ¢geactiin
learning. One aspect is the curriculum, which is based on agreed-upon standards
outlining what students should know and be able to do, the concerns of young
adolescents, and how students learn best (Jackson & Davis, 2000). Another aspect is the
assessments students will use to demonstrate their knowledge and skills. [ilesinc
ongoing assessment, both formal and informal, which should be used as a diagnostic tool
revealing what students have learned and pointing out gaps in their understanding and
skills that need to be filled (Wiggins & McTighe, 2005). Lastly, the needsesis, and
concerns of students themselves must be considered. To ensure the success of every
student, instructional practice must address learners with diverse levedslnfess, rates

of learning, and preferred means of learning (learning styles), empesienterests, and
cultural backgrounds (Gardner, 2011).

Third, while the number of states that have middle grades licensurezeéiii
historically has increased from 2 states in 1968 (Pumerantz, 1969), to 25 in 1982
(McEwin & Allen, 1983), to 33 in 1992 (Valentine & Mogar, 1992), to 43 and
Washington D. C. in 2002 (Gaskill, 2002), only about half of these states require this
license. Clearer understanding of effective middle grades teaching mawn hel
advocating for specific middle grades licensure and facilitatenppeimentation as a
prerequisite for teaching in middle schools (Andrews, & Jackson, 2007; Mertens,

Flowers, & Mulhall, 2005).

56



Implementation of Recommendations

There were several national studies in the 1990s that collected descripiva dat
the degree to which middle school practices have been implemented. These studies have
been done by Irvin and Hough (1997), Cawelti (1988), Alexander and McEwin (1989),
McEwin, Dickinson, and Jenkins (1996), Epstein and Maclver (1990), Valentine, et al.
(1993), George and Shewey (1994). After reviewing the national survey datth&iom
decade, it would be easy to conclude that middle schools, in greater numbers, were
implementing recommended middle school practices in an effort to morawefigct
respond to developmental needs of young adolescents; however, after closer
investigation, this did not prove to be the case currently (George, 2007; Haselhuhn, Al-
Mabuk, & Gabriele, 2007; Yecke, 2005).

In order to determine the efficacy of middle school recommendations, the degree
of implementation of these recommendations must be determined. Several national
surveys of middle schools found that most middle schools failed to achieve the goals of
the middle school movement. Several authors indicated that few middle schools had
implemented many of the recommended practices, and even fewer had impletmamted t
at all (Anfara, 2005; RAND, 2004, 2006).

The CCAD recommendations were accepted by members of the education
community as the focus for the middle school reform (George & Alexander, 2002;
Manning, 2002). It was assumed logical to expect widespread levels of implaomenta
but few recommendations were actually practiced in schools. Implenoantaidies
began to surface dealing with statewide implementation in individual stadeg,(

Faulkner, & Kinne, 2009; Faulkner & Cook, 2006; Huss, & Eastep, 2011; Meeks &
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Stepka, 2004). Despite claims of success from some, the surveys verified most
researchers began to see results that were not quite as promising.

Ferguson, Hackman, Hanna, and Ballantine (2010) studied schools that made
rapid and substantial progress. They found that “implementation most straisglyese
featured schools apart from other schools” (p. 23). The principals and other staff
members at these schools “skillfully and relentlessly implemented planspnednit
quality, and provided appropriate supports and incentives” (Ferguson, Hackman, Hanna,
& Ballantine, 2010, p. 23). Goodwin (2008) supported the importance of high-quality
implementation. “What is in your plan is probably less important —as long as ie$ocus
on using research-based strategies to address student needs-than howrws&lffy
implements it” (p. 1).

In their regional study on implementation of the middle school concept Faulkner
and Cook (2006) found that some of the concepts were being implemented while others
were not implemented. Results from the McEwin and Greene (2009) studyetkveal
however, that many middle schools have failed to fully implement developmentally
responsive programs and practices. This situation has led to criticism oé redell
schools and the middle school concept (Fixsen, 2005; Goodwin, 2011). However, the
problem does not lie in a lack of knowledge about the components of developmentally
responsive middle schools; the real problem lies in the failure to fully implehesd
features in ways that benefit all young adolescents (McEwin & Greenk).201

With this concern, the research on implementation began to go to individual
districts and regions to drill down whether the recommendations had an effect on student

achievement. In 1996 a dissertation was written by Myles Seghers in whicbdmelye
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writing, “There is little evidence, however, that schools that educate yourgseeols

are implementing the Carnegie recommendations at a high level, nor is théore muc
evidence that the recommendations are related to positive student and school outcomes”
(Seghers, 1996). His study assessed the level of implementation of the €arnegi
recommendations in Louisiana where middle level education specialists andtaslvoca
endorsed and publicized them in 1989. In addition, the study investigated whether
implementing the Carnegie recommendations was related to desirable stutisech@ol
outcomes.

Seghers (1996) gathered that researchers were identifying three thertnare
prevalent in middle level literature. During the decade leading up to his studicone
had been the essential characteristics needed for schools that effexdivedte students
in the middle. A second theme concerns the attempt to determine the degree to which the
exemplary characteristics have been implemented in schools. A third thenusllgf m
level research in that decade was to accurately interpret the eff@oislementing
exemplary characteristics on desirable educational outcomes.

A first step toward measuring the level of implementation of the Carnegie (1989)
recommendations was to find an appropriate instrument. Because a seagghdng S
through the literature and agencies such as the NMSA failed to revealramanst that
served this purpose, he developed the MLPQ. It consisted of 36 questions and was set up
based on a 5 point Likert scale. Seghers used the MLPQ to survey principals in
Louisiana public schools that serve sixth and/or seventh grade in four grade
configurations (pre-K-6 and K-6, middle schools with grades 6-8, high schools with

grades 7-12, and combined pre-K-12 or K-12). He also identified the school’s setting
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(rural, suburban, and urban) and socioeconomic status (SES) of students based upon the
percentage that receives free or reduced lunch.

The results of Seghers (1996) study into the levels of implementation ezhflict
with prior national studies. Seghers’ study regarding the level of implenoeniat
Louisiana schools was not nearly as promising. Middle level scholars (George
Alexander, 2002) include advisory programs, interdisciplinary teaming, and &xpior
courses as key ingredients to a successful middle level program. Resulgefybars,
however, indicated that means for these practices were among the lowestanees for
the 28 MLPQ items (Seghers, 1996). He speculated that the low mean scores for these
practices were the result of the specificity of the statements on th@NttRhese
practices as compared to the other statements on the instrument; consedeemibgrts
for the other statements were inflated.

Also disappointing were the results in relation to grade configuration, SES, and
school setting. Despite the fact that middle schools (grades six-eigatbean
identified as the best organizational structure to meet the needs of trans@seerge &
Alexander, 2002; Jackson & Davis, 2000; Manning, 2002), “the middle school
configuration (grades six-eight) had lower mean for the total score on th® Miaa the
elementary school configuration (pre-K-6)” (Seghers, 1996, p. 311). The MLPQ
indicated “no relationship for the effect of SES” and “very few statisti¢tdrdnces . . .
for the effect of school setting” (p. 311-312).

Despite the low level of implementation on key middle level practices, these
results provided some empirical evidence that implementing long-recommended middl

level practices is related positively to academic achievement andvedgatiated to
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proportion of suspensions, expulsions, and teacher turnover. This information added to
the limited amount of empirical evidence that had been reported in literature.vétpwe
more evidence was needed to further research in this area.

Seghers (1996) made recommendations for further research that has guided
researchers to select key areas to study: 1. Examine more than just 6e8schodis
and different configurations should be studied. 2. Research should focus not only on
level of implementation but also on the quality of implementation. 3. Determineeaf som
recommendations are more desirable than others. 4. If it is best to deteapauiia
order to implement to be more successful. 5. Monitor what we say we want to do and
what we are actually doing. 6. Continue to search for evidence that supports positive
effects of recommended programs on desirable educational outcomes. 7. Conduct
research for the betterment of the teaching/learning situation in our schodieand t
“moral obligation” of educational research (p. 336-337).

Several dissertations followed that focused their research on the impleamenta
of Turning Pointg(1989) recommendations or nationally accepted Middle Level
Practices. These dissertations all contributed valuable research inforiasto whether
implementations of characteristics were occurring, and if they aidedingatudent
outcomes. Some dissertations that lent information for this researchéMamen,

(2004) and Miller (2004). This researcher, however, centered his focus on d@sertat
and articles that assessed implementation of recommendations using the Stdgh@r
survey.

Four dissertations where identified that used the MLPQ survey, but did their

research prior to 2000. The main emphasis of this study is after the year 2000. These
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dissertations included: Becker (1999); Charbonnet (1999); Steward (2000); and, Shofner,
(2001). The dissertations dealt with implementation of recommendatidnsrohg
Points(1989) and various areas of research within schools that contribute to student
achievement. For the purpose of this study, findings from more current dissarthat

involve research intdurning Pointg(1989) andlurning Points 200@vere sought and

were used in this literature review.

An implementation study by David A. Johns surveyed principals in Ohio using
the MLPQ to determine the level ®tirning Pointamplementation in Ohio middle
schools because no formal study had been conducted in Ohio. Johns also examined the
effect of teaching experience, professional development, and profession&mcgen
reported implementation by the principal. Lastly, Johns made the festitto
examine whether the levels of implementation differentiated between higbvand |
achieving Ohio middle schools based upon scores on the Ohio Proficiency Tests (Johns,
2001).

In Ohio, Johns found a moderately high level of implementatiduofing
Pointsrecommendations according to the principals’ perceptions. The responding
principals indicated that 97% had middle school oriented professional development, and
40% had participated in non-required middle level graduate courseworky-Eght
percent had previous middle school teaching experience. None of these famt@eer,
correlated with higher levels of implementation. On the other hand, the pringigais’
of experience in their present school and overall experience in their school both showed a

positive correlation tdurning Pointamplementation. Lastly, Johns found that levels of
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implementation did not differentiate between high and low achieving schools (Johns
2001).

Interpretation of Johns’ (2001) results, however, was affected by five sagrtifi

limitations.

1. Middle schools from the eight large urban school districts in Ohio were
excluded due to high administrative turnover and much lower proficiency test
scores.

2. Only middle schools of 5-8 and 6-8 grade configurations were included.

3. Only principals with three or more years of experience in their building were
included.

4. Only schools in theand & quartile of per-pupil expenditure were
included.

5. Only the perceptions of principals were surveyed. (p. 16)

Johns suggested that future research include data from the large, urbas distric

Ohio. He also believed that investigating the relationship between SES and
implementation would be beneficial. Furthermore, Johns suggested gatherifrgrdata
other sources such as teachers in order to address his final limitation. In his opinion,
teachers’ perceptions of implementation could potentially differ from principals
perceptions since teachers generally implement the vision that prinacipiake

Viewing implementation through both lenses could help to inform the discussion and
provide a more accurate assessment of the stafugmhg Pointamplementation in

Ohio.
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Based upon the recommendations for future research from John’s dissertation,
another dissertation followed using the MLPQ written by Shawn A. Faulkner in 2003.
The purpose of his study was two fold. The first purpose was to determine the degree t
which public middle schools in Ohio had implementedTthming Points
recommendations. While examining implementation, the study sought to improve upon
previous studies by collecting survey responses from both principals and teachers t
address the need for multiple data sources. The second purpose was to examine the
potential relationships between implementation and school enrollment, per-pupil
expenditure, and academic achievement.

The study solicited responses from 567 middle schools in Ohio using the MLPQ
(Seghers, 1996). Using 28 specific statements and 8 global statementagddkert-
type responses, the MLPQ addressed each of the 8 constriicisibig Points. Rasch
analyses of responses from 231 principals and 474 teachers representing 23t& differ
schools (49%) reveal a relatively high levellairning Pointsmplementation in Ohio’s
middle school with few differences between the responses of principalsaaets. In
addition, analyses revealed only slight positive correlation between a sdewel’sf
implementation and enrollment, per-pupil expenditure, or academic achievement.
Schools of all sizes and funding levels reported implementatidnroing Points
recommendations, and implementations of the reform initiatives did not hinder academic
achievement (Faulkner, 2003).

Interpretation of Faulkner’s results, however, was affected by six sigmifi
limitations. First, survey data collected for his study only included respboses

building principals and teachers. Data were not collected from others wha kestd
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interest in the success of middle school reform efforts (e.g., parents,tsiuaeh
community members). Second, this investigation was limited to public schools in Ohio
identified by the Ohio Department of Education as middle schools. Third, the MLPQ
was designed to measure the breadth of implementation, not the quality of
implementation. Fourth, while item separation statistics indicated a good gpthad i
items on the MLPQ, a person separation of 2.89 suggested that the instrument was not
exceptionally successful in differentiating levels of implementatibrs Tack of

distinction limited the usefulness of the results. Fifth, Rasch analyseda@'geven
dysfunctional items on the MLPQ), five of which were designed to measureiédiem
school components. While other MLPQ items and global statements remainedgo asses
overall implementation, removal of the dysfunctional items limited the abilithe
instrument to measure these key components. Though the results of the study were
limited, Rasch analyses provided a basis for perfecting the MLPQ for fixigiiess

Lastly, a lower than expected response to the MLPQ from the comprehensive sample
combined with the self-selected nature of the sample posed a potentialdimit@inly

half the middle schools in Ohio responded to the survey (Faulkner, 2003).

Faulkner suggested a number of recommendations for future research based on
the findings in his study. First, future studies should include a broad based eiaminat
of implementation in all middle schools including junior high schools, private schools,
and other special schools. Second, future research should seek improved methods of
measuringrurning Pointasmplementation. While improvements to the MLPQ were
suggested, including the revision of the items deleted from the analyses, adher dat

collection instruments should be developed, incorporating not only means of measuring
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the breadth of implementation, but also the quality of implementation. Third, this study
began to address the need for additional data sources by surveying the perceptions of both
principals and teachers. Future studies should include data from other stakehdluers i
reform process (students, parents, community members, and business leaders) and
gualitative data such as observations and interviews. Fourth, the study sought teeexami
the relationship between school size, per-pupil expenditure, and academic aehievem
Future studies should also examine the potential relationships between implementa
and other factors of interest to educators such as student and teacher attendance,
tardiness, referrals for discipline, graduation rates, staff and studenenardloverall
internal school environment. A fifth recommendation was to examine key middle school
components and their relationships to various professional development practices to
determine which professional development practices enhance implementatidn toSixt
more adequately assess implementation in rural and urban settings, fute® stush
develop an instrument that measures non-traditional methods of implementation often
found in rural and urban schools. Lastly, after addressing the stateddinsfdtiture
studies should duplicate this study in Ohio and in other states to perfect the means by
which overall implementation is assessed. In addition, duplication would permit
comparative analysis to determine which states are implementing modelqeae a
great extent, and if so, how and why (Faulkner, 2003).

Several dissertations followed using elements offtimaing Pointg(1989) that
lent knowledge to this research, but they did not involve the use of the Segher MLPQ
survey. In Massachusetts, Rabinovitch (2004) sought to find if two school$wvitng

Pointsand its attention to social and emotional needs were successful at addrggsing
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stakes testing or if two schools without were more successful. He found that the school
with Turning Pointscharacteristics were similar to the other schools in high stakes tests,
thus they were also addressing the social and emotional needs at the same time.

In Missouri, Goodman (2006) sought to find out what the relationship was
between individuals, collective programs, practices, and achievements. atésl @e
survey to seek demographics, programs and practices to be identified, and the
relationship between programs, practice, and achievement in the subjeet$ @nch
communication arts. The model used in the schools as a reform modalmasy
Points His findings showed that in math and language achievement was influenced
similarly. In the area of learning environment there was a significantdughin math.
In curriculum rigor, there was a significant higher level in communicatass In the
areas of disposition, professional development, and team maturity, the levetsmikne
in both math and communication arts.

The researcher did a search using the ProQuest data base service and found no
other dissertations after 2000 dealing witlrning Pointsor Turning Points 200@hat
used the MLPQ survey. The search did produce 41 studies dealing with teacher
perception and implementation of middle level practices. Narrowing thesredswn to
the last five years the researcher was able to review six diszesttiat yielded findings
that helped the reader see current trends in middle level implementation.

Trenkamp (2007) did a study that described the conditions under which
educational reform can be implemented and sustained, and the conditions under which
educational reform can be hindered and restrained. The results indicated that one

significant factor that influences teachers’ implementation pradsogkether they
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believe their students learn more as a result of the reform. Finding&ecktieareform
being studied had no impact on higher student achievement.

Walters (2007) did a study to explore the factors influencing teachers’ maivati
and their perceptions toward change in initiating and implementing a new program. The
results showed teachers became involved at first through conversations with other
teachers. The degree of implementation varied based on motivation, ability, and effort of
the teachers. Teachers’ experience with the new model increased oversiati®bahe
belief that implementing the innovation would help students.

Crowley (2009) did a study to see the relationship between the implementation of
middle grade level reform and student achievement. The results of his study fatund th
the middle school model they used did have results that were highly significant mghelpi
to raise test scores.

Johnson (2010) did an investigation of middle grades teachers’ knowledge of
early adolescent development. The areas of knowledge surveyed were adolescent
characteristics of physical, social, emotional, and cognitive. Results euliesichers
had a mid-level to high knowledge of student needs which was gained through
observation in classrooms. Recommendations were made to develop a comprehensive
staff development training to broaden the teachers’ knowledge in order to benefit
students.

A study by Lyle (2010), involved exploring the teacher and administrator
perceptions of responsibilities for implementing a school reform model. Thedsdf

this study identified leadership challenges that impeded sustainabiliégletseneed to
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address potential change barriers and assume non-traditional leadeeshancbl
responsibilities.

Finally, Fry (2010) did a study to examine educators’ perceptions of a school
reform and the change in pass rates on test scores. The findings failed to thapport
notion that the reform affected student achievement as measured by the change in the
pass rates. The study supported the need for subsequent work in the development of
comprehensive school reform programs that closely align elements of thetiostiuc
process.

Most educational reforms assume that teachers will add new skills and, at the
same time, change their values and attitudes that shape practice. Shenattifudinal
change is rooted in tradition. Replacing practice, then, involves modifying desdly
views about “best practice” and relinquishing long-term beliefs about insinuciihis
departure from traditional practice is both upsetting and threatening to teachers

Based on the two theories presented eatrlier, it can be determined that tbé level
implementation off urning Points 200@vas mostly dictated by adult learning and level
of change teachers are displaying. As teachers continue to look at middlefexral
they must learn appropriate methods to address students’ developmental needs and
overcome the fear of change. Overall, the focus for educators should be on student
success. Educators will find barriers when implementing change in schootatérs
must continue to identify, implement, and analyze the variables needed for erdennyt st
to succeed.

Staff development is an essential element in the successful implementahen of

middle level process. This study sought to discover whether teachers know thee middl
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level essentials and ultimately if they are practicing those chasdic® Prior to
embarking on this broad topic, there must be a focus on the change process itself.
Educational leaders must be fully aware of dynamics involved in creatingeha
Beyond writing goals and objectives, there must be a clear focus on how people involved
will be affected, respond to change, and ultimately facilitate the chaogessr
(Merenbloom, 2007).
Turning Points Framework

Turning Points(1989) strengthened an emerging movement, then largely
unrecognized by policy makers, building support for educating young adolescents
through new relationships among schools, families, and community institutions,
including those concerned with students at risk.

Adolescents make choices affecting their health, their education, and the people
they will become. The recommendations of the originathing Pointsreport address
this challenge in middle grade schools, while recognizing that the schools cannottdo wha
needs to be done in the future without the cooperation of everyone involved with youth.

The 1989 publication by Carnegie CCADTafrning Points: Preparing
American Youth for the 2ICenturywas a milestone in the course of the middle level
reform movement (Jackson & Davis, 2000; Manning, 2002). The task force that was
created made eight recommendations intended to “vastly improve the educationa
experiences of all middle level students” (p. 9).

The Carnegie Council (1989) recommended that middle schools follow these
eight recommendations. 1. Large middle grades schools should be divided into smaller

communities for learning. This allows each student to receive sustained individual
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attention. 2. Middle grades schools should transmit a core of common, substantial
knowledge to all students. Teachers should instruct in ways that foster cupostem
solving, and critical thinking. 3. Middle grades schools should be organized to ensure
success for virtually all students. Schools can address this area bygitboperative
learning and other techniques suitable for this developmental phase. 4. Teachers and
principals should have major responsibility and authority to transform middlesgrade
schools. The power should not fall to distant administrative or political organizations.
5. Teachers for the middle grades should be specifically prepared to ¢each y
adolescents. Teachers should also be given opportunities to continue to learn more
through staff development and be recognized distinctively for this accomptishme
6. Schools should be environments for health promotion, with particular emphasis on the
life sciences and their applications. By writing curriculum that coverse areas, the
education and health of young adolescents must be inextricably linked. 7. Families
should be allied with school staff. This can be accomplished in a spirit of mutualtrespec
with ample opportunities for joint effort. 8. Schools should be partners with various
kinds of community organizations in educating young adolescents. Partnerships will
greatly aid students in becoming aware of a variety of jobs while involving thdra in t
experience of carefully considered service learning.

There are some reasons few reports on education have been so widely read. First
the task force itself was highly credible. It was composed of a grogholass and
expert practitioners who brought a rigorous, independent perspective to middle grades
education. It addressed concerns that paralleled the experiencesarfsnaflmiddle

grade educators who were concerned about their students. It drew on research and the
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best practices of middle grades scholars and advocates. Finally, th& eoidte
organization of the report helped make sense of middle grades education.

Several trends have come about because of the recommendafionsimng
Points There has been a rise in five-eight and six-eight grade configurations.eifeach
and student teams have been developed, resulting in common planning for the teachers.
Numerous studies have shown thatning Pointshave made a great difference in the
lives of young adolescents (Mertens, Flowers & Mulhall, 2005; Slavin, Daniels, &
Madden, 2005).

Most of the recent articles that attack the middle schools cite evidence that
mounting from national studies like the Third International Math and Science Study
(TIMSS). TIMSS is the largest international comparative study of eidneht
achievement to date with data on approximately 500,000 students from 41 countries. In
his review of the TIMSS 1995 results, Silver (1998) found “a persuasive and intolerable
mediocrity in mathematics teaching and learning in the middle grades). (Whitmire
(1998), voicing similar opinion, writes, “U.S. students stagnate in seventh and eighth
grades, leaving them unprepared and unmotivated for the stiff high school . . . classes
looming ahead” (p. 1).

In a recent review of the TIMSS 2007 results by the researcher fromMI&ST]
website the following comparisons where noted for middle level students. Theeaverag
mathematics scores for eighth grade students were higher in 2007. Tlyeaoseace
score for the eighth grade students were not measurably different from 200datd@he
would indicate that middle level learning has improved but is it because of the CSR

models currently being implemented? (TIMSS, 2011).
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As a result of this criticism in the late 1990s, research was needed toevelidit
was missing in middle level practice. Dr. Anthony Jackson lead a Carnegieataam
decade-long follow up effort, the Middle Grade School State Policy Initi@&SSPI),
to foster adoption of the recommendations, assess the implementation of these
recommendations, and determine the nature and extent of any benefits assdttiated w
implementation.Turning Points 200@raws on the lessons learned from the MGSSPI
from several other national middle grades improvement efforts and on thedagssth.

After reviewing the best available researthrning Points 2000vas written to help
bridge the gap between researchers and practitioners, putting pracitrotarch with
research in the framework of a comprehensive and comprehensible model. Schools
grounded in th&urning Pointsdesign are dedicated to excellence and equity and to
being responsive to the developmental needs of all young adolescents.

Turning Points 2000ecommends that middle grade schools implement seven
recommendations that reflect what has been learned in the decade sincereyeofit's
publication. Turning Points 200@ow calls for middle grades schools to: 1. Teach a
curriculum grounded in rigorous, public academic standards. These standards should be
developed to show what students should know and be able to do, relevant to the concerns
of adolescents and based on how students learn best. 2. Use instructional methods
designed to prepare all students to achieve higher standards. The end result slould be t
help students become lifelong learners. 3. Staff middle grades schools withde#duhne
are experts at teaching young adolescents. The instructional staff miether
experienced should become adult learners by engaging teachers in ongoitey] targe

professional development opportunities. 4. Organize relationships for learningt® cre
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a climate of intellectual development. The best strategy to accompligjo#his to

develop a caring community of shared educational purpose. 5. Govern democyratically
through direct or representative participation by all school staff membesly inakes
sense to place the decision making power in the hands of the adults who know the
students the best. 6. Provide a safe and healthy school environment. School staff
members can set an action plan of improving academic performance and developing
caring ethical citizens. 7. Involve parents and communities in supporting student
learning and healthy development. Students at the middle level ages canflmendhe
participation of family and businesses in supporting their educational opportunities
(Jackson & Davis, 2000).

At first glance, one may think these are the same recommendations asitta orig
Turning Points(1989). But in contrast, one will see five crucial changes to form a new
design. First, “ensuring success for every student” is no longer a recolatoa but
becomes the overall goal of all seven recommendations. Second, the authors reordered
the list to focus on teaching and learning. That is not to say there is any padrdelr
to implementing the model. Third, they changed “teaching a core of common
knowledge” to “teaching a curriculum grounded in standards” to reflect that slanda
should be flexible. Fourth, a new recommendation came from the “core of common
knowledge” to “use of instructional methods designed to prepare all students.” Finally,
they have combined two original recommendations into a new one. The
recommendations of “re-engaging families” and “connecting schools to connestiare
now “involving parents and communities in supporting learning” since they, natgailly,

hand in hand.
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All of the recommendations flow into each other and cannot be separated into
independent components. Therefore, the recommendations must be dealt with
holistically and systemically to ensure success. So, how, we have seven
recommendations, much the same as the original 8 from 10 year$w@aging Points
2000has been brought to national attention by numerous research studies and eager
reform advocates.

In 2000, Jackson stressed that schools need to get into motion the goals of
ensuring success for every student, recognizing the interaction withinsige dgstem
of recommendations, and identifying the leverage points that engage the schmool in a
upward spiral of continuous improvement. When Jackson speaks of leverage, he refers to
Peter Senge, organizational expert and auth®hefFifth Disciplinge who recommends
identifying points of high leverage in a system (Senge, 2006).

The main purpose of this study becomes the following, without a change in what
is being taught, how it is being taught and who is teaching it, little or no advamdeme
student achievement will be obtained.

Conclusion

As explained at the beginning of this chapter, students at the middle level have
unique needs that must be addressed in the schools. It has been established through the
conceptual framework presented within this chapter that in order for studentg thaea
benefits of thélurning Points 200@ecommendations, a strong emphasis must be placed
on curriculum, student assessment, and instruction. Even though tremendous gains have

been realized in school organizational structures, there has not been sufficient
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improvement in academic achievement (Davis, 2001). These structural charsyée m
accomplished by substantial improvement in teaching and learning.

With this framework solidly in place, it is teaching and learning that the
researcher would like to target by seeking the teachers’ perceptions ofaheafle
implementation and the effects therning Points 2000ecommendations have on them
in the areas of instruction and teacher preparation.

The recommendation “use instructional methods designed to prepare all students”
will be emphasized in the development of variables to be placed in the survey.

The other recommendation to be emphasized in the variables in the survey will be
“prepare teachers for middle grades.” Raising teacher quality has éecration
reform’s top priority. Research affirms that teaching quality is théesmgst important
factor influencing student achievement, moving well beyond family backgrounds’
limitations (National Association of Secondary Schools Principals, 2006).

A quantitative survey was developed by this researcher to solicit the responses of
teachers in the Western Pennsylvania IU 4 who currently teach middle lagdekgrThe
survey was adapted from the Segher (1996) survey MLPQ. Based on the need to find
data that shows teachers’ perceptions offin@ing Points 200@ecommendations, the
survey was developed to seek the teachers’ levels of knowledge and pradteseof t
recommendations.

These were done through the survey created for this study entitled the Middle
Level Awareness and Practice Questionnaire (MLAPQ). This procedsendiscussed

in more detail in Chapter Ill dealing with methodology.
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CHAPTER 1l
METHODOLOGY
Introduction

This chapter presented the procedures and methodology of research study design.
It contained an overview of the research design, the sampling procedure, aidasafript
the instrumentation and materials, specific procedures of data collection, aladathe
analysis plan.

The first step was to develop the plan and format utilized by the researcher t
secure evidence to answer the six research questions developed for thisRasbarch
is an original work that reports the methods and findings from the systematatioalle
and analysis of empirical data” (Hough, 2003). More specifically this writed the
survey research method in this study. This study is a descriptive researca using
guantitative survey. Anderson (2005) defines research in education as a disciplined
attempt to address questions or solve problems through the collection and analysis of
primary data for the purpose of description, explanation, generalization, and moeduct
This study was a descriptive research which can be both qualitative and quantfat
the purpose of this study a quantitative description which is based on counts or
measurements which are generally reduced to statistical indicatbras frequencies,
means, standard deviations and ranges. The two basic kinds of surveys are cross
sectional and longitudinal. This study utilized the cross-sectional surveyndesig
involving middle school teachers.

The Carnegie (1989)urning Pointssecommendations for middle level education

were widely accepted as the most comprehensive reform proposal for impravem
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education at the middle level (Andrews & Jackson, 2007; George & Alexander, 2002;
Manning, 2002; Thompson & Homstead, 2004). With this expert backing, it was a safe
assumption that there would be high levels of implementation of these recommendati
across the country. The literature, however, does not appear to support such erpectati
(Manning, 2002; Yecke, 2006). There were few research studies existing providing
evidence that schools have fully implemented the recommendatidnsrong Points
Without such evidence, the efficacy of middle school reform efforts and psactiaé&l
not be fully explored.

Schools adopted a middle school organizational structure for a variety of reasons.
Many districts changed their organizational structure to include middieisctather
than junior high schools. For some, the choice to restructure was a matter of
convenience. Others, however, embraced the middle school philosophy and attempted to
establish programs that demonstrated the ideals of the middle school movement as
expressed iTurning Points. In order to address the cry for more in-depth
implementation of th&urning Pointssecommendationthat were mature,
comprehensive, and conducted with a high degree of fidelity, a follow-up report was
developed called@urning Points 2000 Little, if any, studies have been done to
determine the level of implementation of these revised recommendations iaab@hf
knowledge and practice.

Research Design

This research study surveyed middle level teaching of teachers in 14 NigWe

Pennsylvania school districtsMiddle level teachers were surveyed in Midwestern IU 4

Pennsylvania public schools in grades five-eight. Being an administraor i
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neighboring Intermediate Unit, the researcher was familiar with @ledistricts. A count
of the number of teachers in the eligible middle level schools that could have been a part
of this study came to 600.

The three counties in IU 4, had a wide array of socioeconomic groups, minority
representation, grade configurations, school sizes, and state student achieverasnt s
There are 27 school districts in 1U 4 throughout the three counties. Prior to cogducti
the survey, permission was secured from the 14 superintendents of each selertied distr
that had middle level schools that met the NMSA definition for middle level school. All
teachers in middle level schools in the district were sent a survey to compbegecry
middle level educators concerning their perceptions toward, and practice in, the
implementation of the Jackson and Davis (2000) recommendations, a survey was
developed. A 35% or higher return rate was sought by the researcher in order to conduct
the research.

In the case that the 35% return rate was not reached from two mailings to 1U 4
teachers, a contingency plan was developed to seek permission from superistendent
from 11 school districts to survey the 530 teachers who were classified as enedlle |
teachers in Beaver Valley IU 27 in Beaver County. This IU has the saayeoér
socioeconomic groups, races, grade configurations, demographics, schoohsiztatea
student achievement scores. Beaver County is in Western Pennsylvania switHalls
the specifications of the study as far as location.

A 39% return rate was reached so the IU 4 middle level teachers became the
target audience for this study. There was no need to go to the contingency plan of

seeking additional permission from the Beaver Valley IU 27.
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The MLPQ, developed by Seghers (1996), was designed to assess the perceived
level of implementation of the Carnegie recommendations for middle level schools
improvement in Louisiana and to determine whether a relationship existehdtvee
perceived level of implementation of these recommendations and desirable edlicationa
outcomes. The development of the MLPQ and its validity and reliability waswkxsc
in the Instrument and Materials section of this chapter. The survey found thatddg mi
school concepts were not perceived as reaching a high level of implementatibersSe
found he agreed with the Carnegie (1989) recommendations emphasizing that teache
dissatisfaction cannot continue. In fact Seghers (1996) stated:

The success of the transformed middle grades school will stand or fall on the

willingness of teachers and other staff to invest their efforts in the young

adolescent students. Teachers must understand and want to teach young

adolescents and find the middle grade school a rewarding place to work. (p. 58)

Johns (2001) and Faulkner (2003) followed Seghers research by using the same
MLPQ survey in Ohio with adjustments specifically geared toward therobsdeey
were doing for their dissertations. In Ohio, Johns found a moderately high level of
implementation off urning Pointssecommendations according to the principals’
perceptions. The responding principals indicated that 97% had middle school oriented
professional development, and 40% had participated in non-required middle level
graduate coursework. Eighty-four percent had previous middle school teaching
experience. None of these factors, however, correlated with higher levels of
implementation. On the other hand, the principals’ years of experience in tiseintpre

school showed a positive correlationliorning Pointasmplementation. Lastly, Johns
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found that levels of implementation did not differ between high and low achieving
schools (Johns, 2001).

Johns (2001) suggested that future research include data from the large, urban
districts in Ohio. He also believed that investigating the relationship betweean8ES
implementation would be beneficial. Furthermore, Johns suggested gatherifrgrdata
other sources such as teachers. In his opinion, teachers’ perceptions of ingilement
could potentially differ from principals’ perceptions since teachersrgiynenplement
the vision that principals initiate. Viewing implementation through both lenses could
help to inform the discussion and provide a more accurate assessment of the status of
Turning Pointasmplementation in Ohio.

Based upon the recommendations for future research from Johns’s dissertation,
Faulkner (2003) produced a follow-up dissertation using the MLPQ instrument. The
purpose of his study was two fold. The first purpose was to determine the degree to
which public middle schools in Ohio had implementedTthming Points
recommendations. The study sought to improve upon previous studies by collecting
survey responses from both principals and teachers to address the need for mtdtiple da
sources. The second purpose was to examine the potential relationships between
implementation and school enrollment, per-pupil expenditure, and academic
achievement.

Faulkner suggested a number of recommendations for future research based on
the findings in his study. First, future studies should include a broad based eiaminat
of implementation in all middle schools including junior high schools, private schools,

and other special schools. Second, future research should seek improved methods of

81



measuringrurning Pointsmplementation, including the revision of the items deleted
from the analyses. Other data collection instruments should be developed, incayporatin
not only means of measuring the breadth of implementation, but also the quality of
implementation. Third, this study began to address the need for additional da¢s sourc
by surveying the perceptions of both principals and teachers. Future studies should
include data from other stakeholders in the reform process (students, parents, community
members, and business leaders) and qualitative data such as observations amgsntervi
Fourth, the study sought to examine the relationship between school size, per-pupil
expenditure, and academic achievement. Future studies should also examine the
potential relationships between implementation and other factors of interdscei@s

such as student and teacher attendance, tardiness, referrals for discigdinatign

rates, staff and student morale, and overall internal school environmenth A fift
recommendation was to examine key middle school components and their relationships
to various professional development practices to determine which professional
development practices enhance implementation. Sixth, to more adequatedy asses
implementation in rural and urban settings, future studies must develop an instthethent
measures non-traditional methods of implementation often found in rural and urban
schools. Lastly, after addressing the stated limitations, future stithafd duplicate

this study in Ohio and in other states to perfect the means by which overall
implementation is assessed. In addition, duplication would permit comparativasanalys
to determine which states are implementing model practices to a xpezat end if so,

how and why (Faulkner, 2003).
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A previous attempt to determine the levellofning Pointsmplementation in
Western Pennsylvania schools analyzed the perceptions of a limited sample ef middl
level teachers (Steward, 2000). Steward reported a very low implementatien of
recommendations based on his survey of 160 teachers. Survey results showed that 55%
of the respondents had no knowledge of the recommendations at all, and 25% of the
teachers had no formal middle level training.

This researcher’s study differed from Steward (2000) in that it broadened the
scope of the investigation to include the perceptions of twice as many teachieas ove
larger geographic area. Also a different survey was used to gather datathased in
the Steward research. The focus was expanded to include the recommendations for
Turning Points 200@hat were just being published at the time Steward’s dissertation was
being approved.

This work was the latest in a reoccurring pattern of examining these
recommendations. Based on the four authors cited who have given recommendations for
future studies, this researcher selected a research design with thenfpbemponents
incorporated into its structure. To examine more than sixth-eighth grade cedfigur
middle schools by involving different public school configurations. This survey not only
asked participants respond to what standards a middle level school should be doing, but
whether they were implementing them. To survey teachers’ perceptions, not just
principals, so a more accurate assessment of the status of implementatoouran
Improve the method of measuring outcomes by including more than just knowledge level
of teachers but the actual implementation by looking at the level of practice too. The

levels were documented by showing the highest to lowest rating in each recdation
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area. The survey involved the state of Pennsylvania not just the states @friaoarsd
Ohio where most prior research has occurred, and in areas that were rsgaljftany
non-traditional methods were being used to develop middle level recommendations.
Sampling Procedure

Schools were selected by consulting the Pennsylvania Department ofi&ducat
(PDE) website under School Profiles. Schools that met the definition for middle le
schools (National Middle School Association, 1995) and were located in Intetenedia
Unit 4 were approached for participation. The participants in this study werebe sgm
middle level teachers who work in Midwestern IU 4 Pennsylvania public schools in
grades five-eight. Being an administrator in a neighboring Intermedmatgethe
researcher was familiar with several districts that were apipedacThe target
population excluded schools identified by PDE as community, joint vocational, non-
public, or special schools (schools for the deaf or blind, etc.).

A complete listing of names of all school buildings within the established
parameters was extracted from the PDE website directory

(http://www.edna.ed.state.pa.us/reportsearch.abpe following descriptors were used

to extract the desired data: report selection (Public Schools); sekgbrees (School
District); public schools (Regular Elementary/Secondary); select coumtyermediate
units (Midwestern 1U 4); select status (Open); and, submit. The seardlatgere listing

of all public schools in IU 4. Since there was no distinction for middle school provided
as a selection, the researcher proceeded through the list by hand and selectexbkhe s
that met the definition of a middle level school (National Middle School Association,

1995). Middle level schools usually consists of grades six-eight, but may also be
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comprised of grades five-seven, six-seven, five-eight, and seven-eigtdr lighi
schools were included if they were separate buildings from the high school. Buildings
that were junior/senior high schools combined were not included in the selection of
middle level schools. The end result produced 16 school buildings, which were placed
into an Excel file to generate mailing labels and to aid in analyses.

Instrumentation and Material

The survey that was used in prior studies (Faulkner, 2003; Johns, 2001; Shofner,
2001) dealing witirurning Pointy(1989), was the MLPQ. Unable to locate an
instrument specifically designed to meastiuening Pointamplementation, Seghers
(1995) developed the MLPQ for his dissertation at the University of New Orleans f
which he received the National Association of Secondary School Principals Meldié L
Dissertation Award in 1997.

The MLPQ, which was used to measure the level of implementation of Carnegie
recommendations, consists of 36 questions. Participants responded to each item by using
a 5-point Likert scale. Development of the MLPQ consisted of four phases. t8®nera
of survey items used in the MLPQ was reflective of current literaturéddiperiod of
time (Clark &Clark, 1990). Appraisal of face validity and item revision took dbgce
panel of experts (three professors of education) reviewing the survey. Thig tavie
place at the respective professor’s university after being sent the siavégited States
mail. All suggestions for revisions were simply placed on the survey and retartied t
author. A pilot test to determine internal reliability was then administeraganel of
14 principals. Items retained for the study were then based on the analysistekpilot

results, with a standard deviation of less than .5. In addition, revisions were made based
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on the recommendations from the pilot test participants. Pilot test particnpanes
suggestions directly on the pilot test or verbally gave feedback to the resed#roher
recorded them with a tape recorder.

For each Carnegie recommendation, a set of items was created to measure the
level of implementation of that practice. Factor analysis in the field shadyot support
grouping according to the eightirning Pointgoals. Regrouping items into empirically
supported and conceptually sound factors yielded these subscales: curriculum and
instruction; governance and decision making; parent involvement; variety ohigarni
opportunities; commitment to young adolescents; safety and resources; heatthqmmpm
and, ability grouping.

Reliability in the pilot test of 14 principals was determined by Cronbach’s alpha,
and found to be statistically significant (alpha = .77, p <. 01). Thus, the instrument
appeared to have adequate internal consistency to proceed. Likewise, tliseenbeff
alpha reliability estimate in the field study of 154 principals was found ttabstially
significant (alpha = .85, p <.01). Seghers (1996) reported that although the corselati
between the global items and priori subscales are statisticallficagni it has very little
practical significance because of low common variance thus providing constrdityval
In order to assess internal consistency reliability of the revised suhysoaddficient
alphas were computed which indicated alpha coefficients for the revised ssltisatle
higher than the alpha coefficients for the a priori subscales. Subscalésuwitin more
items either exceed or approach the minimum value of .70. Subscales with fewer than
four items have lower alpha coefficients; however considering the limiteteruwh

items, these coefficients are acceptable. Construct validity was suppea Seghers
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(1996) wrote that with the exception of one subscale, all subscales reported have low to
moderate correlations. This evidence supports the independence of the constinects of t
new subscales.

Dr. Seghers was contacted by letter (February 16, 2008) to seek permission to use
the MLPQ survey and to be able to modify it for this study. This researclegragc
written permission to use the survey on (February 19, 2009) and (January 14, 2009). A
single instrument was developed by the researcher to measure middle leabstiuc
perception of their awareness and the practice oftineing Points 2000
recommendations. The adapted survey instrument was named the MLAPQ.

The MLAPQ was revised to better align with therning Points 2000
recommendations. In order to achieve alignment, this researcher remosg8dnuEs,
34, and 35. Question two was split into questions two and three. Question three was split
into questions four and five. The wording on question six was changed to be more
current. Question 8 was split into questions 11 and 12. The order of the questions was
changed so similar questions were not back-to-back. The scale was chrangdwefAll
or None scale to two different scales to seek knowledge and practice. The scales
measured Extreme Awareness to No Awareness at all, and Great BxtentRracticed.
Question 25 was added to seek information on an area not covered by the MLPQ.
Questions were modified to reflect the six research questions for this gudkert
scale then was implemented to analyze the variables present in this shelywo areas
of knowledge and practice.

The most important suggestion to come from the researcher’s dissertation

committee was to go over all materials making sure to stress impldioerss the key
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issue in the study. In the Literature Review, the researcher was asked tie pnove
research by adding to the change theory section to make it more relative&boes and
how they go through the change process. The committee suggested thegdheher
should develop Chapter Il with more information on the analysis phase. Add details of
how reliability and validity will be gained. Express more on the findings of guevi
authors and their suggestions for future studies. Be certain that what is in Thapter

in the Institutional Review Board (IRB) methodology. Adjust timeline from cotigple

of study in first semester to second semester. Several revisions inténaina the
appendices were communicated especially in the area of letters thanaiéed out to

seek permission to do the study in school districts. Lastly they reviewed the survey
pointing out several important corrections to the MLAPQ that would make it more
understandable to the teachers. The researcher then modified the survey based on the
suggestions, and communicated with the professors to assure the corrections were
appropriate.

To evaluate the survey for reliability and appropriateness, a group of 14 middle
level teachers were selected from a district in close proximity to 1Lhé.nTiddle school
teachers were asked to respond to the survey and to provide verbal feedback related to the
survey. The surveys were administered to the teachers at their middleclhenaan
September 23, 2008 to read and review. A Pilot Test Evaluation form was distributed to
record their suggestions. Responses were analyzed and the survey was revised upon the
incorporation of feedback from teachers.

As a result of the pilot testing, several revisions were made to the MLAPQ

survey. A space was added to the top right hand corner of the first page of eaglosurve
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allow coding for the researcher’s information. Next directions were revosedke

them more understandable. Several corrections were also made throughout the®surve
correct sentence structure and additional words were underlined to identify theyn as ke
terms. Directions for Part 2 were rewritten to make them more understata#ide

survey taker. Question number 50 was reformatted so the question and answers were
together on the same page. Directions for questions 51-62 were rewritten to make the
recording of answers more clear. N/A (Not Applicable) was added as & choe
directions. Furthermore, question number 63 was completely rewritten so ieases ¢

to the teachers taking the survey. The original pilot test and the final MLAPQy sus/e
shown at the end of the dissertation for comparison purposes.

To determine whether the overall instrument was reliable, Cronbach’s agha w
computed for 39 specific items in areas of both awareness questions and practice
guestions. The alpha in the pilot test of .93 for the awareness questions and .87 for the
practice questions was statistically significant (p <.01). Thus, the irestttappeared to
have adequate internal consistency to proceed.

The final survey included 63 items divided into two parts. The first section of the
final survey instrument contained 39 questions referring to awareness amnceprabe
awareness section of the survey asked middle level educators to indicatedieeofieg
awareness they have with middle level instructional practices that aremecaled in
theTurning Points 200@ook. The practice section on the other hand, asked middle
level educators to indicate the degree of perception they haveutimitig Points 2000
recommendations are actually taking place in their schools. The development of

guestions utilized current research and literature on adolescent chsatiastand
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developmentally responsive middle school practices. Responsive middle schools base
their practices on the unique characteristics of the middle school student. This
philosophy ties directly to the recommendation3wining PointsandTurning Points
2000,and is supported by the NMSA throughis We Believ€l992),This We Believe:

And Now We Must AqR001). Each of the questions that focus on the middle school
teachers’ perception are relatedlarning PointsandTurning Points 2000
recommendations.

The second, and final, part of the survey instrument included questions on
individual characteristics and data on each teacher’s perception of their migidile le
school. The individual characteristics questions asked gender, educational degsee, ye
teaching, current grade being taught, and middle level training. Thetiosiz
characteristics in this part of the survey were assessed in three thiesstal school
enrollment, class size, and school setting. Demographic information wasetsfem
previous institutional questions.

Participants were assured that items on the questionnaire were coded and no
identifiable information was reported.

Data Collection

School superintendents from 14 school districts were notified by mail and given a
detailed description of the proposed study. Néxiniddle level schools that were
contacted due to the fact that a few districts had more than one middle school in the
district. The introductory letter included the title of researchéudys an invitation for
the district to participate, a cover letter to middle level educators, and atthgy

MLAPQ survey instrument. A response form, to indicate approval or disapproval of the

90



study to be conducted in the district was also included in the superintendent’s lette
along with a self-addressed stamped envelope for the superintendent’s response.
Principals in each of the middle level schools were contacted via telephone to
secure permission for teacher participation and to discuss any questiomathegve
had about the study. The researcher discussed a time and date that surveys and cover
letters were to be delivered to their schools. Upon verbal agreement from eagbapri
a total number of surveys that each school needed was assembled and persahally ha
delivered by the researcher to each middle level school principal to distolibesrt
teachers in the identified schools.
Middle level teachers in the participating schools were given a cdps of
survey, cover letter and a self-addressed stamped envelope for ease of rettenheSi
informed consent and invitation to participate was included in the cover letterstutire r
of surveys indicated an individual’s willingness to participate in the study. All
participation in the study was voluntary. Educators, who do not wish to participate,
simply did not return the survey. The number of educators in each school was identified
and labeled. The total enrollment for participating schools was identified and moted i
this study.

Surveys were coded to calculate the number of responses from each school. If
needed a second set of surveys would have been delivered by the researcher to eac
school as a follow-up to the first distribution of surveys. There was a followiap let
enclosed for those participants who had not responded. Once 35% or more of the
projected teachers who were willing to participate were identified, Heareher then

accepted this as an acceptable rate to proceed to the Data Analysis phase
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Data Analysis

Descriptive analyses, including frequencies, percentages, means, and standard
deviations were used to organize and summarize data. A reliability coefi@ent
computed for théMiddle Level Awareness and Practice Questionnaéi square
procedures were utilized to determine differences among comparison groogar L
regression was used to determine the relationship, if any, between the perceive
knowledge ofTurning Points 200@nd the degree of implementationTafrning Points
2000recommendations. An alpha level of .05 was used in determining statistical
significance. Thétatistical Package for the Social Scien(®BSS) was used to analyze
the data.

Teacher responses were recorded in an SPSS statistical softwheseatafter
all responses were recorded, surveys were double checked for accutaty eftry.

Any items, which were not answered, were recorded with a missing value of h30. O
the researcher recorded all data and had access to any survey responses.

Once the survey data was recorded, values via SPSS software waredisig
the section of the survey (questions 1-39) that require Likert scale typeransw
Numerical values on the frequency scale were recorded so that in sectiochl agks to
determine the amount of knowledge and degree of practice, a value of five \yas@ssi
to “Extreme Awareness” or “Great Extent.” A value of one was assigned tespense
“Not aware at all” or “Not practiced.” When analyzing these responses giherthe
mean value, the more frequently the educational practice was known or practiced.

For section Il (questions 40-63), dealing with either personal qualificaiions

demographics, teachers were asked to check off items or circle the agerogsponse.
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The researcher assigned numerical designation so it could be recorded pnaper
SPSS database.

Cronbach’s alpha was used to assess the reliability of the MLAPQ. This study
measured a population of teachers. Consequentially, appropriate descripstiessta
were used to address the research questions. Measures of central tendenwrgsoéa
variability, correlation coefficients, and effect sizes were usedptwrtréhe results of the
six research questions. Data collected from the teachers using the Mké&eQ
analyzed.

Using SPSS software, descriptive statistics were run to obtain frequency
distributions. These responses were presented in Chapter 1V through the gertteatta
responded to each answer choice. The descriptive data were presented in three secti
Demographicsawarenes®f educational practices that can be used and level of
agreement by teachers regardamgcticesactually occurring in their schools. The
awareness and practice scales were compared to each other to detefergrecdd
through mean scores. The demographic information was analyzed using the @&d squa
methodology. This occurred with all 39 statements which dealtfwithing Points 2000
recommendations on the survey. The purpose of Chi squared statistical tesamiteeex
the association of two categorical variables.

Reports, tables, graphs, and figures were an effective way to present theofesults
this quantitative survey study. Displays were helpful in two ways. Fiesttélped the
researcher organize the results of a data analysis and plan the next atzggsis.

Second, the displays were used in the quantitative study to present research §ading

they were easily comprehended by the reader.
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Following the descriptive data summaries, quantitative statistics weserged.
It became necessary to use hypothesis testing to compare knowledge withhdhe a
practice of recommendations. Hypotheses are statements of relationships among
variables that a researcher intends to investigate. Hypothesis tegthgs drawing
conclusions about the general population based on observations of a sample group within
that population. This empirical evidence is used to determine if there is ardiffere
between that which is observed and the theoretically expected findings. Ihédsipot
testing, the difference is the formation of a null hypothesis (there is no ddéere
between two groups of subjects or that variables are not related) and an alternative
hypothesis (is generally the opposite of the null hypothesis). Reseatdretsst the
null hypothesis against the alternative hypothesis.

Results for each survey statement, as well as comparison of awareness of
recommendations with practice of recommendations, were analyzed and disousse
Chapter IV.

Chi squared was also used to determine if significant differences in level of
implementation by individual characteristics, including age, gender, and echatati
experience, and school characteristics, grade configuration, and schoglesatt.

Finally a factor analysis of the knowledge and practice of recommenslatyaeachers
was conducted.

In educational research, according to Wiersma (1991), .05 and .01 are the most
commonly used levels of significance. A predetermined level of signdecaf .05 was

utilized in this study.
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Conclusion

Chapter Il provided a description of research design, sampling procedures,
instrumentation and materials, data collection, and data analysis procedureallsed.
procedures were reviewed and approved by The Indiana University of Pennsylvania
Institutional Review Board for the Protection of Human Subjects.

Through this method of quantitative research, data were collected from middle
level teachers that enabled this researcher to generalize their pereeptine
Turning Points 2000ecommendations. In conclusion, the findings pointed out some
characteristics of what teachers were aware of and currentlycprgctThe findings are
presented and analyzed in Chapter IV to determine the level of implementation of
suggested recommendations. Use of this data identified some information that, in t
end, will contribute to improvement in education at the middle level.

Superintendents were contacted to seek permission for the survey to be distribute
in their school district. Principals were called to seek teacher paritcipatresponding
to questionnaires. Consent forms and questionnaires were given to those teachers who
volunteered for the study. Questionnaires included descriptive items and lakest it
Methods of analysis included: (a) using descriptive statistics to sunent@aizher and
school variables and instructional practices; and, (b) using correlatioticgatsdentify
how change in knowledge, attitudes, and practice correspond to one another. Proper
procedures were used to solicit district and teacher input and to collect and eacbet t
responses. A statistical analysis was conducted according to proper pesaesing
SPSS software. The detailed results of the data analysis and findipgesseted in

Chapter IV.
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CHAPTER IV
RESULTS

Chapter IV presents the results of data collection and statistical analgged to
the implementation ofurning Points 2000.To do this, the researcher created six
research questions to guide the study and gather data. The results of taksexwere
reviewed by presenting data from the survey developed by the researtiygven to
teachers at the middle level.

The data was analyzed to see if middle level schools in Western Pennsylvania
placed strong emphasis on curriculum, student assessment, and instruction. ¥his stud
investigated middle school teacher perceptions toward, and practice in the
implementation of, a comprehensive school reform calleddineing Points 2000
recommendations. The second purpose of this study was to examine possible fdctors tha
influenced middle school teachers’ attitudes and practices toward impleimeofahe
Turning Points 200@ecommendations. The third intent was to measure whether middle
school teachers used effective instructional methods directly relatedTarthieg Points
2000recommendations. The last areas of research explored included whether CSR
models were adequately implemented; and whether the necessary prag@aegce the
physical, emotional, intellectual, and social needs of middle level studertsisexl by
teachers to instruct students. Staffing all classrooms with highly gaaiéachers was
also explored through the data results.

The chapter begins by presenting descriptive statistics of the independent
variables. This chapter concludes with a presentation of the findings related to the

research questions proposed in Chapter I.
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Description of the Sample

To collect the necessary data for assessing the implementafionnoig Points
2000in Midwestern Pennsylvania, and for addressing the purposes and research
guestions pertinent to this study, the MLAPQ was originally targeted foibdistm to
16 middle level schools in fourteen different school districts.

Of the 16 middle schools, 8 superintendents granted permission for the study to be
conducted in their school district. After contacting principals of all the midtmotxto
establish how many teachers were in each school, 316 surveys were maileldeisteac

A total of 121 questionnaires were completed and returned, representing a final
sample that included 38% of the original distributed questionnaires. The pradeterm
response rate of 35% was met, therefore the study was continued and datalleeiex
from the questionnaires.

Descriptive Statistics

Statistical methods are especially useful for looking at relationships aedsat
and expressing these patterns with numbers. Descriptive statistics désesibpatterns
of behavior, whereas inferential statistics draw on probabilistic argarnegeneralize
findings from samples to populations of interest.

In order to develop descriptive statistics of the participants in the study the
researcher asked personal demographic questions dealing with age, et masEty,
highest degree earned, number of years in education, number of years just dtitbe mi
level, type of Pennsylvania certification, number of college courses devotetydio
middle level education, and membership in any of five nationally known middle level

professional organizations. Also included are descriptive statistics on éissocia
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demographics such as grade configuration in building of employment, its enmpland
the number of hours of professional development received in the last two ythars if
school district offered these opportunities.

In section Il (questions 40-63) of the MLAPQ survey, dealing with either pérsona
gualifications or demographics, teachers were asked to check off itemnsl@the
appropriate response. The researcher then assigned each a numegeatidesand
recorded it properly in the SPSS database.

In traditional settings in the public school it has been known that male teachers
are predominant at the secondary level, and female teachers are predomineant at t
elementary level. The reasons vary for this situation, but most people would kelieve i
may result because a more motherly influence occurs at the elementaantbaemore
specialized subject expertise at the secondary level. The results of vieis Suow in
Table 1 that a majority of teachers surveyed were female.

Table 1

Gender of Respondents

Female Male

Gender 69% (83) 31% (37)

The determination of a person’s age can be a significant factor based oh severa
indicators such as pre-employment schogliiigstyles background, teaching

experience, and personal viewpoints. A quick look at the descriptive data for
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respondents’ age in Table 2 shows fewer respondents in the 21-30 and 41-50 and more in
the 31-40 and 51+ age groups. Itis important to note the largest group of teaahers i

the most elder category, which proves to be a factor on the rest of the data &r Ghapt
Table 2

Age of Respondents

21-30 31-40 41-50 51+

Age 22% (27)  27%(32)  19% (23)  32% (39)

The number of years a person has worked at a certain profession can be a large
determination on the amount of knowledge and skill a person possesses in teaching.
Important to remember, however, is just because a person has experienceg thaehin
not necessarily mean they have expertise in middle level practices. Even theug
previous table indicated that the largest group was the group comprised of the oldest
people, Table 3 shows that the oldest teachers have fewer years of tbiabteac
experience. This would suggest that the older a teacher is, the more yeaerieher
they would have in education. Instead, the majority of teachers have 1-80 year
experience.

Table 3

How Many Years Have You Been in Education Total, Including this Year?

1-10 11-20 21-30 31+

Total Years Teaching 38% (46) 27% (33) 22% (27) 13% (15)
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What becomes even more interesting to note in Table 4 is that even though the
largest age group was 51+, over half of teachers have only been teaching at te middl
level for 1-10 years. This data indicates that although teachers have béergteac
numerous years, they have just recently come to the middle level to teactenWritt
documentation also supports the fact that true middle level practices have anly bee
emphasized by school districts in the past 20-30 years.

Table 4

How Many Years Have You Been a Teacher in this Middle Level School, Including this
Year?

1-10 11-20 21-30 31+

Years Teaching
Middle Level 52% (63) 27% (32) 11% (13) 10% (3)

Looking at the results in Table 5, it is apparent that 72% of the people who
responded to the survey questions have an advanced degree. It would seem to indicate
that teachers therefore have received middle level training with a higheeddgmay
take up to 6 years to earn the 24+ credit hours of formal education to receive an
Instructional Il/permanent certification in Pennsylvania. Most higher éidauca
institutions require 30 credits to earn a master’'s degree, however a qtiineeteachers
in this study still have a bachelor’s degree, indicating their relativeessito the
teaching profession. Only 2% of the teachers went beyond a mastegs dad have

enough credits to possess a doctorate.
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Table 5

What is the Highest Level of Education You Have Earned?

Bachelor of Master of Doctor of
Science Science Education
Highest Degree 26% (31) 72% (87) 2% (3)

One major factor impacting the teaching setting and instruction is the nomber
students in the building. In the bodkrning Points 2000the authors advocate that very
large middle level schools be redesigned as smaller institutions. They bedevihéir
observations over a decade of research that no school should exceed 600 students.
Smaller enrollments are repeatedly found to benefit students’ achievettierdea
toward school, social behavior, interpersonal relationships, and self-estaem. |
important to note in Table 6 that the group with the largest percentage (40%) has an
enrollment of 1,000-1,499, which is not recommended by the NMSA.

Table 6

Approximately How Many Students are Currently Enrolled in Your School?

No
1-499 500-699 700-999 1,000-1,499 1,500+ Response

Enroliment 29% 20% 9% 40% 1% 1%
(35) (24) (11) (48) (2) (1)

Effective programs and practices, not grade configuration, determing/qual
schools. Researchers found that middle grades practices most responsiveddsiod ne

young adolescents were found in schools with grades six-eight. Such practiess addr
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social, personal, and academic development through strong advisory prograntg, acti
periods, cooperative learning, interdisciplinary teaming, and exploratoseslas
(Thompson & Homestead, 2004). Byrnes and Ruby (2007) concluded that grade
configuration makes a real difference in the education of young adolescesmisde
middle schools (six-eight and five-eight grade configurations) implemerg of the
recommended middle level practices.

In Table 7 it is important to note that of all the schools surveyed, one school had
the largest number of respondents and is comprised of just grades seven-eight. With 41%
of the data coming from this school, teachers’ opinions about the awareness and practic
of Turning Points 200@ecommendations had a major influence on the final statistics.
Table 7

What Grades are Included in the Middle Level School of Which You Teach?

5-6-7-8 6-7-8 7-8 7-8-9 No Response

Configuration 26% (32)  12% (15) 57% (68) 4% (3) 1% (1)

To get a perspective of the professional background of respondents, teackers wer
asked about their area of certification. It is important to note that at taetithe
survey, there was no official certification for the middle level. Theretasecrucial to
identify the certification that teachers possess when assigned to the lenedlieTable 8
shows that very few teachers report having elementary certificatidil1®26 possess
secondary certification (grades 7-12). The remaining 41% of teacherslisted
background as K-12, which does not give the reader a true indication if a teacher’s

teaching background is more elementary or secondary oriented.
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Table 8

What Type of Pennsylvania Teaching Certification Do You Hold?

Elementary Secondary K-12

Pennsylvania Certification 18% (22) 41% (49) 41% (49)

In addition to professional certification, it is imperative to see how many surse
teachers completed in order to prepare them to instruct a very unique middigdencel
of students. As Table 9 indicates, a vast deficiency in teacher preparasisnwith
44% of the respondents never taking a course in middle level education. Even when they
did take courses, the largest group of respondents only took two courses to prepare to
teach a very demanding age group.

OneTurning Points 200@ecommendation advocates for middle level schools to
hire teachers who are experts in middle level instruction. A number of studies have
shown that middle grades teachers and principals support the specialized prdfessiona
preparation of middle grades school teachers (McEwin, Dickinson, & Smith, 2003;
Mertens, Flowers, & Mulhall, 2005).

Table 9

How Many College Courses Have You Taken that were Devoted Mainly to Middle Level
Education?

No Response One Two Three Four Five Six+ None

Middle Level 3% 7% 20% 11% 7% 4% 4%  44%
Courses (4) @ (24 @13 (B (65 (5 (54
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To see how much time school districts were providing professional development
for enhancing teachers’ knowledge and background in the current middle level
recommendations, teachers were asked how many hours of professional development
they had participated in over the past two years. In Table 10, 45% acknowledged having
participated in 1-5 hours of training, 21% of teachers received 21 hours or more of
training, 17% received 11-20 hours of training, and16% indicated 6-10 hours of training.
Finally, 1% did not respond to how many hours they received in the past two years.
Table 10

How Many Hours of Middle Level Professional Development Have You Participated in
Over the Past Two Years?

1-5 6-10 11-20 21+ No Response
Hours of
Professional 45% 16% 17% 21% 1%
Development (55) (29) (20) (25) (2)

Schools cannot get high academic achievement for every student, or even
reasonably expect such high achievement, without high quality in-service o&tss
education that is integrated into the daily work of middle grades teacherstestitts in
Table 10 indicate that the teachers surveyed will not be able to achieve substantial
improvement in their middle level students’ performance until they are provided wit
more opportunities to continuously advance their instructional practice.

Even if teachers do not have adequate pre-service training specialized in middle
level education, there could still be support through various national and state education

associations that provide instruction to teachers on CSR models. Teachergdould f
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themselves being placed at the middle level after having started tlobingpaareer in
an elementary or secondary school, and still gain tremendous amounts of research and
best practices from these educational organizations on middle level.

In the survey, teachers were asked to identify whether they belonged to any of
five organizations known to promote “whole school change” models. Of 121
respondents, seven (5.8%) belonged to the Pennsylvania Middle School Association
(PMSA), and six (5%) were members of the National Middle School Association
(NMSA). The remaining organizations, including Turning Points Design Model,
National Staff Development Association, and the National Forum to AcceMidtie—
Grades Reform, received no entrees. Therefore, only 13 teachers (11%gbtatoag
middle level association that advocates beneficial reform models. One hundred eight
(89%) were not members of any middle level association.
Table 11

Membership of Middle Level School Associations

NMSA PMSA TPDM NSDA NFAMGR None

5.8% 5% 0% 0% 0% 89%
Associations (7) (6) (108)
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Research Questions
This survey asked participants to respond to whether they were aware of Middle
School recommendations and whether such recommendations were acted upon.

This study was based on the following research questions:

1. To what extent do middle level teachers report being aware of the principles of
Turning Points 200@ecommendations?

2. To what extent do middle level teachers report practicing the implementation of
Turning Points 200@ecommendations?

3. What are teachers’ perceptions of the on-going training they receive to halp the
be aware of th&urning Points 200@ecommendations?

4. What are teachers’ perceptions of how this on-going training is related to the
practice and implementation of th@rning Points 200@ecommendations?

5. How do individual characteristics, including age, gender, and educational
experience, influence teacher awareness and practice of the impleomeotati
Turning Points 200@ecommendations?

6. How do the school characteristics, including enrollment and setting, influence
teacher awareness and practice of the implementatibaroning Points 2000
recommendations?

Once the survey data was recorded, values via SPSS software waredisig

the section of the survey (questions 1-39) that required Likert scale typerans
Numerical values on the frequency scale were recorded so that in sectmchl seeks
to determine the amount of knowledge and degree of practice, a value of five was

assigned to “Extreme Awareness” or “Great Extent.” A value of oneassgned to the
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response “Not Aware at All” or “Not Practiced.” When analyzing thespaeses, the

higher the mean value, the more frequently the educational practice was known or

practiced.
Level of Awareness. Level of Practice.
5= Extreme Awareness 5= Great Extent
4= Above Average Awareness 4= Most of the Time
3= Average Awareness 3= Average Extent
2= Below Average Awareness 2= Hardly Ever
1= Not Aware at All 1= Not Practiced

Research Related to Awareness and Practice

The purpose of this study was to investigate middle level teachers’ aveaoénasd
practices in, the implementation Béirning Points 200@ecommendations. This section
gives data to help answer Research Questions One, Two, Five and Six, which alrdeal w
investigating the levels of awareness and practice. The questioriBoandiat extent do
middle level teachers report being aware of the principl@siofing Points 2000
recommendations? To what extent do middle level teachers report pradtecing t
implementation ofrurning Points 200@ecommendations? How do individual
characteristics; including age, gender, and educational experience, infleactoert
awareness and practice of the implementatiofuohing Points 2000ecommendations?
How do the school characteristics, including enrollment and setting, influeaatete
awareness and practice of the implementatiofuohing Points 2000ecommendations?

Teachers’ beliefs about education are built upon deep and protected structures.

The lack of awareness may produce less support for educators to adopt culturally
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responsive teaching. McEwin and Greene (2011) discovered in an extensive study that
teachers were willing to make changes in pedagogy, but they were not open to making
critical changes in their general teaching philosophies. Frustratiorsregigh teachers
fail to comprehend the value of responsive instruction, ignore the information that is
available, or are unaware of how to implement strategies to assist studastirsT
research question attempts to alert the reader to the awareness the teatbarkey
middle level recommendations.

Overall Midwestern Pennsylvania middle school teachers had averageags
scores with an overall mean score of 3.52 as measured by the MLAPQ.
Midwestern Pennsylvania middle level teachers reported a sum total sddi® arf the
practice side of the MLAPQ, out of a possible score of 195. This would indicate that
teachers’ awareness of madstrning Points 200@ecommendations was between an
average to above average awareness level.

In Table 12 the mean scores indicate that teachers were aware of theng®gorta
of developing instruction that encourages students to develop higher level thinking skills
through problem solving activities. In order to accomplish this challenge, tedebke
they need to be involved in helping determine what subject matter is taught. Aeyseac
acknowledge the importance of high quality instruction, they also stress the imggorta
of providing an environment conducive to their students feeling emotionally and
physically safe. To do this, teachers feel they should develop close, trukttranships

with their students.
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Table 12

Of the Scores Recorded for the Awareness Section, the Statements that Received a Mean
Score of Four or Higher Include

Statement Mean Score
4, Teachers in our school understand the need to
emphasize thinking skills 4.48

5. Middle level teachers emphasize problem-
Solving activitiean their classroom. 4.37

10. Middle level teachers in our school help
Determine how subject mattisrtaught to
Their students. 4.14

30. Teachers understand that close, trusting relationships
with middle level students create a climate for
personal growth and intellectual development. 4.11

34. Our school has developed and implemented programs
to create a school environment that is emotionally
and physically saféor middle level students
and their teachers. 4.27

The reporting of high scoring teacher awareness helps point out strengths the
teachers have that can be built upon for future planning of lessons. More importantly,
however, data sharing occurs when a survey points out the deficiencies which can then be
acknowledged and corrected by school districts. The data then becomes the basis for
discussion and for developing the school restructuring plan. The survey statements that
were rated can be used to assess the progress the schools have made in impka@ent
Turning Points 2000ecommendations, thus presenting statistical evidence to assess

strength and weaknesses.
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In Table 13 the mean scores seem to indicate that the teachers lackedssvarene
of some of the more non-traditionBlirning Points 200@ecommendations. The teachers
indicated they were not aware of being allowed to participate in shareddeauisking
and governance of the school. As such, they did not obtain the opportunity to assume
many leadership roles in the school that would give them empowerment to determine the
instructional direction. They were also not aware of the more contemporatiggsanf
organizing the school into smaller units such as “houses” or the use of a flexible schedul
such as block scheduling. Lastly, they were not aware of parents beingoatitoget
involved in the decision making of the organization of the school.

Table 13

Of the Scores Recorded for the Awareness Section, the Statements that Received a Mean
Score of Three or Below Include

Statement Mean Score

21. Middle level teachers and students in our school are
organized into small units such as “hotis@s
“schools within a schodl 2.64

27.  The parents of our school’'s middle level students
actively participate in the governance and the
decision-making procesd our school. 2.76

29. Our school has a school governance committesze
middle level teachers and administrators participate in
and practice shared decision making. 3.00

31. Our school provides training to our middle level teachers
to have opportunities to assume leadership positions
such as house or team leaders 291

33. Our teachers are educated in developing lesson plans to use
use in a flexible or block scheddts the middle level students. 2.94
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Most studies develop research that asks about simple knowledge or awareness of
key concepts and then reports the findings. This study sought to go one step further and
ask whether key concepts are actually practiced or implemented. It issshigption
that if a recommendation is known, it is also being implemented properly to its
completion. Unfortunately, there are numerous stages in the implementation prdcess tha
limit a recommendation from possibly being put into practice. The second researc
guestion attempts to alert the reader to the level of practice the teackieosviedge to
performing, in relation to key middle level recommendations.

Overall, Midwestern Pennsylvania middle school teachers have avevagmass
scores with an overall mean score of 3.07 as measured by the MLAPQ. Midwestern
Pennsylvania middle level teachers reported a sum total score of 119 on tloe gideti
of the MLAPQ, out of a possible score of 195. This would indicate that Taosing
Points 2000cecommendations are being practiced at an average extent.

Table 14 shows that overall the mean scores with the highest rating seem to
indicate teachers practice only the recommendations they learned in biger |
educational settings or through professional development at their schoolsd bfstea
instructional techniques, the highest ratings tend to deal with the school developing
programs that create an environment that deals with the safety of teachdtglantss
while in the building. Then, although the order differs, responders say teacherepracti
what they are aware of by determining the subject matter that promotésdbets
ability to think at a higher level through acquiring problem solving skills. Micdxllel |
educators also say teachers practice promoting healthy behavior by mbeelitiny

practices.
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Table 14

Of the Scores Recorded for the Practice Section, the Statements that Received a Mean

Score of 3.8 or Higher Include

Statement

Mean Score

10.

20.

34.

Teachers in our school understand the need to
emphasize thinking skills 4.05

Middle level teachers emphasize problem solving
activities in their classrooms. 3.97

Middle level teachers in our school help determine
how subject mattas taught to their students. 411

Middle level teachers in our school promote healthy
behavior by modeling healthy practidgsg., no
smoking, healthy diets, etc.). 3.87

Our school has developed and implemented programs
to create a school environment that is emotionally and
physically safdor both middle level students and teachers. 412

Once again the data shows that there are areas that should be addressed. These

areas are best seen by displaying the lowest mean scores of the eactaomns

teachers feel are not practiced. It is not uncommon for recommendations to be

considered ineffective or marginally effective when, in fact, the recamdation was

improperly or only partially implemented. Thomas Guskey (2000) recommends #hat dat

be collected by the school or a researcher to determine if the interventionas bee

implemented widely and properly.
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Table 15 shows that overall, the mean scores once again show teachers rated their
practice of the recommendations similarly to the ones they said they eteaeare of,
as was illustrated in research question one. They did not practice the non-triaditiona
recommendations of organizing into small units such as “teams” or “houses,” gr bein
involved in flexible scheduling such as block scheduling. They lacked in the practice of
assuming leadership roles and opportunities to participate in the governance of the
school. Finally, they acknowledged deficiencies in the use of portfolio assessment of
students in their classroom.
Table 15

Of the Scores Recorded for the Practice Section, the Statements that Received a Mean
Score of Four or Higher Include

Statement Mean Score
8. Teachers in our school use portfolio assessment
evaluation of their students. 2.40

21. Middle level teachers and students in our school are
organized into small units such as houseschools-
within-schools 1.86

27.  The parents of our schools’ middle level students
actively participate in the governance and decision-
making processr our school. 2.31

31. Our school provides training to our middle level
teachers to have opportunities to assume leadership
positions such as house or team leaders 2.28

33. Our teachers are educated in developing lesson plans
to use in a flexible or block scheddte the middle
level students. 2.06
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The data presented to answer the first two research questions has given a quick
snapshot of th&urning Points 200@tatements that rank high and low on simple mean
scores. A brief summary shows that teachers said they are aware gbdineunmoe of
providing good instruction in an environment that has a climate that promotes health and
safety. On the other hand, they pointed out they are not aware of some of the non-
traditional recommendations, and need to stress more of the current instructional
strategies.

When responding to the statements concerning their actual implementation,
teachers again echoed that they practice what they have reported asdvigieness.
These include the areas of good instruction and health and safety. Although teachers
ranked implementing these areas high, there are instructional techregued gpward
middle level they were not implemented fully. Teachers also need to implermoent
involvement of parents in joining with them and administration in shared decision
making.

The information gained from the mean scores gives the reader quick data on
teachers’ perceptions of middle level awareness and practice, but to understand what
factors influenced teachers to form these perceptions, the researchédeeper into
the data by testing the results of the statements against some independblgsvafihe
next section incorporates SPSS testing software in order to get moleddetsults using
Chi-square testing.

The testing involved using all 39 statements from the survey that asked about
Turning Points 200@ecommendations against 7 independent variables which included:

age; gender; total years of teaching; middle level years of erperiand, hours of
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middle level professional development, school enrollment, and school grade
configuration. Since the survey asked the respondents to rate the 39 statemethts on bot
awareness and practice they each had two test results. Therefore tluheesaa and
analyzed 546 tests.

To start the next section, the researcher gathered data to answehrgseation
five. This data clarified how individual characteristics influenced teaamhiareness and
practice of the implementation ®lirning Points 2000ecommendations.

To produce more in-depth data on the personal characteristics of teachers and
what relationship those characteristics had on the awareness and pratticarag
Points 2000cecommendations, Pearson’s Chi-square testing was used by the researcher
Of the two types of comparison available with Chi-square, a test of independesice w
used to compare personal characteristics with 39 variables invdluimgng Points 2000
recommendations. A test of independence assesses whether paired observations on two
variables, expressed in a contingency table, are independent of each other.

The null hypothesis for this section of testing is that there is no significant
difference among age or gender and the level of awareness and/meprabiere is no
significant difference among educational experience and the level ofreesarand/or
practice. The variable that produced the most tests of significance vaagetbéthe
teachers who responded to the survey. Therefore, to illustrate to the readivevdzdaa
showed in a typical run, the following report of information involves the researcher’s
narrative followed by tables showing the Chi-square testing of age vér3@s a

statements on both the awareness and practice scales.
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Table 16 indicates that the test of awareness was at a significanhlewahg

10% of younger teachers being unaware of whether middle level cedifiegds held by

the teaching staff compared to 37% of older teachers. There is no significareradié

between the two groups in the statement regarding the level of practice.

Table 16
Middle Level Teachers in Our School Have Middle Level Certification (Tesaitefess
& Practice)

Level of Awareness
Age 1 2 3 4 5
21-40 [6]7.4% [3]3.7% [29]35.8%  [17]21.0% [26]32.1%
41+ [8]21.1% [6]15.8% [7]18.4% [5]13.2% [12]31.6%
Value = 12.532
Degree of Freedom =4
Significance = .014

Level of Practice
Age 1 2 3 4 5
21-40 [6]7.4% [13]16.0%  [15]18.5% [12]14.8% [35]43.2%
41+ [6]16.7% [3]8.3% [10]27.8%  [5]13.9% [12]33.3%
Value = 4.788

Degree of Freedom =4
Significance = .310
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Teachers assigned as advisors to students are shown in Table 17. About half of
the younger teachers felt that teachers should be assigned to advice students. The
difference in awareness level between both groups was not significanlditiora35%
of younger teachers and 26% of older teachers felt that teachers should bel assigne
advisors when looking at level of practice therefore neither group differedicagtily.

Table 17

Middle Level Teachers in Our School are Assigned as Advisors (Test 2 Awareness &
Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [14]17.9% [6]7.7% [25]32.1% [11]14.1% [22]28.2%
41+ [14]36.8% [5]13.2% [9]23.7% [4]10.5% [6]15.8%
Value = 7.078

Degree of Freedom =4
Significance = .132

Level of Practice

Age 1 2 3 4 5
21-40 [22]27.8% [12]15.2% [17]21.5% [9]11.4% [19]24.1%
41+ [17]43.6% [4]10.3% [8]20.5% [4]10.3% [6]15.4%
Value = 3.395

Degree of Freedom =4
Significance = .494
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Table 18 shows no significance and thus indicates that the age of the teachers was
not a factor in teachers’ awareness and practice of small group instractieiri
classrooms.
Table 18

Teachers Value the Use of Small Groups of Students in Their Classroom on a Regular
Basis (Test 3 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [1]1.3% [2]2.5% [18]22.5% [20]25.0% [39]48.8%
41+ [2]5.1% [1]2.6% [12]30.8% [11]28.2% [13]33.3%
Value = 3.805

Degree of Freedom =4
Significance = .433

Level of Practice

Age 1 2 3 4 5

21-40 [2]2.5% [5]6.3% [30]37.5% [23]28.8% [20]25.0%
41+ [3]7.7% [0]0.0% [15]38.5% [15]38.5% [6]15.4%
Value = 6.010

Degree of Freedom =4
Significance = .198
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Table 19 shows that approximately 90% of younger and older teachers agreed that

thinking skills need to be emphasized in the middle level. In Table 19 it appears that

older teachers emphasized thinking skills significantly more than youragpretes.

Total 19

Teachers in Our School Understand the Need to Emphasize Thinking Skills (Test 4

Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [0]0.0% [1]1.3% [7]18.8% [24]30.0% [48]60.0%
41+ [0]0.0% [0]0.0% [4]10.3% [13]33.3% [22]54.4%
Value = 0.703
Degree of Freedom = 3
Significance = .872

Level of Practice
Age 1 2 3 4 5
21-40 [0]0.0% [1]1.2% [30]36.6%  [21]25.6% [30]36.6%
41+ [0]0.0% [0]0.0% [6]15.4% [19]48.7% [14]35.9%
Value =8.741

Degree of Freedom = 3
Significance = .033
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Both groups emphasized the importance of teaching problem solving skills, as

seen in Table 20. When it comes to actual application, it appears that older teachers

actually implemented the practice within their classroom to a greatexedgm younger

teachers.

Table 20

Middle Level Teachers Emphasize Problem-Solving Activities in TheirGdass (Test

5 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [0]0.0% [0]0.0% [14]17.3% [28]34.6% [39]48.1%
41+ [0]0.0% [0]0.0% [5]12.8% [10]25.6% [24]61.5%
Value = 1.893

Degree of Freedom =2
Significance = .388

Level of Practice

Age 1 2 3 4 5
21-40 [0]0.0% [4]14.9% [27]33.3% [24]29.6% [26]32.1%
41+ [0]0.0% [0]0.0% [7117.9% [20]51.3% [12]30.8%
Value = 7.506

Degree of Freedom =3
Significance = .057
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In Table 21, analysis shows that 60% of older and younger teachers felt
promoting a healthy lifestyle is important. When it comes to levels of pradiruest
half of the older and younger teachers worked to promote a healthy lifestyle
Table 21
Middle Level Teachers Throughout Our School Promote Healthy Lifestyles in Their

Classrooms Because They Know the Importance It Has in Helping Students Achieve (Test
6 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [1]1.2% [2]2.5% [28]34.6% [24]29.6% [26]32.1%
41+ [2]5.1% [1]2.6% [12]30.8% [8]20.5% [16]41.0%
Value = 3.131

Degree of Freedom =4
Significance = .536

Level of Practice

Age 1 2 3 4 5

21-40 [2]2.4% [11]13.4%  [32]39.0% [23]28.0% [14]17.1%
41+ [6]16.7%  [3]8.3% [10]27.8% [5]13.9% [12]33.3%
Value = 2.169

Degree of Freedom =4
Significance = .705

121



Table 22 showed 60% of older and younger teachers saw the importance of

teachers integrating the subject matter across the various disciplioegvét less then

half of the older and younger teachers implemented such a procedure in tisedoctess

Table 22

Teachers in Our School are Trained to Integrate the Subject Matter Across the Various
Disciplines Such as Organizing Thematic Instructional Units for Their Students (Test 7

Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.5% [2]2.5% [21]25.9%  [30]37.0% [26]32.1%
41+ [1]2.6% [2]5.1% [13]33.3%  [12]30.8% [11]28.2%
[16]41.0%
Value = 1.494
Degree of Freedom =4
Significance = .828

Level of Practice
Age 1 2 3 4 5
21-40 [7]18.5% [18]22.0% [22]26.8%  [19]23.2% [16]19.5%
41+ [1]2.6% [8]20.5%% [15]38.5%  [11]28.2% [4]10.3%
Value = 4.261

Degree of Freedom =4
Significance = .372
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Although teachers saw the importance of using portfolio assessment as shown in
Table 23, less than 20% of older and younger teachers required portfolios in thes. classe
Table 23

Teachers in Our School Use Portfolio Assessment in Evaluation of Their Students (Test 8
Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [11]13.6% [16]19.8% [19]23.5% [21]25.9% [14]17.3%
41+ [5]12.8% [9]23.1% [11]28.2% [8]20.5% [6]15.4%
Value = .765

Degree of Freedom =4
Significance = .943

Level of Practice

Age 1 2 3 4 5
21-40 [17]20.7% [31]37.8% [23]28.0% [9]11.0% [2]2.4%
41+ [10]25.6% [11]28.2% [10]25.6% [6]15.4% [2]5.1%
Value = 2.036

Degree of Freedom =4
Significance = .729
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As illustrated in Table 24, over 60% of older and younger teachers agreed that it
is important to have input in determining what subject matter is taught to students.
Additionally, over half of the older and younger teachers saw this occurringtin thei
schools.

Table 24

Middle Level Teachers in Our School Help Determine What Subject Matter is Taught to
Their Students (Test 9 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [1]1.4% [7]9.5% [14]18.9% [29]39.2% [23]31.1%
41+ [3]8.6% [3]8.6% [8]22.9% [14]40.0% [7]20.0%
Value = 4.642

Degree of Freedom =4
Significance = .326

Level of Practice

Age 1 2 3 4 5
21-40 [4]5.3% [12]16.0% [17]22.7% [25]33.3% [17]22.7%
41+ [4]11.4%  [2]5.7% [6]17.1% [19]54.3%  [4]11.4%
Value = 7.749

Degree of Freedom =4
Significance = .101
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Table 25 shows that teachers felt strongly that they should determine how subjec
matter is taught, and almost75% practiced this in their classroom.
Table 25

Middle Level Teachers in Our School Help Determine How Subject Matter is Taught to
Their Students (Test 10 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [1]1.4% [1]1.4% [10]13.5% [28]37.8%  [34]45.9%
41+ [1]2.9% [3]8.6% [7]20.0% [12]34.3% [12]34.3%
Value = 5.157

Degree of Freedom =4
Significance = .272

Level of Practice

Age 1 2 3 4 5
21-40 [1]1.3% [4]5.3% [10]13.3% [28]37.3% [32]42.7%
41+ [1]2.9% [1]2.9% [8]22.9% [11]31.4% [14]40.0%
Value = 2.225

Degree of Freedom =4
Significance = .695

Fifty percent of younger and 28% of older teachers recognized the impastance
middle level guidance counselors being trained in career guidance. Bajpefon to

show 43% of teachers felt this practice was taking place in their schools.
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Table 26

Middle Level Counselors in Our School are Trained in Career Guidance (Test 11
Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [8]10.8% [8]10.8% [20]27.0% [15]20.3% [23]31.1%
41+ [11]32.4% [3]8.8% [10]29.4% [4]11.8% [6]17.6%
Value = 8.807

Degree of Freedom =4
Significance = .066

Level of Practice

Age 1 2 3 4 5

21-40 [7]9.6% [9]12.3% [22]30.1% [18]24.7% [17]23.3%
41+ [7]20.6% [5]14.7% [9]26.5% [8]23.5% [5]14.7%
Value = 3.196

Degree of Freedom =4
Significance = .526

When looking at the perception of whether teachers are organized in
interdisciplinary teams, 50% seemed to be aware while 30% seemed un@alale27
shows less than 50% of teachers said they are not organized into interdisciphnasy t
So with 30% reporting having practiced this recommendation, it would seem middle leve

teaches are not organized into interdisciplinary teams.
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Table 27

Middle Level Teachers in Our School are Organized into Interdisciplinary Teams (i.e.,
the organization of two or more teachers from different disciplines who share the same
group of students) (Test 12 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [9]12.2% [12]16.2%  [9]12.2%  [13]17.6% [31]41.9%
41+ [7]20.0% [4]11.4% [7]120.0%  [6]17.1% [11]31.4%
Value = 3.037
Degree of Freedom =4
Significance = .552

Level of Practice
Age 1 2 3 4 5
21-40 [30]40.0% [8]10.7% [16]21.3% [10]13.3% [11]14.7%
41+ [7]20.0%  [5]14.3% [11]31.4% [4]11.4%  [19]17.3%
Value = 5.088

Degree of Freedom =4
Significance = .278

Table 28 shows that almost 50% of younger and older teachers realized the

benefit of sharing responsibility for the curriculum, but only 28% actuadlynse to be

doing it in their classrooms.
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Table 28

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Resppnsibil
for the Curriculum of that Same Group of Students (Test 13 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [11]15.1% [8]11.0 [14]19.2% [13]17.8% [27]37.0%
41+ [9]25.7% [3]8.6% [8]22.9% [8]22.9% [7]20.0%
Value = 4.216

Degree of Freedom =4
Significance = .378

Level of Practice

Age 1 2 3 4 5

21-40 [33]44.0% [9]12.0%  [11]14.7% [11]14.7% [11]14.7%
41+ [9]25.7% [6]17.1% [10]28.6% [6]17.1% [4]11.4%
Value =5.248

Degree of Freedom =4
Significance = .263

Much the same as the previous table dealing with curriculum, Table 29 shows
approximately 50% of younger and older teachers realized the benefit of sharing
responsibility for instruction. In contrast, less than 30% actually seemed to be

implementing this recommendation in their classroom.
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Table 29

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Re$iponsibi
for the Instruction of that Same Group of Students (Test 14 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [11]15.1% [7]9.6% [14]19.2% [16]21.9% [25]34.2%
41+ [7]20.0% [5]14.3% [7]20.0% [8]22.9% [8]22.9%
Value = 1.837

Degree of Freedom =4
Significance = .766

Level of Practice

Age 1 2 3 4 5

21-40 [32]43.2% [6]8.1% [15]20.3% [9]12.2% [12]16.2%
41+ [8]23.5% [617.6% [9]26.5% [8]23.5% [3]8.8%
Value = 7.584

Degree of Freedom =4
Significance = .108

Similar to the previous two tables dealing with curriculum, Table 30 shows that
approximately 50% of younger and older teachers realized the benefit of sharing
responsibility for assessment. In contrast again, less than 30% actpathgdeto be

doing this recommendation in their classroom.
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Table 30

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Resppnsibil
for the Assessment of that Same Group of Students (Test 15 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [9]12.5% [11]15.3% [13]18.1% [17]23.6% [22]30.6%
41+ [10]28.6% [2]5.7% [8]22.9% [9]25.7% [6]17.1%
Value = 7.137

Degree of Freedom =4
Significance = .129

Level of Practice

Age 1 2 3 4 5
21-40 [31]41.3% [11]14.7%  [14]18.7% [10]13.3% [9]12.0%
41+ [10]29.4% [6]17.6% [8]23.5% [8]23.5% [2]5.9%
Value = 3.632

Degree of Freedom =4
Significance = .458

Although teachers seemed to be aware of the importance of receiving staff
development targeting the needs of adolescents as shown in Table 31, around 70% of

older and younger teachers reportedly did not receive this type of staff devetopme
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Table 31

Middle Level Teachers in Our School Receive Staff Development Specificallyintarge
the Needs of Young Adolescents (Test 16 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [5]6.8% [5]6.8% [20]27.0% [25]33.8% [19]25.7%
41+ [1]2.9% [3]8.6% [11]31.4% [12]34.3% [8]22.9%
Value = 1.003

Degree of Freedom =4
Significance = .909

Level of Practice

Age 1 2 3 4 5
21-40 [12]16.0% [18]24.0% [27]36.0% [10]13.3% [8]10.7%
41+ [3]8.8% [6]17.6% [12]35.3% [8]23.5% [5]14.7%
Value = 3.100

Degree of Freedom =4
Significance = .541

Table 32 indicates that younger teachers were more aware of the imptotance
inform parents of the progress of their children through alternative assgsshinere
was no significant difference in attitudes toward actual practice bettheegsounger and

older teachers when using alternative assessments.
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Table 32

Middle Level Teachers in Our School Inform Middle Level Parents of the Progress of
Their Children Through Alternative Assessment Means Other Than Report Cards and
District Mandated Progress Reports (Test 17 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.7% [6]18.1% [17]23.0%  [26]35.1% [23]31.1%
41+ [7]20.6% [2]5.9% [8]23.5% [11]32.4% [6]17.6%
Value = 12.532
Degree of Freedom =4
Significance = .014

Level of Practice
Age 1 2 3 4 5
21-40 [8]10.7%  [13]17.3% [18]24.0% [22]29.3% [14]18.7%
41+ [6]17.1%  [8]22.9% [7]20.0% [8]22.9% [9]17.1%
Value = 1.733

Degree of Freedom =4
Significance = .785

Table 33 shows that 35% of younger and older teachers realized that they should

receive staff development in decision making skills concerning the educatindaié

level students, but less than 20% actually seemed to receive the staff demelopme
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Table 33

Middle Level Teachers in Our School are Given Staff Development in Decision Making
Skills Concerning the Education of the Middle Level Students (Test 18 Awareness &

Practice)

Level of Awareness
Age 1 2 3 4 5
21-40 [7]9.5% [11]14.9% [28]37.8%  [17]23.0% [11]14.9%
41+ [9]25.7% [5]14.3% [9]25.7% [10]28.6% [2]5.7%
Value = 7.280
Degree of Freedom =4
Significance = .122

Level of Practice
Age 1 2 3 4 5
21-40 [13]17.3% [28]37.3%  [22]29.3% [6]8.0% [6]8.0%
41+ [11]31.4% [11]31.4% [6]17.1% [6]17.1% [1]2.9%
Value = 6.621

Degree of Freedom =4
Significance = .157

Table 34 shows that 60% of younger and older teachers realized the importance of

teachers being specially trained to teach adolescents but only 40% asteatigd to

think teachers were specially trained.
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Table 34

Middle Level Teachers in Our School are Specially Trained to Teach Young Adolescents
(Test 19 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.5% [9]11.1% [21]25.9% [29]35.8% [20]24.7%
41+ [3]7.7% [4]10.3% [9]23.1% [11]28.2% [12]30.8%
Value = 2.647

Degree of Freedom =4
Significance = .618

Level of Practice

Age 1 2 3 4 5

21-40 [10]12.2% [11]13.4% [28]34.1% [17]20.7% [16]19.5%
41+ [5]12.8% [4]10.3% [12]30.8% [9]23.1% [9]23.1%
Value = .542

Degree of Freedom =4
Significance = .969

Table 35 shows that teachers felt strongly about the importance of modeling

healthy practices and 70% did this in while in their classroom.
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Table 35

Middle Level Teachers in Our School Promote Healthy Behavior by Modeling Healthy
Practices (e.g., no smoking, healthy diets, etc.) (Test 20 Awareness & Practice

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.5% [2]2.5% [15]18.5%  [25]30.9% [37]45.7%
41+ [3]7.9% [2]5.3% [8]21.1% [10]26.3% [15]39.5%
Value = 2.909
Degree of Freedom =4
Significance = .573

Level of Practice
Age 1 2 3 4 5
21-40 [2]2.4% [1]1.2% [24]29.3% [34]41.5% [21]25.6%
41+ [1]2.6% [1]1.6% [12]31.6% [11]28.9% [13]34.2%
Value = 2.123

Degree of Freedom =4
Significance = .713

Table 36 shows that about half the teachers were unaware of teachers in their

schools being organized into small units, and 75% said they did not practice this in their

schools.
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Table 36

Middle Level Teachers and Students in Our School are Organized into Small Units Such
as “Houses” or “Schools-Within-Schools” (Test 21 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [23]28.4% [17]21.0% [14]17.3% [15]18.5% [12]14.8%
41+ [14]35.9% [7]17.9% [7117.9% [6]15.4% [5]12.8%
Value = .830

Degree of Freedom =4
Significance = .934

Level of Practice

Age 1 2 3 4 5
21-40 [49]60.5% [12]14.8% [10]12.3% [7]8.6% [3]3.7%
41+ [18]47.4% [11]28.9% [4]10.5% [2]5.3% [3]7.9%
Value = 4.829

Degree of Freedom =4
Significance = .305

Table 37 indicates that the test of awareness was at a significarghewahg
40% of younger teachers compared to 23% of older teachers who were awademifsst
learning life skills through community service. The statement regardingdepedctice

indicates that older teachers and younger teachers did not significafatyirdiivhether
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students learned through community service. Both groups showed a low level of practice
in this area.
Table 37

Middle Level Students in Our School are Learning Life Skills Through Participation in
School and Community Service (Test 22 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [11]8.6% [14]17.3% [27]33.3% [22]27.2% [11]13.6%
41+ [7]128.2% [6]15.4% [13]33.3% [5]12.8% [4]10.3%
Value = 9.412

Degree of Freedom =4
Significance = .052

Level of Practice

Age 1 2 3 4 5
21-40 [11]13.6% [30]37.0% [25]30.9% [10]12.3% [5]6.2%
41+ [11]28.2% [10]25.6% [12]30.8% [4]10.3% [2]5.1%
Value = 4.245

Degree of Freedom =4
Significance = .374

Table 38 shows that over 60% of older and younger teachers felt that students in
their schools are heterogeneously grouped. When it came to levels of practise alm

half of the older and younger teachers heterogeneously grouped students.
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Table 38

Middle Level Students in Our School are Heterogeneously Grouped (i.e., missed by
academic ability) for Instruction in Core Courses as a Result of Teachers’ Bélgsits
23 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [6]7.4% [7]8.6% [20]24.7% [22]27.2% [26]32.1%
41+ [6]15.4% [1]2.6% [7]117.9% [14]35.9% [11]28.2%
Value = 4.465

Degree of Freedom =4
Significance = .347

Level of Practice

Age 1 2 3 4 5

21-40 [20]24.4% [13]15.9% [20]24.4% [11]13.4% [18]22.0%
41+ [7]18.4% [3]7.9% [9]23.7% [12]31.6% [7]18.4%
Value = 6.276

Degree of Freedom =4
Significance = .179

Table 39 indicates that the test of awareness was at a significdrsHeweng
46% of younger teachers compared to 24% of older teachers were awarkenf st
participation in exploratory courses. The statement regarding levelabicprandicates

that older teachers and younger teachers did significantly differ in gradtwehether
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they used exploratory courses in their schools with younger teachersgé¢ermo it

more than older teachers.

Table 39

Teachers Believe Students in Our School Should Participate in Exploratory or “Mini”
Courses Where They Can Experience Success in a Variety of InterestTAsazi(

Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [10]12.3% [9]11.1% [24]29.6%  [25]30.9% [13]16.0%
41+ [12]30.8% [8]20.5% [9]23.1% [5]12.8% [5]12.8%
Value = 10.539
Degree of Freedom =4
Significance = .032

Level of Practice
Age 1 2 3 4 5
21-40 [14]17.1% [25]30.5%  [23]28.0% [9]11.0% [11]13.4%
41+ [16]42.1% [6]15.8% [8]21.1% [5]13.2% [3]7.9%
Value = 9.956

Degree of Freedom =4
Significance = .041
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Table 40 shows that younger and older teachers agreed that middle level students
should have structured learning opportunities outside of the classroom. The younger
teachers appeared to be aware and to have practiced this recommendaticarsignifi
more than older teachers.

Table 40
In Addition to Regularly Scheduled Class Periods, Teachers Believe Middle Level

Students in Our School Should have Structured Learning Opportunities at Times Such as
Before School, During Lunch, and After School (Test 25 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [1]1.2% [11]13.6% [23]28.4% [22]27.2% [24]29.6%
41+ [9]23.1% [6]15.4% [9]23.1% [7]117.9% [8]20.5%
Value = 17.156

Degree of Freedom =4
Significance = .002

Level of Practice

Age 1 2 3 4 5

21-40 [6]7.3% [22]26.8%  [2]25.6% [19]23.2% [14]17.1%
41+ [11]28.9% [6]15.8% [11]28.9%  [6]15.8% [3]10.5%
Value = 11.462

Degree of Freedom =4
Significance = .022
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Table 41 shows 65% of younger and 48% of older teachers recognized the

importance of middle level students being taught to think critically. Table Z6ago®

show about half of teachers felt this practice was taking place in their schools

Table 41

Middle Level Students in Our School are Taught to Think Ciritically to Prepare Them for
the Responsibilities of Citizenship in a Pluralistic Society (Test 26 Awar&ness

Practice)

Level of Awareness
Age 1 2 3 4 5
21-40 [1]1.2% [5]6.2% [22])27.2% [27]33.3% [26]32.1%
41+ [2]5.1% [4]10.3% [14]35.9% [11]28.2% [8]20.5%
Value = 4.317
Degree of Freedom =4
Significance = .365

Level of Practice
Age 1 2 3 4 5
21-40 [4]14.9% [12]14.6% [26]31.7% [25]30.5%  [15]18.3%
41+ [2]5.1% [3]7.7% [19]48.7% [10]25.6%  [5]12.8%
Value = 3.781

Degree of Freedom =4
Significance = .437
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In Table 42 it appears that younger teachers were significantly more afxthe
importance of parent participation in governance in the schools. Both younger and older
teachers indicated that close to 60% were not practicing this recommendatidrethus t
have no significant differences.

Table 42
The Parents of Our School's Middle Level Students Actively Participate in the

Governance and Decision Making Process of Our School (Test 27 Awareness &
Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [14]17.5% [13]16.3% [24]30.0% [17]21.3% [12]15.0%
41+ [12]30.8% [12]30.8% [8]20.5% [6]15.4% [1]2.6%
Value = 9.800

Degree of Freedom =4
Significance = .044

Level of Practice

Age 1 2 3 4 5
21-40 [18]22.5% [29]36.3%  [21]26.3% [7]8.8% [5]6.3%
41+ [12]31.6% [15]39.5%  [8]21.1% [1]2.6% [2]5.3%
Value = 2.655

Degree of Freedom =4
Significance = .617
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Although teachers seemed to see the importance of receiving sustained and
intensive professional development in middle level philosophy as shown in Table 43, less
than 18% of older and younger teachers were receiving this professional development.
Table 43
Middle Level Teachers in Our School Receive Sustained and Intensive Professional

Development in Middle Level Philosophy (i.e., study groups, joint lesson planning, peer
coaching, and collaboratively reviewing student work) (Test 28 Awareness & P)actice

Level of Awareness

Age 1 2 3 4 5
21-40 [6]7.4% [16]19.8% [20]24.7% [25]30.9% [14]17.3%
41+ [6]15.4% [9]23.1% [11]28.2% [8]20.5% [5]12.8%
Value = 3.298

Degree of Freedom =4
Significance = .509

Level of Practice

Age 1 2 3 4 5
21-40 [18]22.0% [30]36.6%  [19]23.2% [11]13.4% [4]4.9%
41+ [10]26.3% [8]21.1% [15]39.5% [3]7.9% [2]5.3%
Value = 5.312

Degree of Freedom =4
Significance = .257
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Even though teachers seemed to see the importance of a school governance
committee as shown in Table 44, less than 24% of older and younger teachers saw
teachers and administrators participating in this practice.

Table 44
Our School Has a School Governance Committee Where Middle Level Teachers and

Administrators Participate in and Practice Shared Decision Making (Test 29 Aesse
& Practice)

Level of Awareness

Age 1 2 3 4 5

21-40 [10]13.9% [12]16.7% [19]26.4% [15]20.8% [16]22.2%
41+ [11]31.4% [6]17.1% [8]22.9% [7]20.0% [3]8.6%
Value = 6.291

Degree of Freedom =4
Significance = .178

Level of Practice

Age 1 2 3 4 5

21-40 [18]24.7% [20]27.4%  [17]23.3% [8]11.0% [10]13.7%
41+ [12]34.3% [7]20.0% [10]28.6% [4]11.4% [2]5.7%
Value = 2.934

Degree of Freedom =4
Significance = .569

In Table 45 it appears that younger teachers were significantly more ainhe

need for close, trusting relationships that create a climate for peesahaitellectual
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development. Both younger and older teachers indicated that close to 60% did not
practice this recommendation, thus they have no significant differences.

Table 45

Teachers Understand That Close, Trusting Relationships with Middle Level Students

Creates a Climate for Personal Growth and Intellectual Development (Test 30
Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [0]0.0% [2]2.7% [11]15.1% [21]28.8% [39]53.4%
41+ [3]8.8% [1]2.9% [9]26.5% [3]38.2% [8]23.5%
Value = 13.432

Degree of Freedom =4
Significance = .009

Level of Practice

Age 1 2 3 4 5
21-40 [0]0.0%  [4]5.4% [23]31.1% [24]32.4% [23]31.1%
41+ [2]5.9%  [2]5.9% [8]23.5% [15]44.1% [7]20.6%
Value = 6.630

Degree of Freedom =4
Significance = .157

Table 46 indicates that about half of the younger teachers felt that testobelc
be trained to have the opportunities to assume leadership positions. The difference in

awareness level between both groups was not significant. In addition, 21% of younger
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teachers and 19% of older teachers felt that teachers actually werelgivteaining
necessary to assume the leadership positions in the middle level schools, thettbfere ne
group differed significantly.

Table 46

Our School Provides Training to Middle Level Teachers to Have Opportunities to

Assume Leadership Positions Such a House or Team Leaders (Test 31 Awareness &
Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [15]20.5% [8]11.0% [20]27.4% [13]17.8% [17]23.3%
41+ [13]37.1% [6]17.1% [7]20.0% [5]14.3% [4]11.4%
Value = 5.616

Degree of Freedom =4
Significance = .230

Level of Practice

Age 1 2 3 4 5
21-40 [28]38.4% [16]21.9%  [13]17.8% [10]13.7% [6]8.2%
41+ [14]41.2% [9]26.5% [4]11.8% [4]11.8% [3]8.8%
Value = .862

Degree of Freedom =4
Significance = .930
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Table 47 shows that when it came to awareness the younger teachers siynifica

emphasized the importance of providing assistance in securing health servieasit W

came to actual application, it appears that younger teachers actyd#éynemted the

practice more than older teachers too.

Table 47

Our School Provides Assistance to Middle Level Students in Securing Health Services
When Needed (Test 32 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [5]6.9% [0]0.0% [20]27.8% [19]26.4% [28]38.9%
41+ [6]17.1% [4]11.4%  [13]37.1% [11]31.4%  [1]2.9%
Value = 22.776
Degree of Freedom =4
Significance = .000

Level of Practice
Age 1 2 3 4 5
21-40 [2]2.8%  [5]6.9% [19]26.4% [25]34.7%  21]29.2%
41+ [3]8.8%  [5]14.7% [14]41.2% [10]29.4%  [2]5.9%
Value = 10.854

Degree of Freedom =4
Significance = .028
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Table 48 indicates that about 40% of the younger teachers felt that teachers

should be developing lesson plans for flexible schedules. The difference in awareness

level between both groups is not significant. In addition, only 19% of younger teachers

and 6% of older teachers felt that teachers actually were educated iopaayehis type

of lesson plan.

Table 48

Our Teachers are Educated in Developing Lesson Plans to Use in a Flexible or Block

Schedule for the Middle Level Students (Test 33 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [13]17.8% [11]15.1% [21]28.8%  [10]13.7% [18]24.7%
41+ [12]34.3% [5]14.3% [8]22.9% [6]17.1% [4]11.4%
Value =5.314
Degree of Freedom =4
Significance = .257

Level of Practice
Age 1 2 3 4 5
21-40 [40]54.1% [11]14.9% [9]12.2% [5]6.8% [9]12.2%
41+ [15]44.1% [7]20.6% [10]29.4% [1]2.9% [1]2.9%
Value = 7.599

Degree of Freedom =4
Significance = .107
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About 80% of the younger teachers and older teachers felt that their school
developed programs to create a school environment that is emotionally and physical
safe. The difference in the awareness level between both groups is not significant.
addition, 80% of younger teachers and older teachers felt their schools implemented
programs to create a school environment that is emotionally and physicalthsadfore
neither group differed significantly.

Table 49
Our School has Developed and Implemented Programs to Create a School Environment

that is Emotionally and Physically Safe for Both Middle Level Students and Teachers
(Test 34 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.8% [0]0.0% [12]16.7% [17]23.6% [41]56.9%
41+ [0]0.0% [1]2.9% [7]20.0% [12]34.3% [15]42.9%
Value = 5.060

Degree of Freedom =4
Significance =.281

Level of Practice

Age 1 2 3 4 5
21-40 [3]4.1% [2]2.7%  [13]17.8% [19]26.0% [36]49.3%
41+ [0]0.0% [1]2.9%  [7]20.0% [15]42.9% [12]34.3%
Value = 4.832

Degree of Freedom =4
Significance = .305
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Less than half of the teachers felt that their school sees the value mgavents

the opportunity to work in the schools in various capacities. In addition 20% of younger

teachers and older teachers felt that schools were actually giving thevoydd

parents when looking at level of practice, therefore neither group differeticagtiy.

Table 50

Our School Sees the Value in Giving Middle Level Parents the Opportunity to Work in
the School in Various Capacities (Test 35 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [7]19.6% [7]9.6% [27]137.0%  [17]23.3% [15]20.5%
41+ [3]8.6% [8]22.9% [13]37.1%  [7]20.0% [4]11.4%
Value = 4.259
Degree of Freedom =4
Significance = .372

Level of Practice
Age 1 2 3 4 5
21-40 [13]18.1% [17]23.6% [25]34.7% [9]12.5%  [8]11.1%
41+ [6]17.1%  [13]37.1% [9]25.7% [7]20.0%  [0]0.0%
Value = 6.925

Degree of Freedom =4
Significance = .140
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Although teachers seemed to see the importance of receiving trainingtéoecrea
climate that promotes healthy lifestyles as shown in Table 51, less than 358ércdrad
younger teachers were receiving this training from their schools.

Table 51

Our School Provides Training to Bring About a Climate that Promotes Healthy Lifestyles
for Middle Level Teachers and Students (Test 36 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [3]4.1% [11]15.1% [17]23.3% [25]34.2% [17]23.3%
41+ [5]14.3% [3]8.6% [12]34.3% [11]31.4% [4]11.4%
Value = 6.911

Degree of Freedom =4
Significance = .141

Level of Practice

Age 1 2 3 4 5

21-40 [4]5.5% [19]26.0% [26]35.6% [12]16.4% [12]16.4%
41+ [6]17.1% [8]22.9% [9]25.7% [10]28.6% [2]5.7%
Value = 8.095

Degree of Freedom =4
Significance = .088
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Table 52 shows that around half of younger and older teachers seemed to feel they
are knowledgeable on how to give parents assistance in helping their childreasbut le
than a quarter of the teachers actually seemed to provide this to parents.
Table 52

Our Teachers are Knowledgeable on How to Give Middle Level Parents Assistance in
Helping Their Children to Learn at Home (Test 37 Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [2]2.7% [11]15.1% [19]26.0% [23]31.5% [18]24.7%
41+ [3]8.8% [6]17.6% [11]32.4% [12]35.3% [2]5.9%
Value = 6.742

Degree of Freedom =4
Significance = .150

Level of Practice

Age 1 2 3 4 5

21-40 [4]5.4% [16]21.6% [25]33.8% [18]24.3% [11]14.9%
41+ [4]11.8% [8]23.5% [14]41.2% [8]23.5% [0]0.0%
Value = 6.723

Degree of Freedom =4
Significance = .151

152



Table 53 shows that older and younger teachers were aware of the importance of
hiring teachers who have a strong commitment to work with middle level students. It
appears however that the younger teachers were slightly more awacddiieteachers.
Close to 60% of younger and older teachers felt that their school practiced this
recommendation.

Table 53

One Criterion for Hiring Middle Level Teachers in Our School is they Possess a Strong
Commitment to Work with Middle Level Students (Test 38 Awareness & Practice

Level of Awareness

Age 1 2 3 4 5
21-40 [6]8.2% [7]9.6% [11]15.1% [28]38.4% [21]28.8%
41+ [6]17.6% [0]0.0% [11]32.4% [10]29.4% [7]20.6%
Value = 9.585

Degree of Freedom =4
Significance = .048

Level of Practice

Age 1 2 3 4 5
21-40 [4]5.5% [6]18.2% [15]20.5% [29]39.7% [19]26.0%
41+ [2]6.1% [1]3.0% [16]48.5% [9]27.3% [5]15.2%
Value =9.176

Degree of Freedom =4
Significance = .057
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In Table 54 it appears that younger teachers were more aware thathbelr sc
works cooperatively with the community. Although younger and older teachers seemed
to value the opportunity to work with the community, less than 28% actually practiced it
in their schools.

Table 54
Our School Works Cooperatively with Community Businesses, Service Clubs, and

Foundations to Provide Resources for Middle Level Students and Teachers (Test 39
Awareness & Practice)

Level of Awareness

Age 1 2 3 4 5
21-40 [5]6.8% [9]12.3% [24]32.9% [18]24.7% [17]23.3%
41+ [13]31.4% [5]14.3% [10]28.6% [8]22.9% [1]2.9%
Value = 15.813

Degree of Freedom =4
Significance = .003

Level of Practice

Age 1 2 3 4 5
21-40 [5]6.8%  [21]28.8%  [26]35.6% [12]16.4% [9]12.3%
41+ [8]23.5% [9]26.5% [10]29.4% [4]11.8% [3]8.8%
Value = 6/214

Degree of Freedom =4
Significance = .184
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In looking at the rest of the data that showed significance, the researcher found
information that helped provide answers to research questions five and six which deal
with individual and school characteristics. They are: How do the individual
characteristics, including age, gender, and educational experience, infleactoert
awareness and practice of the implementatiofuohing Points 2000ecommendations?
How do the school characteristics, including enrollment and setting, influeaatete
awareness and practice of the implementatiofuohing Points 2000ecommendations?

Turning Points 200@laced a strong emphasis on curriculum, student
assessment, and instruction. It stressed how changes in school organizaticiaes
are necessary but not sufficient for major improvement in academic achrevehnese
structural changes must be accompanied by substantial improvement in teadhing a
learning.

The researcher found that 16 recommendations showed high levels of
significance; 9 statements dealt with individual characteristics atadeéhsents dealt with
school characteristics. The results and tables following are provided i@nrev

Table 55 shows that teachers in schools with low enrollment differed significantl
in the level of practice regarding the benefits of sharing responsibiligufaculum
from schools with higher enroliment. The statement regarding level of awsrenes
indicated the schools with lower enroliment and schools with higher enrolimentseem t
agree that teachers realize the benefit of sharing the responsibilityrfaulum.

Therefore, the level of awareness does not differ significantly betlWwedwd

enrollment categories.
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Table 55

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Resppnsibil
for the Curriculum of the Same Group of Students (Test 13 Awareness & Practice)

Level of Awareness

Enroliment 1 2 3 4 5
1-699 [8]14.5% [3]5.5% [10]18.2% [15]27.3% [19]34.5%
700-1500+ [12]23.5% [8]15.7% [12]23.5% [5]9.8% [14]27.5%
Value = 8.874

Degree of Freedom =4
Significance = .064

Level of Practice

Enrollment 1 2 3 4 5

1-699 [10]18.2% [7]12.7% [13]23.6% [13]23.6% [12]21.8%
700-1500+ [32]60.4% [8]15.1% [7]13.2% [4]7.5% [2]3.8%
Value = 25.270

Degree of Freedom =4
Significance = .000

In Table 56 it appears that teachers in schools with lower enrollment differed
significantly than schools with higher enrollment in awareness and presiatige to
their organization as interdisciplinary teams. It is important to noteghaehérs in
schools with lower enrollment expressed a major difference in practicesthaols with

higher enrollment, with 52% compared to 8%.
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Table 56

Middle Level Teachers in Our School are Organized into Interdisciplinary Teams (i.e.,
the organization of two or more teachers from different disciplines who share the same
group of students) (Test 12 Awareness & Practice)

Level of Awareness

Enrollment 1 2 3 4 5
1-699 [4]7.3% [4]7.3% [9]16.4% [11]20.0% [27]49.1%
700-1500+ [12]23.1% [12]23.1% [7]13.5% [7]13.5% [14]26.9%
Value = 13.187

Degree of Freedom =4
Significance = .010

Level of Practice

Enrollment 1 2 3 4 5

1-699 [6]10.9% [4]7.3% [16]29.1% [12]21.8% [17]30.9%
700-1500+ [31]58.5% [8]15.1% [10]18.9% [2]3.8% [2]3.8%
Value = 38.571

Degree of Freedom =4
Significance = .000

Much the same as in Table 56, it appears Table 57 shows that teachers in schools
with lower enrollment differed significantly from schools with higher enmelit in
awareness and practice of teachers realizing the benefits of stempagsibility for
instruction. It is important to note that teachers in schools with lower enndlime

expressed a major difference in awareness and practice than schools with higher

157



enrollment with 65% compared to 27% in awareness, and 44% compared to 11% in

practice.

Table 57

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Resppnsibil
for Instruction of the Same Group of Students (Test 14 Awareness & Practice)

Level of Awareness

Enroliment 1 2 3 4 5
1-699 [6]10.9% [3]5.5% [10]18.2% [15]27.3% [21]38.2%
700-1500+ [12]23.5% [9]17.6% [11]21.6% [8]15.7% [11]21.6%
Value = 10.167
Degree of Freedom =4
Significance = .038

Level of Practice
Enrollment 1 2 3 4 5
1-699 [8]14.5% [5]9.1% [17]30.9% [13]23.6% [12]21.8%
700-1500+ [32]62.7% [7]13.7% [6]11.8% [4]7.8% [2]3.9%
Value = 31.796

Degree of Freedom =4
Significance = .000
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Table 58 shows that of the four different configurations, three of the school
configurations reported similarly relating to the practice of shagsgonsibility for
instruction. It appears that teachers realized the benefit approxira@gélin the five-
six-seven, six-seven-eight, and seven-eight-nine grade configuratiopsued to 16%
of those in the seven-eight grade configuration.

Table 58

Teachers in Those Interdisciplinary Teams Realize the Benefit of Sharing Resppnsibil
for Instruction of that Same Group of Students (Test 14 Practice)

Level of Practice

Configuration 1 2 3 4 5
6-7-8 [2]14.3% [1]7.1% [6]42.9% [2]14.3% [3]21.4%
5-6-7-8 [0]0.0% [2]6.9% [12]41.4%  [8]27.6% [7]124.1%
7-8 [37]59.7% [9]14.5% [6]9.7% [6]9.7% [4]16.5%
7-8-9 [1]33.3% [0]0.0% [0]0.0% [1]33.3% [1]33.3%
Value = 46.155

Degree of Freedom = 12
Significance = .000

Table 59 displays results which show that when teachers were placed into two
groups by total teaching years they differed significantly. It appleat$6% of teachers
with 20 or less years of experience were not aware of the benefits of sharing
responsibility for instruction of the same group of students, whereas teadtie?d or

more years of experience had 31% who were not aware of this recommendation.
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Table 59

Teachers in Those Interdisciplinary Teams Realize the Benefits of Sharing Ra&btyonsi
for Instruction of the Same Group of Students (Test 14 Practice)

Level of Awareness

Total Teaching Years 1 2 3 4 5
1-20 [33]45.8% [8]11.1% [11]15.3% [11]15.3%  [9]12.5%
21+ [7]19.4% [4]11.1% [13]36.1% [6]16.7% [6]16.7%
Value = 9.524

Degree of Freedom =4
Significance = .049

Table 60 shows that teachers in schools with lower enroliment differed
significantly from schools with higher enrollment in awareness and pradtibe benefit
of sharing responsibility for assessment of students. It is important tthabteachers
in schools with lower enrollment expressed a major difference in awareness @it pra
than schools with higher enrollment with 60% compared to 37% in awareness, and 35%

compared to 16% in practice.
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Table 60

Teachers in Those Interdisciplinary Teams Realize the Benefits of Sharing Rebgyonsibi
for the Assessment of that Same Group of Students (Test 15 Awareness & Practice)

Level of Awareness

Enroliment 1 2 3 4 5
1-699 [8]14.5% [2]3.6% [12]21.8% [17]30.9% [16]29.1%
700-1500+ [11]22.0% [11]22.0% [9]18.0% [8]16.0% [11]22.0%
Value = 11.086

Degree of Freedom =4
Significance = .026

Level of Practice

Enrollment 1 2 3 4 5
1-699 [9]16.4% [11]20.0% [16]29.1% [11]20.0% [8]14.5%
700-1500+ [32]61.5% [6]11.5% [5]9.6% [7]13.5% [2]3.8%
Value = 24.559

Degree of Freedom =4
Significance = .000

Table 61 shows that of the four different configurations, three of the school
configurations differed significantly in regards to sharing responsiliditgssessment.
It appears that approximately half of the teachers realized the benkétfiad-six-
seven-eight, six-seven-eight, and seven-eight-nine grade configuratimpsired to 15%

of those in seven-eight grade configuration.
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Table 61

Teachers in Those Interdisciplinary Teams Realize the Benefits of Sharing Rebfyonsibi
for the Assessment of that Same Group of Students (Test 15 Practice)

Level of Practice

Configuration 1 2 3 4 5
6-7-8 [2]14.3% [1]7.1% [8]57.1% [2]14.3% [1]7.1%
5-6-7-8 [0]0.0% [9]31.9% [6]20.7% [8]27.6% [6]20.7%
7-8 [38]60.3% [7]11.1% [8]12.7% [7]111.1% [3]4.8%
7-8-9 [1]33.3% [0]0.0% [0]0.0% [1]33.3% [1]33.3%
Value = 50.318

Degree of Freedom = 12
Significance = .000

When looking at Table 62 it shows that teachers with more hours of professional
development differed significantly from teachers who had fewer hours of porfalss
development. It appears that 83% of teachers with over 11 hours of professional
development practiced the recommendation to specifically target theofeemsg
adolescents, compared to 52% of teachers with 10 or less hours. Thus the more hours of
professional development teachers received, the more likely they weretioepnaiddle

level recommendations which target the needs of adolescents.
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Table 62

Middle Level Teachers in Our School Receive Staff Development Specificgkyii@r
the Needs of Young Adolescents (Test 16 Practice)

Level of Practice

Hours of PD 1 2 3 4 5
0-10 [14]20.6% [18]26.5% [18]26.5% [11]16.2% [7]10.3%
11+ [1]2.5% [6]15.0% [20]50.0% [7]17.5% [6]15.0%
Value = 11.877

Degree of Freedom =4
Significance = .018

Table 63 shows although 60% of all teachers who listed their middle level
teaching experience had similar awareness of receiving staff dewsloppecifically
targeting the needs of adolescents they still differed significantynme svay. It appears
that 11% of faculty who had 10 or less years of middle level experience wereamnet aw
of this recommendation, compared to 0% of faculty with over 11 years of middle level

experience.
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Table 63

Middle Level Teachers in Our School Receive Staff Development Specificallyintarge
the Needs of Young Adolescents (Test 16 Awareness)

Level of Awareness

Middle Level Years 1 2 3 4 5
0-10 [6]10.9% [0]0.0% [16]29.1% [21]38.2% [12]21.8%
11+ [0]0.0% [8]14.8% [15]27.8% [16]29.6% [15]27.8%
Value = 15.033

Degree of Freedom =4
Significance = .005

Table 64 shows that teachers in schools with lower enroliment differed
significantly from schools with higher enrollment in awareness and pradtibe need
to be specially trained to teach adolescents. Teachers in schools with |ovileneantr
expressed a major difference in awareness and practice than schools with higher
enrollment with 71% compared to 46% in awareness, and 51% compared to 31% in
practice.

Tables 63 and 64 indicate that schools with enroliments less than 699 were more
aware and practiced the recommendation of specialized training to teacltawolsles
This again reinforces the finding that enrollment plays a major part in thenrapiation

of middle level recommendations in schools.
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Table 64

Middle Level Teachers in Our School are Specially Trained to Teach Young Adolescents
(Test 19 Awareness & Practice)

Level of Awareness

Enroliment 1 2 3 4 5
1-699 [1]1.7% [3]5.0% [13]21.7% [24]40.0% [19]31.7%
700-1500+ [4]6.9% [10]17.2% [17]29.3% [14]24.1% [13]22.4%
Value = 9.828

Degree of Freedom =4
Significance = .043

Level of Practice

Enrollment 1 2 3 4 5
1-699 [3]5.0% [5]8.3% [21]35.0% [16]26.7% [15]25.0%
700-1500+ [12]20.3% [10]16.9% [18]30.5% [9]15.3% [10]16.9%
Value = 10.250

Degree of Freedom =4
Significance = .036

When looking at Table 65 it shows that teachers with more hours of professional
development differed significantly from teachers who had fewer hours of parfalss
development. It appears that 72% of teachers with over 11 hours of professional
development were aware of the recommendation to target the needs of young adolescents

compared to 52% of teachers with 10 or less hours. Furthermore 62% of teachers with
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over 11 hours of professional development practiced the recommendation compared to
29% of teachers with 10 or less hours. Once again this data shows that the more hours of
professional development teachers received, the more likely they werewareech and
practice middle level recommendations which target the needs of adolescents

Table 65

Middle Level Teachers in Our School are Specially Trained to Teach Young Adolescents
(Test 19 Awareness & Practice)

Level of Awareness

Hours of PD 1 2 3 4 5
0-10 [4]5.3% [11]14.7% [21]28.0% [26]34.7% [13]17.3%
11+ [1]2.3% [2]4.5% [9]20.5% [14]31.8% [18]40.9%
Value = 9.829

Degree of Freedom =4
Significance = .043

Level of Practice

Hours of PD 1 2 3 4 5

0-10 [11]14.7% [12]16.0% [30]40.0% [12]16.0% [10]13.3%
11+ [4]8.9% [3]6.7% [10]22.2% [14]31.1% [14]31.1%
Value = 12.786

Degree of Freedom =4
Significance = .012
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When looking at Table 66 it shows that 64% of teachers with over 11 hours of
professional development were aware of the recommendation that they sheivid rec
sustained and intensive professional development in middle level philosompipared to
31% of teachers with 10 or less hours. Furthermore 27% of teachers with over 11 hours
of professional development practiced the recommendation compared to 10% of teachers
with 10 or less hours. This provides more evidence that the more hours of professional
development teachers receive, the more likely they are to be aware of arak predtile

level recommendations.
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Table 66

Middle Level Teachers in Our School Receive Sustained and Intensive Professional
Development in Middle Level Philosophy (i.e., study groups, joint lesson planning, peer
coaching, and collaboratively reviewing student work) (Test 28 Awareness & P)actice

Level of Awareness

Hours of PD 1 2 3 4 5
0-10 [11]14.7% [17]22.7% [23]30.7% [17]22.7% [7]9.3%
11+ [1]2.3% [7]15.9% [8]18.2% [16]36.4% [12]27.3%
Value = 13.977

Degree of Freedom =4
Significance = .007

Level of Practice

Hours of PD 1 2 3 4 5
0-10 [23]31.1% [22]29.7% [21]28.4% [7]9.5% [1]1.4%
11+ [5]11.1% [16]35.6% [12]26.7% [7]15.6% [5]11.1%
Value = 11.240

Degree of Freedom =4
Significance = .024

Table 67 displays data that shows the two genders differed significantlyrin the
awareness of sustained and intensive professional development in middle level
philosophy. It appears that males were more aware of the need for intensegsiprel

development with 11% compared to 3% of females.
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Table 67

Middle Level Teachers in Our School Receive Sustained and Intensive Professional
Development in Middle Level Philosophy (i.e., study groups, joint lesson planning, peer
coaching, and collaboratively reviewing student work) (Test 28 Practice)

Level of Awareness

Gender 1 2 3 4 5
Male [6]16.2% [17]45.9% [8]21.6% [2]5.4% [4]10.8%
Female [22]26.5% [21]25.3% [26]31.3% [12]14.5% [2]2.4%
Value = 10.866

Degree of Freedom =4
Significance = .028

Table 68 shows teachers with less middle level years of teaching differed
significantly in the awareness of hiring teachers who have a strong coemhitimwork
with middle level students. It appears that 78% of faculty who have 10 or les®fea
middle level experience were more aware compared with 44% of faculty witd bve

years of middle level experience.
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Table 68

One Criterion for Hiring Middle Level Teachers in Our School is They Possess a Strong
Commitment to Work with Middle Level Students (Test 38 Awareness)

Level of Awareness

Middle Level Years 1 2 3 4 5
0-10 [3]5.6% [3]5.6% [6]11.1% [25]46.3% [17]31.5%
11+ [9]17.0% [4]7.5% [16]30.2% [13]24.5% [11]20.8%
Value = 12.755

Degree of Freedom =4
Significance = .013

Table 69 displays results showing that teachers’ awareness of hichgrteavho
have a strong commitment to work with middle level students differed signtlficdt
appears that 73% of teachers with 20 or less years of experience were arerefaive
hiring criteria of knowing teachers possess a strong commitment to workiwdémss

compared to 38% of teachers with 21 or more years of experience.
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Table 69

One Criterion for Hiring Middle Level Teachers in Our School is They Possess a Strong
Commitment to Work with Middle Level Students (Test 38 Awareness)

Level of Awareness

Total Teaching Years 1 2 3 4 5
1-20 [8]11.3% [4]5.6% [7]19.9% [31]43.7% [21]29.6%
21+ [4]111.1% [3]8.3% [15]41.7% [7]19.4% [7]19.4%
Value = 16.903

Degree of Freedom =4
Significance = .002

Table 70 displays results showing teachers awareness of the importance of
understanding that close, trusting relationships create a climatesohpegrowth
differed significantly. It shows that 80% of teachers with 20 or less yéarperience
were more aware of the recommendation compared to 66% of teachers with 21 or more

years of experience.
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Total 70

Teachers Understand that Close, Trusting Relationships with Middle Level Students
Creates a Climate for Personal Growth and Intellectual Development (Test 30
Awareness)

Level of Awareness

Total Teaching Years 1 2 3 4 5
1-20 [1]1.4% [3]4.2% [10]14.1% [19]26.8% [38]53.5%
21+ [2]5.6% [0]0.0% [10]27.8% [15]41.7% [9]25.0%
Value = 11.477

Degree of Freedom =4
Significance = .022

Research Relating to On-Going Training

This section gives data to help answer Research Question Three of this study
which sought to find teachers’ perceptions of the on-going training they rédeitelp
them be aware of thEurning Points 2000ecommendations. The bottom line is that you
simply cannot get to high academic achievement for every student, or esenatalgy
expect such high achievement, without high quality pre- and in-service professional
education that is integrated into the daily work of middle grades teachers.

To show data related to staff development, the researcher selectedatiihe
guestions that dealt with training or staff development, and then examined the mean
scores for the responses of the teachers who participated. The overaltaredorshe
awareness teachers had on their staff development opportunities was 3.40. This score

places the teachers’ awareness right in the middle of “Above Average Awsirane

172



“Average Awareness” levels as a sample group. The highest ratedesttgemow
teachers felt they were trained or had received staff development to teach young
adolescents how to integrate the subject matter and promote healthiekfesty

The lower rated data indicates staff development relating to more curdeié m
level recommendations as more of a concern for the teachers who took the survey.
Teacher responses rate being educated in flexible scheduling and professional
development in middle level philosophy lower than the other statements. Levels of
awareness in the area of staff development and training are listed in/Iable
Table 71

Teachers’ Level of Awareness in the Areas of Staff Development

Question Area Mean Score
1 Middle level certification 3.51

7 Trained to integrate the subject matter 3.88
11 Counselors trained in career guidance 3.26
16 Staff development in adolescent needs 3.65
18 Staff development in decision making skills 3.05
19 Trained to teach young adolescents 3.68
28 Professional development in middle level philosophy 3.18
33 Educated in developing flexible/block schedule 2.94
36 Training to promote healthy life styles 3.44
Total 3.40

Although teachers may read or gain awareness of middle level recontimesda
in many ways, the need to embed professional development in the daily lives of teachers
raises an issue that educators consistently identify as one of the moat fatiors

determining the quality of professional development activities: time.
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When asked to respond to the same nine statements but look at the actual practice
of them in their schools, teachers rated them lower than the awareness rhltngthe
perspective of what do you actually do on the job at your school threw a differemriight
the ratings. The data shows schools are not placing emphasis on continuous on-going
staff development with the sample group.

In relation to practice, the overall mean score for staff development opp@guniti
was 2.90. This score places the teachers’ practice just below the “AveragenAssl
level as a sample group. The highest rated statements show teachieey fgtre in
some way certified to teach young adolescents and their needs, have tnaiaeda
counselors, and know how to integrate the subject matter. Again the data seems to
indicate that professional development for the teachers who took the survey was rated
lower in the areas of being educated in flexible scheduling, and practiaiaderevel
philosophy. Levels of practice in the area of staff development are listetlen 77a
Table 72

Teachers’ Level of Practice in the Areas of Staff Development

Question Area Mean Score
1 Middle level certification 3.61

7 Trained to integrate the subject matter 3.23
11 Counselors trained in career guidance 3.26
16 Staff development in adolescent needs 2.91
18 Staff development in decision making skills 2.45
19 Trained to teach young adolescents 3.16
28 Professional development in middle level philosophy 243
33 Educated in developing flexible/block schedule 2.06
36 Training to promote healthy life styles 3.03
Total 2.90
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This section gives data to help answer Research Question Four of this study
dealing with teachers’ perceptions of how this on-going training is relatibe fractice
and implementation ofurning Points 200@ecommendations.

Analyzing past in-service training and its impact on implementation of the
Turning Points 200@ecommendations was done by using a Likert scale to rank in-
service training from the past two years. Respondents were asked tiy ibénth of
the 12 listed middle level concepts they had received in-service trainingirirs¢hool
district over the past 2 years. They were instructed to circle N/A ibfhe was not
applicable or if they had received no training. If they had training, they agked to
rate the quality of that training on a Likert scale of 1-5, 1 being “Very Poor” anth$ be
“Very Good.” One hundred ten teachers participated in answering this sectiavydrpw
11 respondents did not answer this section at all.

In reviewing the mean scores of the 12 concepts the data showed that all scores
were below the less than average rating. Five concepts that dealt with prove
instructional strategies had mean scores that were between the “lredsénage” and
“Very Poor” ratings. Teachers’ responses indicated that they have recavaulytin
the areas of best practices such as integrating the curriculum, use oigtelanmg
common planning time, and exploratory curriculum in lesson plans. Of the concepts,
teachers also highly rated the need to receive health and safety training.

The seven other listed concepts had mean scores below the “Very Poor” rating on
the Likert scale. These concepts tend to be viewed as non-traditional in the normal
school setting. The schools sampled seem to have limited training in the argas$ that

teachers involved in out of school endeavors such as community partnerships and service
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learning. In addition, lower scores were received in more current clasprastices

like peer tutoring and the teacher as an advisor. The concept rated the lowesddias mi
level certification which is to be expected since Pennsylvania does not have leveétlle
certification.

Overall, the combination of all middle level concepts yielded a mean score of .88, whi
indicates the training of Midwestern middle level teachers is “very pndHeTurning
Points 2000ecommendations and other middle level concepts promoted by advocates.
The comparison of mean scores for each topic is shown in Table 73.

Table 73

Teachers’ Level of In-Service Training in Middle Level Practices WitlariPdst Two
Years (With No Training Option)

Question Area Mean Score
51 Advisor-advisee 0.65
52 Teaming-common planning time 1.31
53 Middle level certification 0.46
54 Integration (curriculum) 1.93
55 School-health services 1.42
56 Heterogeneous grouping 1.17
57 Home/school/community partnership 0.84
58 Flexible scheduling 0.49
59 Building governance committee 0.59
60 Youth service 0.71
61 Exploratory curriculum 1.07
62 Peer tutoring 0.88
Total 0.96
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Allowing the score of “N/A or no training” affected the final mean score, and did
not statistically allow a true indication of the ranking of the teachers whoatt/ee
training. Therefore, the following information represents the true rafitrgining
received by taking out the “N/A or no training” responses and allowing only sabres
one to five on the Likert scale.

In reviewing the mean scores now, of the 12 concepts the data showed that all
scores were between the “Average” and “Very Poor” range. Nine cori@ptaean
scores that were between the “Average” and “Less than Average” ratgain, A
teachers’ responses indicated that they had received training in the areapddiees
such as integrating the curriculum, use of teaming during common planning time, and
health service. The difference from the previous listing of mean scores Aglthsor-
Advisee training and flexible scheduling came toward the top of the list anat&py
curriculum and peer tutoring moved down. This would indicate that teachers, who are
receiving training, work at schools that emphasize middle level conce@dyalrd are
just adding more in-depth training to teachers’ skills.

The three other listed concepts had mean scores below the “Less than Average”
rating on the Likert scale. Two of these concepts seemed to requireildsg sance
they could be concepts teachers have had from pre-service training. The smmpbdsi s
seem to have had training in the areas that involve teachers in out of school endeavors
such as community partnerships and service learning since they moved up in tise rating
The concept rated the lowest was service learning which could indicatereetrd for

training is being acknowledged by the score.
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Overall, the combination of all middle level concepts yielded a mean score of

2.86, which indicates the teachers who acknowledged receiving training rated-thei

service training between “Average” and “Less than Average” i tlieing Points 2000

recommendations and other middle level concepts promoted by advocates.

The comparison of mean scores for each topic is shown in Table 74.

Table 74

Teachers’ Level of In-Service Training in Middle Level Practices Witl@riPdst Two
Years (Without Any Training Option)

Question Area Mean Score
51 Advisor-advisee 3.00
52 Teaming-common planning time 2.88
53 Middle level certification 2.55
54 Integration (curriculum) 3.07
55 School-health services 3.06
56 Heterogeneous grouping 2.82
57 Home/school/community partnership 2.71
58 Flexible scheduling 2.70
59 Building governance committee 2.71
60 Youth service 1.37
61 Exploratory curriculum 1.40
62 Peer tutoring 1.37
Total 2.86

Summary

In this chapter the researcher investigated middle school teacher jperxept

toward their awareness, and practices in the implementation of a comprehensive school

reform called th&urning Points 200@ecommendations using the MLAPQ. Secondly,

data was presented that examined possible factors that influence middletsabloels’

attitudes and practices toward implementation offin@ing Points 2000
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recommendations. The last covered was measuring if school teachers aréesing e
instructional methods that are directly related toTtheing Points 2000
recommendations through current staff development opportunities.

The Chi-square testing in the SPSS software was used to produce a test of
independence to compare personal and school characteristics with 39 variablesgnvolvi
Turning Points 2000ecommendations. The testing involved using all 39 statements
from the survey that ask abotdirning Points 200@ecommendations against 7
independent variables which included: age; gender; total years of teauidge level
years of experience; hours of middle level professional development; school entplim
and, school grade configuration. The test results produced significancel urtiveg
Points 2000cecommendation areas of curriculum, instruction, assessment, teachers as

experts, and school climate.
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CHAPTER V
STATEMENT OF THE PROBLEM

This study investigated middle school teacher perceptions toward, and practices
the implementation of, a comprehensive school reform calleduireng Points 2000
recommendations. The second purpose of this study was to examine possible fdctors tha
influence middle school teachers’ perceptions and practices toward impleoreatahe
Turning Points 200@ecommendations. The last intent was to measure if middle school
teachers in the Midwestern I. U. 4 are using effective instructional metiaidse
directly related to th&urning Points 2000ecommendations.

Turning Points 200@vas developed to bridge the gap between academic research
and classroom practice. There are few channels, however, for this inforteareach
middle grades educators. This research sought to find what barrierhiaishits the
implementation of recommendations from the teachers’ perspective.

Some major problems that exist in implementing the necessary practices to
service the physical, emotional, intellectual, and social needs of middlestedehts are
first that teachers are not adequately prepared to instruct students usirqtiesss.
Teacher quality has become a national concern with the enforcementNaf @tald Left
Behind Act of 200INCLB). Staffing all classrooms with highly qualified teachers,
therefore, is a critical national concern. Secondly, teachers are ofted atahe middle
level without preparation to instruct this student population. Thirdly, as a result it
becomes easy to see why a school’s implementation of a Comprehensive School Reform
(CSR) model may fall short of the design anticipated by model developers. fourthl

schools are not structurally or procedurally set up to implement the recomioesadat
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necessary to address student needs. Lastly, key leadership to help teackersniriple
recommendations is lacking in some cases. With this in mind this study produced
research data to answer these research questions.
Research Questions
1. To what extent do middle level teachers report being aware of the principles
of Turning Points 200@ecommendations?
2. To what extent do middle level teachers report practicing the implementation
of Turning Points 200@ecommendations?
3. What are teachers’ perceptions of the on-going training they receive to help
them be aware of thEurning Points 200@ecommendations?
4. What are teachers’ perceptions of how this on-going training is related to the
practice and implementation of tfierning Points 2000 recommendations?
5. How do individual characteristics, including age, gender, and educational
experience, influence teacher awareness and practice of the impleomeotati
Turning Points 200@ecommendations?
6. How do the school characteristics, including enrollment and setting, influence
teacher awareness and practice of the implementatibaroning Points 2000
recommendations?
Significance of the Study
This study becomes important because it incorporated components of
recommendations from past studies to produce newer and more relevant data. Viewing
implementation through a different lens could help to inform the discussion and provide a

more accurate assessment of the status dafuh@ng Points 200@mplementation.
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Faulkner (2003) pulled from dissertations before his study that recommendadhese
examine more than six-eight grade configurations and not just knowledge dtitepod
recommendations. Additional recommendations from previous studies stressed
examining the effects of teaching experience and the professionalezxeeof teachers
rather than principals. After Faulkner completed his research he recommieaideithér
studies be conducted to determine the degree of implementafiomnifg Pointg(1989)
recommendations and whether a relationshiptsbetween enroliment and
implementation ofrurning Pointg(1989) recommendations in schools outside Ohio. He
also suggested a study be done in junior high schools not just middle level schools to give
a different perspective to the study. Lastly he recommended looking dtervhet
professional development was being provided to enhance the implementation.

This researcher chose to further explore the recommendations of previous
researchers relating to th@rning PointsandTurning Points 200@ecommendations
with a different population of participants. Very few studies have been done in
Pennsylvania concerning the implementatioffaing Points 2000 Of the studies
done, they have concentrated on the origlhathing Pointsof 1989 and teacher
perceptions toward those recommendations (Steward, 2000) ahdrnotg Points 2000
recommendations. As Pennsylvania proposes changes to teacher education ame licens
at the middle level, the need for implementation data is essential, as policyraa#te
universities make decisions concerning middle level teacher preparatianstdiy
provided implementation data that can be used by decision makers and futuchezsear
as they assess middle level reform efforts and propose future directioidftie schools

in Pennsylvania and across the nation.

182



This study produced data that showed whether the teachers surveyed are aware
and practicing recommendations frdmrning Points 200@n relation to curriculum,
instruction, and student assessment. It showed that changes in school ooyehizati
structures are necessary but not sufficient for major improvement in academic
achievement and must be accompanied by proven strategies in teaching and.learni

The most significant challenge to middle schools as they work to put NCLB
mandates into practice is the implementation of teacher quality standlailgning
Points 2000 Jackson and Davis (2000) corroborate that tenet, stating that “increasing
middle grades teachers’ knowledge and skills before and during their tenutieas tcri
the success of middle grades education” (p. 94).

This study could be cited and used by school boards, administrators, teachers, and
parents in Midwestern Pennsylvania to show the need for staff developmeniithatpy
with the implementation of middle level strategies that will benefit stedent

Major Findings

The data in Chapter IV were analyzed using descriptive statisticSrarstjuare
test. Based on these data, five major findings were discovered in this studywlterst
taking a quick look at all of the awareness statements together, it would seem that
teachers perceive themselves as having an above average awarenesarofrigePoint
2000recommendationsSecond, when assessing the scores of all of the practice
statements together, it would seem that teachers perceive thenasehasng an
average level of practice of tAairning Point 2000ecommendations. There are also
significant differences when looking at teacher perceptions of the leveboéa@ss and

practice relating to some @trning Points 200@ecommendations in regard to the
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individual and institutional variables of the descriptive statistics. Teacbported that
they have received some staff development relating to some Blithimg Points 2000
recommendations. Specifically, they report more awareness and @Edhose
recommendations that relate to effective instruction and student teactienslips,
which are areas of which they have more control. There was less stltiglaent that
addressed the specific recommendations relating to middle level philosopbat®ol-
wide organization and decision-making. Research (McEwin & Greene, 2011)e@sdicat
that allTurning Points 200@ecommendations need to be addressed within the school for
the most effective implementation to occur and this study shows that in the sample
population it was not occurring.
Research Findings from the Descriptive Statistics

There were key findings that emerged from the data in the descriptiianssfc
the survey. The data in the descriptive statistics revealed the teadtienggtiag in this
study were mostly female, over 50 years old, with 1-10 years of middlechepetience,
and possesses a master’'s degree with secondary certification. An equal ofumbe
respondents reported having K-12 certification. This would indicate that thebets
instruct special subjects such as art, music, physical education, techndlagy, br
special education. The school setting data showed the enrollment categatewit
highest percentage was 1,000-1,499 and the grade configuration was that of seventh and
eighth grade students. When asked about middle level training within the pasiaisp
most teachers responded that the training consisted of one-five hours, and thad they ha

not completed college coursework specializing in middle level teachingaldo
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significant to note that close to 90% of the teachers do not belong to middle level
professional organizations.

The first key finding relates to the experience of the teacher. ThigypBrcent
of teachers report having over 20 years of teaching experience, but only@io re
having over 20 years of experience at the middle level. Additionally, 38% of tetsa
report having less than 10 years of total experience while 52% of teagpershaving
less than 10 years of experience at the middle level. This comparison woudde ridat
14% of teachers have moved to the middle level within the last 10 years. As noted in
Chapter IlI, (Fixen, 2011; Fullan, 2006; Hall & Hord, 2010) research shows that the stages
within the change process can greatly influence the level of implenoenthtCSR.

This researcher suggests, based on the descriptive data, those teacheosewitverall
experience but only recent years in the middle level may take longer to mowegtthr
those stages of change. “Experienced teachers have attained expenige toal-life
experiences, classroom practice, and time” (Stronge, 2002). Even thoughea teagh
have numerous years teaching, that alone does not make him/her effectiveidtitbe m
level. The majority of middle level teachers currently teaching youngscmits have
not received the specialized professional middle level preparation neededfecbecef
(McEwin, Dickinson, & Jenkins, 2003).

Secondly, most teachers have obtained their master’s degree but report not ever
having had a college course specializing in middle level teaching. As suchatleey h
certification in the secondary level or K-12 without a middle level emphasis. Thi
researcher concludes that there is limited pre-service and in-seacbertéraining that

targets middle level philosophy.
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It must be acknowledged that 58% of the teachers responded that their school
consisted of grades seven-eight. This finding had a major effect on datsbédt is
important to note that of the schools surveyed, one school had the largest number of
respondents and is comprised of just grades seven-eight with a junior high stshool tit
With 41% of the data coming from this school, the teachers’ perceptions have a major
influence on the final statistics. This may be considered a limitation oeeanch.

The data also indicated that 40% of the respondents belong to schools with an
enrollment of 1,000-1,499. In the bodkrning Points 200the authors advocate for
smaller schools with less than 600 students. The larger school enrollmerftenaiha
implementation of the recommendations witfiurning Points 2000.

Middle grades educators can now choose from among several promising “whole
school change” models that simultaneously push the academic rigor and personal nurture
called for inTurning Points 200@QJackson & Davis, 2000). Through the 10 years that
research was done to write the bdakning Points 2000humerous studies were sighted
that supported that membership in middle level associations greatly enhances the be
practices associated with middle level instruction. Yet another key gtldat arose
from this study was that 89% of the respondents do not belong to any middle level
organizations.

Research Findings Relating to Awareness and Practice

The purpose of this study was to investigate middle level teachers’ avaoénes

and practices in the implementation Bfirning Points 2000ecommendations. This

section serves to provide a discussion of research findings relevant to resesticmgjue
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one, two, five, and six which all deal with investigating the levels of awarendss a
practice of Turning Points 2000 recommendations.
Research Question One

1. To what extent do middle level teachers report being aware of the principles of
Turning Points 200@ecommendations?

Awareness When taking a quick look at all of the statements relative to teacher
awareness, it would seem that teachers perceive themselves as posbessrayerage
awareness of théurning Point 2000ecommendations. The total mean score for all
awareness scores was reported at 3.52 indicating an above average awangeesThe
data shows of all the middle level concepts presented, teachers in this studyhigtver
awareness of the need to emphasize thinking skills, problem solving activities, and
helping to determine how subject matter is taught. Teachers also repgirtleMei of
awareness in regards to the importance of a close, trusting relationshipudeéhts that
will create an environment that is emotionally and physically safetlyl tsachers have
a high level of awareness that a trusting relationship will bring about a&lfora
personal growth and intellectual development. These recommendations arebnsis
with best practices across all levels of instruction and not necessarilfycsigemiddle
level instruction.

The data also indicates teachers in this study are not as familiar ayishtov
organize students into houses, “school within a school” or the development of flexible
schedules. Respondents also report having limited awareness of the reconomgndati
relating to school governance and parent/teacher involvement in decision-ruaikimng

school. Overall, the teachers seem to be more aware of recommendations tte they
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control in their classrooms with their students rather than those that hffesitire
school structure (Hall & Hord, 2010).
Research Question Two

2. To what extent do middle level teachers report practicing the implementation
of Turning Points 200@ecommendations?

Practice. When reviewing the data presented in Chapter IV, the total mean score
for the practice section of the survey was reported at 3.07, indicating an aeselgd |
practice by the teachers in the study. The teachers indicate that theythglier level
of practice of th&urning Points 2000ecommendations focused on the caring of their
students and providing the highest quality of instructional strategies.

The results of the practice findings are very similar to the awarandssgk in
that teachers seem to practice most often that which they know best. The mfctic
creating an environment that is emotionally and physically safe movie forefront
based on the mean scores. Whereas, the promotion of thinking skills had the highest
mean score in awareness. It appears that the first priority in impigtioe focuses on
creating an environment where learning can take place. The data then shoker a
level of practice with the middle school concepts of understanding the need to emphasi
thinking skills, problem solving activities, and determining how subject mattarghtta
Another category that surfaces into one of highest levels of teachecg@iadhat of
promoting healthy behavior by modeling healthy practices. This was noy hegéd in
the awareness category. These findings align with that of McEwin and G2®drig

who found schools nationally were practicing the recommendations to a high level.
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The teachers report implementation of qualities relating to the card), regadt
safety of students as well as their need to develop lessons and pace instruati@mbase
what they know about their students. These qualities would be commonly found across
all levels of education and would not necessarily indicate practice of recontroaada
specific to middle level students.

When reviewing the data of the lowest scoring statements relating tiw@réc
indicates that teachers have a low level of implementation of the recommendations
involving the organization of smaller units such as houses or schools-within-schools.
The survey also indicated a low level of implementation with the use of portfolio
assessments or lessons developed for a flexible schedule. The teachetsatpor
teachers or parents in their school have little involvement in the decision-making a
governance of the school. These findings are in agreement with findings by RAND
(2004) where the overall findings reported alarmingly low levels of implertemtaf
recommendations.

Research Questions Five and Six

5. How do individual characteristics, including age, gender, and educational
experience, influence teacher awareness and practice of the impléonmenit&trning
Points 2000ecommendations?

6. How do the school characteristics, including enroliment and setting, middle level
experience, influence teacher awareness and practice of the impleomeot&tirning

Points 2000cecommendations?
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Teacher and School Characteristics

Of the two types of comparison available with Chi-square, a test of independence
was used to compare individual and school characteristics which included: age; gende
total years of teaching; middle level years of experience; hours ofarieldl
professional development; school enroliment; and, school grade configuration with 39
variables involvingrurning Points 200@ecommendations. A test of independence
assesses whether paired observations on two variables, expressed in a ayridtden
are independent of each other.

Since the survey asked the respondents to rate the 39 statements on both
awareness and practice, teachers each had two responses for eachtstaieeneiore,
the researcher ran the Chi-squared test with SPSS software anedr@@zstatements
to which 61 statements produced levels of significance. The variable that prdueiced t
most tests of significance was the age of the teachers who responded to the survey
Age as a Variable

The age variable when tested against the 39 statements revealed 12 tests of
significance in either the awareness or practice. For the purpose ofizgalgta using
Chi-squared, the variable of age was divided into two independent categories of 21-40
and 41+ years of age. Thirty-nine tables were produced to illustrate tleatogees for
the responses to awareness and practice for each statement on the MLAPQ.

Each of the 39 statements included in the MLAPQ were derived from the 7
recommendations developed by the authors of the Bhaaking Points 2000 Of the 39
statements 12 were found to have a level of significance. Tables for thea$a

significance were developed and reviewed in Chapter IV. Two tests showedl#rat ol
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teachers implement thinking and problem solving skills in their classroom instruc
more so than the younger teachers.

Of the statements with significance, 10 showed data that the younger $eacher
were more aware and/or implemented more of the recommendations than the alder age
teachers. Younger teachers seem more aware of the recommendationgetbateha
advocated more in the last ten years by middle level organizations. Thes¢orelat
community involvement in student learning and non-traditional learning opportunities
which encourage demonstration of student understanding.

As the researcher examined this data, a major finding appeared thatbhatkés
the review of literature. It would seem that the older teachers are ingimming stages
of concern within the change process as pointed out by Hall and Hord (2010). Since
younger teachers have been trained more recently with middle level comoeepkeory
they have not had to progress through the stages of change as much as the older teache
One must consider that the data could indicate that teachers are at the béguatsnof
concern in the Hall and Hord (2010) change process. Teachers are atrdreeasand
informational levels where they are knowledgeable of a recommendation but have not ye
reached the task level due to lack of training. In the Fullan change procdssctiers’
age factors into whether they are still personalizing the change or motorthe
precision stage. Teachers have changed to develop a good climate for the schdol throug
core recommendations but are not at the level for a cultural change. Thg imd
agreement with studies by Walters (2007) and Lyle (2010) who pointed out that there is a

lack of high level of reform knowledge and implementation due to change barriers.

191



Significant Data for Other Variables

The variables that emerged as significant factors in responses to the istaieme
the MLAPQ are: enrollment; grade configuration of the school; totakyef experience;
years of middle level experience; and, hours of middle level professional development
the past two years. Smaller school size with enrollment of less than 700 students
surfaced as significant in four statements relating to shared instructeanoing. It was
also a factor when looking at specialized training in middle level concepts. Sehitiol
smaller enrollment reported a higher level of practice than larger schoalreldtes
back to literature reviewed in Chapter Il (Merenbloom, 2007) that stated thetamgor
of teachers teaming to share the development of curriculum, instruction,sasdrasnt
specific to the needs of their middle level students.

Teachers with more than 20 total years of teaching experience were naoee aw
of two middle level recommendations than those teachers with less expeii¢ices
evident with their awareness of developing close and trusting relationskiptheir
students and sharing instructional responsibilities with their colleagues.

Another significant variable was the number of middle level hours of professional
development within the last two years. It would stand to reason that if teactevede
recent professional development relating to middle level practices thavthgy rate
awareness and practice higher in related statements.

Schools with only grades seven and eight were least aware of sharingimstruct
and assessment than other schools with middle level configurations ranging from grades
five-eight. Therefore this indicates that the grade configuratianfisigntly affects the

level of awareness of some middle level recommendations (NFTAMGR, 2008).
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The number of years spent teaching at the middle level were significatilear
for two of the MLAPQ statements. Teachers with less than 10 years otrtedd|
experience were more aware of the need to hire teachers with a strongrentrto
middle level philosophy. On the other hand, teachers with more than 10 years of middle
level experience were more aware of the importance of receiving middlestaff
development. The researcher developed a matrix to visually display where these
significant tests occurred in relation to the 39 statements and the 7 indepardies.

Although the data indicates in a previous section that teachers have an above
average awareness of therning Points 2000ecommendations this section seems to
show data that teachers are not fully implementing these practicesinding that
emerges suggests that it is not the lack of knowledge but the failure to fplgnent
the suggested recommendations that can benefit adolescents. As Lounsbury (2009)
noted, “The true middle school concept has not been practiced and found wanting; rather,
it has been found difficult to implement fully, and is practiced, then, only patt{gally
31).

As noted in Chapter Il in the Literature Review, Mertens, Flowers, and NMulhal
(2005) and Slavin, Daniels, and Madden (2005), show the middle school reform
recommendations are effective in addressing the needs of adolescents. Tin¢hiata i
survey indicates that teachers understand the importance of developmespalhsiee
programs and practices. The concern arises as to whether teachers a® jopadyith
other stakeholders to fully implement and maintain these middle level pradices
Fixen'’s stages of implementation, the teachers surveyed seem to be in thatiexpéord

adoption phase bordering on the program installation phase (Fixsen, et. al, 2010).
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Through the data gained from Tables 16- 55 in Chapter IV it is noted that
individual and school characteristics do influence the implementation dtitheng
Points 2000ecommendations. A finding that should be noted is that of the significant
statements relating to research questions five and six, half of themelatesl ito
variables of staff development or years of experience. These varisblestaer
explored in the next section which deals with on-going training.

Research Findings Relating to On-Going Training
Research Questions Three and Four

3. What are teachers’ perceptions of the on-going training they receive tbdmalp t
be aware of th&urning Points 200@ecommendations?

4. What are teachers’ perceptions of how this on-going training is related to the
practice and implementation of th@rning Points 200@ecommendations?

The data provided in this section helped to answer Research Question Three
which sought to find the teachers’ perceptions of on-going training they reetatiag
Turning Points 200@ecommendations. To obtain data related to staff development, the
researcher selected the nine survey statements that dealt with traistaff or
development, and then examined the mean scores from each. Tables 71 and 72 show the
awareness and practice mean scores relating to staff developmenteidgeaf the
mean scores for awareness of staff development was 3.40. In relation to plaetice, t
average mean score for staff development opportunities was 2.90. This shows that
teachers are slightly more aware of middle level recommendations thatheyat

practice.
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The mean scores reveal that the teachers feel prepared through onagoing tr
to teach at this level and understand the needs of their students. This is refldoted i
higher mean scores for awareness of training to teach adolescents anthonddeesr
needs. The highest mean score in practice relates to certification Wwbwh that
teachers feel qualified to teach middle level students. This is odd due to tthafact
Pennsylvania did not have certification in the middle level at the time that they/auas
conducted.

Teachers are less aware of training related to middle level concepts of
flexible/block scheduling and decision making skills. Likewise, they rate ghattice
lowest with below average mean scores for the same statement reldtexgble/block
schedules. In regards to middle level philosophy and on-going training, teaahe@h
above average level of awareness and below average level of practicead\Vtraneing
related to career guidance is consistently rated at an averag®otdvath awareness and
practice with the exact same mean score of 3.26.

Based on the above mentioned mean scores, on-going training appears to target
broader audiences within a school district rather than focusing speciticahe needs
of the middle level. Being able to practice the recommendations becomes the key to
lasting implementation of the strategy. Teachers need “at-the-ellssgtance in
implementing many new instructional strategies (Jackson & Davis, 2000).

This researcher’s findings are in direct relationship to findings byekigrt
Flowers, and Mulhall (2005) who found that there was a lack of staff development

specifically designed for middle level educators. The findings are inachction of
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Faulkner (2003) who had findings that supported a high level of staff development was
being provided with the people who responded to his survey.

Although high-quality pre-service preparation is important, ongoing professional
development is equally essential to help teachers already on the job build a sound
foundation of instructional skills (Jackson & Davis, 2000). Professional development
programs must be designed to directly support student and teacher learning. Effective
sustained professional development is an important factor in improving teachearstkills
student achievement, and should be a priority.

Tables 74 and 75 show the teachers’ level of in-service training in middle level
practices within the past two years. Factoring in that there may berstigddtraining
provided, this section of the survey goes on to establish the quality of the training. In
order to assess areas of staff development for all current middle lewe@lmendations,

12 middle level concepts were used to survey teachers. Since it would not be fair to ask
teachers to rank the quality of a concept of which they have not been trained or may not
use, a response of N/A was provided as a choice. If they had participated in tragyng, t
were given the opportunity to rate that training on a Likert scale of 1-5.

Although staff development is a key component to implementing
recommendations, 11 of the 121 survey participants did not answer this section at all. On
the other hand, 110 participants did answer this section, and provided data on their
perceptions of middle level training in Midwestern I. U. 4. The results providmsagstr
support to the researcher’s hypothesis that implementatidbarning Points 2000
recommendations was not taking place due to the lack of adequate teacher staff

development.
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When reviewing all of the 111 responses in regard to the quality of the staff
development, the total mean score is .96 which is rated very poor based on the survey
response options. With the option of N/A representing no training at all and having a
value of zero, this researcher suspected that the mean score was skewed ttitlee neg
by those respondents that had no training. Given that one cannot rate the quality of
training that was not received, the mean scores were recalculated witholAthe N
responses. This produced a mean score of 2.86 which shows the quality of the training to
be perceived as average by the teachers who participated. With this typerepaincy
between mean scores, it is evident that many respondents have not receiveglitraini
middle level practices within the last two years.

Of those who received recent training, the highest quality was found irete ar
of curriculum integration, school health services, and advisor-advisee programs
respectively. All of which were rated average by the participants. aiméngys
receiving a very poor quality rating were youth services, peer tutondgexploratory
curriculum. Overall it appears that high quality staff development taggetiddle level
practices is lacking for schools in Midwestern 1.U.4 middle level schobschbols are
not providing this type of professional development it is unlikely that they will
implement key middle level concepts. As stated by Jackson and Davis (2000), it is
blatantly hypocritical to expect teachers to know effective instructisenghe weakness
of most teacher preparatory programs and the lack of ongoing profesopllpment
opportunities.

This is in direct contradiction to the study by Johns (2001) who reported a high

level of middle level staff development occurring in the sample audience heeairvey
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thus theTurning Pointrecommendations were being fully implemented. He reported
97% of the audience surveyed involved in middle level staff development and 50% had
31 or more hours of middle level coursework. The difference can be attributed ta the fac
that Johns surveyed only principals who then used their leadership skills to heggeach
implement the recommendations.

Limitations of Study

Every school improvement plan or reform effort has barriers to its implenoenta
that need to be identified, addressed, and overcome (e.g., lack of training, lacktof time
plan, lack of resources, and lack of school or district support). Sometimes being able to
identify the barriers before the change process begins can be béfafisgving time
and lowering staff frustration levels. So we will now review the limitatiorthis study
as stated in Chapter | and reiterated in more detail.

The data for this study were collected entirely from eight schooictksitn
Midwestern I. U. 4 of Pennsylvania; therefore, the data represents theqimespf
Midwestern I. U. 4 middle school teachers only. Data were not collected fhams ot
who have a vested interest in the success of middle school reform efforts in Pamasyl
(e.g., administrators, parents, students, community members). The teaclspetipers
may not reflect the opinion of other members of the middle school communities across
Pennsylvania or America. Non-public, community, non-chartered, and special
population schools were excluded from consideration due to the nature and special needs
of their populations and specialized focus of their academic programs.

The MLAPQ was developed by the author of this study and thus there are no

other studies that used this instrument. The questionnaire only sought the awargness a
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practice of recommendations not the quality or benefits to the learning community
There were very few survey questions that asked about how teachers respondédo cha
and how the change process occurs in their schools.

A lower than expected response to the MLAPQ from the pre-determined sample
posed a potential limitation. It was hoped that all 14 districts would participata iy g
accepted the invitation. With just over half of the districts responding to the MLAPQ), i
was difficult to determine if the views expressed by the sample wenesentative of the
population. Results of the survey may be skewed because 41% of the responses came
from teachers in a large junior high school setting. Therefore due to theninhaieral
of a junior high philosophy one may presume that there would be a lower level of
awareness and practice of middle level recommendations.

Teachers may feel that the results will reflect their abilities tasicher or the
practices of their school. Therefore, they may have inflated their resgoresgareness
and practices of the recommendations.

Recommendations

The results of this study will provide middle grades practitioners, scholars
advocates, and policy makers with information that links the middle school
concepts recommendedTrning Points 200@o improved student academic
development. This researcher hopes that future researchers will do tiplistuelies to
help identify if student achievement has improved. As a result of the dataexbllect
this study, the researcher has identified some recommendations éaskietywklers and

for future studies.
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First, school districts need to take a systematic approach to implementing
comprehensive school reform. It seems that the teachers are supplied with few
opportunities to be engaged in ongoing, focused discussion about topics specific to
middle level practices. Teachers have to be willing to assess and improahei
practice. Schools should be structured so that teachers can work collaborattvely w
colleagues and other stakeholders to promote a variety of learning opporiaoltidsig
non-traditional initiatives.

A school district needs to develop criteria for hiring that addresses kiejemi
level concepts so prospective teachers can demonstrate mastery of midgieateices.
Hiring of new teachers at the middle level should also require evidence of nedelle |
coursework from each candidate’s college or university or have middle &tiétation.
States that have middle level certification have had studies that show the renedile |
concepts are implemented at a higher level which benefits adolescents. Thes
requirements will help the district to show they are hiring highly qualifiadhters and
meeting NCLB mandates.

It is important to note that these mandates may also place a limitation on the
ability of school districts to place a major stress on true middle levelgasclue to the
pressure to raise test scores. The influences of societal priorities mplacesme and
focus on math and science and competition with other countries to have the highest test
scores. This may also be a good area for future studies to explore on how much of an
influence the NCLB mandates effect or limit the full implementation of Conemsve

School Reforms.
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A serious effort must be made by school boards and administration to provide the
necessary training and experience needed to develop curriculum, assessdents, a
instructional activities that are sufficiently rigorous to promote affectudent learning.

An emphasis needs to be put on staff development that fosters implementation of best
practices relating to middle level education of adolescent students. Schoctisdistrst

hire highly trained and qualified administrators who possess the leadershiposkills
successfully implement middle level philosophy in a school. The need to embed
professional development in the daily lives of teachers is a key requiremenngFindi
ways of availing time for teachers to do this is a must. To learn what they need to know
and to change their roles and practices, teachers need time and opportunities to
collaborate and concentrate on instruction.

Future studies should include examination of all middle level schools not just
public schools. These studies should included junior highs, non-public schools, private
schools, and other special needs schools. Examining implementation in a variety of
contexts would provide a more comprehensive assessment of the status of middle school
reform in Pennsylvania. Opening up the study to more than public schools would make
the results more meaningful and conclusive. Future studies should strive to address the
sampling limitations from this study to insure the sample is represerétive entire
population. These studies should target the overall quality of the implementation in
middle level schools to see why they are successful.

This study began to address the need for additional data sources by surveying
teachers for both their awareness and practice of middle level recommeaddiuture

studies should include data from other stakeholders in the reform process (students,
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parents, community members, business leaders) and qualitative data such ati@iserva
and interviews. This additional information would enhance the ability of future stodies
measure awareness and practice of recommendations as well asantpten levels.

Lastly, after addressing the stated limitations, future studies shouldataghcs
study in other regions of Pennsylvania and other states to perfect the meanshby whi
overall implementation is assessed. In addition, duplication would permit comearati
analysis to determine which states or regions are implementing modetgsdota
greater degree, and if so, how and why.

Summary and Conclusion

This study investigated middle school teacher perceptions and practices in the
implementation offurning Points 2000ecommendations. The findings helped to shed
light on possible factors that influence middle school teachers’ practatdsitider the
implementation of these recommendations. Lastly are teachers usiciveff
instructional methods that are directly related toltheing Points 2000
recommendations? Findings from this quantitative study suggest theneeare fi
overarching categories when considering the research on and implementatioe of thes
recommendations.

First, the data shows that based on years of experience at the middle letiel and t
teachers’ being more comfortable with traditional teaching stratélgge staffing of
schools is a concern. Teachers not trained in more current reform methods became a
barrier to the awareness and practice of key middle level recommendatienprattice
of employing teachers or transferring them from another level, who seentte data to

lack specific professional preparation to teach adolescents, creates badtieerto
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effective implementation. All too often middle level classrooms are dtafiila teachers
who were prepared to teach students at other developmental stages and levels of
schooling.

Second, the data points out the lack of middle level course work being taken by a
majority of the teachers surveyed. Middle level teachers do not have tlfieatent or
pre-service training at higher educational institutions to teach the studemtsawe
unique developmental needs at the middle level. On-going professional development for
teachers entering the middle level needs to occur to improve the subject artaeexpe
and the pedagogical skills.

Third, through the review of mean scores it became evident that teachers wer
aware and practiceturning Pointssecommendations to an average level. The study did
point out several promising practices that did address both academic achiexedm
developmental needs of young adolescents but all recommendations togethestwere
fully implemented. If fully implemented, these recommendations have been proven to
propel schools toward higher levels of achievement that are the goals of saviersl
initiatives like NCLB,This We Believe, Schools to Watch

Fourth, through the testing involving individual and institutional characteristics
the findings indicate that teachers seem to be more aware and practice those
recommendations that they feel deal more with the basic needs of studentea An a
concerning the practice of creating an environment that is emotional andgtliysate
seems to be a skill possessed by most all teachers young and old. The semrhdcs
be more aware of recommendations that they can control in their classrobtisewit

students rather than those that affect the entire school structure. Tdesleechanged
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to develop a good climate for the school through core recommendations but are not at the
level for a cultural change to institute non-traditional reform stragegie

Based on this research, schools should continue to strive to establish the cultures
to fully implement the components of the middle level philosophy as propo3ednimg
Points 2000 In order for this to occur, special attention should be given to several
components in particular: the organization of smaller units such as houses or schools-
within-schools, the use of portfolio assessments or lessons developed fobla flexi
schedule; and, the level of involvement by teachers and parents in the decision-making
and governance of the school.

Lastly, the data from this study points out the lack of on-going training in middle
school philosophy and strategies which impedes the implementationTairthiag
Points 2000ecommendations. Most teachers indicated they did not receive on-going
training in middle school concepts in the two years prior to taking the survey ang if the
did the training was just at an average level. The authdrsrafng Points 2000
advocate that teachers trying to implement the recommendations should have waehigh le
of support from administration and colleagues to ensure the implementation isgucces
Such support should included internal and external coaching to fully understand the
middle level concepts and how to implement them properly.

In conclusion data showise Turning Points 200@niddle level recommendations
were not being implemented fully in the Midwestern I. U. 4. In addition, adequate on-
going staff development centered on these recommendations was not occurrirghto a hi

guality level in the sample area either. Teachers were left to rely optbeious
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teaching strategies because on-going, embedded staff developmentgsiatadad
infrequently available to enhance learning.

This study provides the necessary data to get parents, community members,
policymakers, educators, and students to see the gaps and weaknesses théieneed t
addressed. By doing so, a vision can be developed to engage our schools in the mission

of providing quality instruction so every young adult can become a high achiever.
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Appendix A

Letter to Superintendents

January 2009
Inside Address

Dear (Superintendent):

Having the best middle level school in the U iskpably your main objective. What this study isrigyto
determine is teachers’ perceptions of what shoaldding on in the middle level with what is goingia
the middle level. | know you would be interestedhiese results across the 1U 4 middle level school

As a doctoral student, my combined roles as a &raelministrator and researcher have taken siage i
study that | feel is relevant to all public schodisthe middle level reform movement there are two
predominate publications that are the guiding feythais We Believ&om the National Middle School
Association and’urning Points 200@rom the Carnegie Corporation. Many critics gveaking out
against these reforms claiming they do not worklzaxen't helped student achievement. They are
advocating the return to the K-8 school structoreitl achievement in schools without ample datetif
the middle level recommendations are being impldéeten

In order to determine teachers’ perceptions towaidtlle school reform | would like your permissian t
survey the teachers in your district. The sunaysists of items which seek to assess perceptions o
teaching practices in the middle level school. o{&sed for your preview is a copy of the questidrena
along with a cover letter | will send to the teashe Those teachers who choose to participatedstudy
will mail their completed questionnaire directlyrt@. As | explain in the cover letter, neitherctezrs nor
school districts will be identified in the studt the conclusion of the study | will send you aeeutive
summary of the findings.

| believe this information can be valuable to teaashand administrators seeking to improve student
achievement and servicing student needs by idémgifyne level of awareness of recommendations in
middle level schools. | am even willing to repdnt findings to your teachers in an In-service oufy
meeting. If you decide to grant permission fortmeonduct my research in your district please sig
below and return the bottom portion of the lettente in the attached envelope. Thank you for yious
and willingness to participate in this research.

Sincerely,

Michael Pendred . Doseph F. Marcoline
Doctoral Researcher Faculty Sponsor

116 Carol Drive 113Davis Hall

Saxonburg, Pa 16056 Indiana University of Bghania
(724) 352-4495 (724) 357-2419

Email: mpendred@zoominternet.net Email: |.f.marcoline@iup.edu
Enclosures

221



The project has been approved by the Indiana Usityenf Pennsylvania Institutional Review Board for
the protection of Human Subjects (724) 357-7730

Research Acknowledgment Form
| grant permission for the teachers in my distiacparticipate in the study- “Implementation of
Turning Points 2000 RecommendatinAsSurvey of Mid-Western Pennsylvania Middle LeVelachers’
Beliefs and Practice”District
Date
Superintendent’s Signature

222



Appendix B
Survey Cover Letter

April 6, 2009
Dear ( Name) Middle School teachers:

You are invited to participate in a research stdegling with your awareness and practice regarding
nationally known recommendations common to mideiel schools. The following information is
provided in order to help you make an informed sieci whether or not to participate in the studyuY
are eligible to participate because you are a raitirllel teacher responsible for instruction of shud in
5. 8" grades.

The purpose of the study is to gain informationwalieliefs and practice teachers have regardingllmid
level schools in Mid-Western 1U 4. Participationthis study will require approximately 15 minutgs
your time. You will be asked to complete a quesiaire approved by Indiana University of
Pennsylvania’s Internal Review Board consisting®tuestions using a scale of 1-5. You will plaocary
completed survey in the enclosed self-addressetpstd envelope and mail_it directly to me within one
weekafter you receive the survey.

An executive summary of the results will be maitledour superintendent and building principal upon
completion of the research.

Your participation in the study is completely vdlary. Any decision you make regarding participatiio
the survey will not affect your position in youthaol or any benefit to which you are entitled.ydl
choose to participate, all the information will bield in strict confidence and will have no bearmgyour
current teaching position. Your response will basidered only in combination with other teachersu
will notice a coded square in the top right hantheothat will only be used to calculate the nunddfer
surveys returned to me. The information obtaimethé study may be published in scholarly jouroals
presented at educational seminars, but your igentit remain strictly confidential.

Please read the directions at the top of the yuamd respond to each item on the survey. Rehan t
completed questionnaire in the enclosed envelopexdd add a return address to the envelope so the
highest level of confidentiality can be obtainedtiis study.

Sincerely,

Michael J. Pendred Il Dr. Joseph F. Maralin
Doctoral Researcher Faculty Sponsor

116 Carol Drive 311 Davis Hall
Saxonburg, Pa 16056 Indiana University of
Pennsylvania

(724) 352-4495 (724) 357-2419

Email: mpendred@zoominternet.net Email:

j.f.marcoline@iup.edu

Enclosures

The project has been approved by the Indiana Usityenf Pennsylvania Institutional Review Board for
the protection of Human Subjects (724) 357-7730
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Appendix C
First Follow-Up Letter

February 2009
Dear (name of Middle School) teacher,

In January 2009, you should have received a survey about particular
educational practices in middle schools. This study is designed to messthe
awareness levels of recommended middle school practices by teashierMid-
Western IU 4. This study is the first in the Western Pennsylvania on thiepic and
the results could be of particular importance to many citizens and eaators who
are currently considering what educational practices will best medhe needs of
middle level students in Pennsylvania. In order for the study to have valityj, it is
very important that | receive as many completed surveys as possible.

| am pleased to report that a large number of completed surveys have been
returned. If you have recently returned the survey, please disregard thiequest. |
thank you for your cooperation. If you have not yet had the opportunity to
complete the survey, | would greatly appreciate if you could take the elosed
survey, fill it out, and_return it to me by February 13, 2009. Thesurvey should only
take approximately 15 minutes of your time. Additional pre-addressed, staped
envelopes are available at the principal’s officeDo not add a return address to the
envelope so the highest level of confidentiality can be obtained in thisidy. Please
know that your participation is very important. The success of this study ahthe
ability to accurately describe teachers’ perceptions of current edrational practices
is dependent upon the percentage of responses received.

Your contribution to the success of this study will be appreciated galy. Itis
my hope that the results will help our state have a better understanag of how
theory is meeting practice in our middle level schools. | wish you an jeiyable and
rewarding rest of the 2008-2009 school year.

Sincerely,

Michael J. Pendred Il

Enclosures

The project has been approved by the Indiana Usityenf Pennsylvania Institutional Review Board for
the protection of Human Subjects (724) 357-7730
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Appendix D

Permission to Use the Middle Level Practice Questionnaire

Dr. Myles M. Seghers February 17, 2008
Our Lady of Holy Cross College 116 Carol Dr.
4123 Woodland Drive Saxonburg, Pa 16056

New Orleans, LA 70131-7399
Dear Dr. Seghers,

| am a doctoral candidate enrolled at Indiana University of Pennsylvania
conducting dissertation research as the final requirement for the doctor of
education degree in educational leadership, under the direction of Dr. Wenfan
Yan (724) 357-7931).

From the beginning of my doctoral studies | have been interested in the
implementation of the Turning Points Recommendations at the middle level of
education. | followed the research in dissertations by Thomas Becker (1999),
David Johns (2001), and Shawn Faulkner (2003) who used your MLQP survey to
research implementation of the recommendations. | would like to pursue similar
research, but take it a bit further by looking at Turning Points 2000
Recommendations. | do not have a survey developed so | would like to use your
survey but add a few updates to reflect the more current recommendations. A
completed version will be sent to you for your approval when [ finish the additions
to it.

After meeting with members of my committee recently, | have the go ahead to
pursue research in the above area in Western Pennsylvania middle level
schools. My thoughts are that this reform movement is not failing because of the
unsuccessful instructional strategies, but due to the lack of being fully
implemented properly.

Therefore, | am now officially asking your permission to use the Middle Level
Practices Questionnaire as the survey instrument for my dissertation. | will
secure permission from the “Human Subject” committee at Indiana University of
Pennsylvania before conducting the research. Please respond in writing to my
request, as | will need documented proof of your permission for the committee. If
you have any questions, please feel free to call me at (724) 352-4495 (home) or
(724) 290- 4430 (cell). You can also Email me at mpendred@zoominternet.net if
you have questions or suggestions that will help me further the studies you and
others began. | will look forward to hearing from you soon. Thank you so much
for your help in this endeavor.

Sincerely,
Michael J. Pendred I
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Mike Pendred

From:  "Seghers, Myles" <MSeghers@olhcc.edu>

To: "Mike Pendred” <mpendred@zoominternet.net>
Sent: Tuesday, February 19, 2008 4:00 PM

Subject: RE: Request to use survey

Mike,

You certainly have my permission to use the MLPQ Survey. | wish you every success il
this e-mail will suffice as proper documentation. If not, let me know. | would be interest
findings when you get close to completion.

Sincerely,

Myles

Myles M. Seghers, Ph.D.
PROFESSOR OF EDUCATION

Our Lady of Holy Cross College
4123 Woodland Dr.

New Orleans, LA 70131

phone (504) 398-2214 fax (504) 391-2421

mseghers@olhcc.edu

From: Mike Pendred [mailto:mpendred@zoominternet.net]
Sent: Monday, February 18, 2008 10:10 PM
To: Seghers, Myles

Ciihiar®: Daniiact tn 11ca c1irvay



————— Original Message -----

From: Seghers, Myles
To: Mike Pendred

Sent: Tuesday, January 13, 2009 11:47 AM
Subject: RE: Request to use survey

Mike,

Happy New Year! You have my permission to change or alter the MLPQ Survey to meet the
needs of your study. Best wishes on successfully completing your program.

Myles M. Seghers, Ph.D.

PROFESSOR OF EDUCATION

Our Lady of Holy Cross College

4123 Woodland Dr.

New Orleans, LA 70131

phone (504) 398-2214 fax (504) 391-2421

mseghers@olhcc.edu

From: Mike Pendred [mailto:mpendred@zoominternet.net]
Sent: Friday, December 19, 2008 8:18 PM

To: Seghers, Myles

Subject: Re: Request to use survey

Dr. Seghers,

It has been quite awhile since | last contacted you in February about the use of your survey in my
study.

| have progressed along with my studies with a couple of delays which leave me just now asking
my University for permission to distribute my survey. Your survey was right in the target area |
needed to explore Turning Points Recommendations. The big change was | was looking more at
the Turning Points 2000 Recommendations and the decade since your study. Therefore | have
modified the survey to come more in line with my research questions. | wanted not to change the
integrity of your survey, but to enhance it for more current results.

In my original letter | stated that | did not have a survey developed so | would like to use your
survey but add a few updates to reflect the more current recommendations. | also added that the
completed version will be sent to you for approval when | finished the additions to it.

You responded by saying the following "You certainly have my permission to use the MLPQ
Survey. | wish you every success in your research. | hope this E-Mail will suffice as proper
documentation. If not, let me know. | would be interested in reviewing your findings when you get

close to completion".

My Chair and | felt this was all that was needed to include as proof of permission. But now that it
is front of the Department for review they question it because it says | can use your survey but not
that | can change it or revise it. As a result | am afraid | need you to reply to this E-Mail stating
that | can use the survey and change or revise it based on my current needs.

Once again | thank you for your time and permission to revise the survey. | have attached a copy
of my original letter and my completed survey for your review. When | get my results | will surely
send you the results of my studies.

Thanks, Mike Pendred
IUP Doctoral Student
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Appendix E
Middle Level Awareness & Practice Questionnaire
and Teacher Descriptive Questions

MIDDLE LEVEL AWARENESS & PRACTICE QUESTIONNAIRE

This survey is divided into two parts. The first 39 statements ask you to detenmine t
factors for each question. On the left hand side you are asked to rate on adaleyour
awarenessf a middle level recommendation. The right hand side asks you to rate on adakert s
your perception of the actual practimethe recommendation in your whole school. The second 24
statements of the survey requests information about you and your school make up.

This survey focuses ONLY on the MIDDLE LEVEL in your school. For purposdsaof t
survey, the middle level is defined as students in grades 5-8. (National Middle Askoaiation)

PART 1
DIRECTIONS: Please record your_ awarenessf a middle level recommendation on the left
hand side and the actual practicef the recommendation in your school on the right hand side.
The recommendations have been underlined for your convenience. Usirggtfollowing keys
below, respond by circling the number that you feel is appropriate. Only otle one response
on each side of the statement.

Level of Awareness. Level of Practice.

5= Extreme Awareness 5= Great Extent

4= Above Average Awareness 4= Most of the Time

3= Average Awareness 3= Average Extent

2= Below Average Awareness 2= Hardly Ever

1= Not Aware at All 1= Not Practiced

5 4 3 2 1 1. Middle level teachers in our school 5 4 3 2

have middle level certificatioto teach students.

5 4 3 2 1 2. Middle level teachers in our school are assigned 5 4 3 2
as_advisors.

5 4 3 2 1 3. Teachers value facilitating small growggstudents 5 4 3 2
on a regular basis in their classroom.

5 4 3 2 1 4. Teachers in our school understand the need to 5 4 3 2
emphasize thinking skills

5 4 3 2 1 5. Middle level teachers emphasize problem-solving 5 4 3 2
activitiesin their classrooms.

228



Level of Awareness. Level of Practice.

5= Extreme Awareness 5= Great Extent

4= Above Average Awareness 4= Most of the Time
3= Average Awareness 3= Average Extent
2= Below Average Awareness 2= Hardly Ever

1= Not Aware at All 1= Not Practiced

5 4 3 2 1 6. Middle level teachers throughout our school 5

promote_healthful lifestylem their classrooms
because they know the importance it has in
helping students achieve.

5 4 3 2 1 7. Teachers in our school are trained to integrate 5
the subject matter across the various disciplines
such as organizing thematic instructional units
for their students

5 4 3 2 1 8. Teachers in our school use portfolio assessment 5
in evaluation of their students.

5 4 3 2 1 9. Middle level teachers in our school help 5
determine what subject mattes taught to their
students.

5 4 3 2 1 10. Middle level teachers in our school help 5

determine how subject mattisrtaught
to their students.

5 4 3 2 1 11. Middle level counselors in our school 5
are trained in career guidance

5 4 3 2 1 12. Middle level teachers in our school are 5
organized into interdisciplinary teams
(i.e., the organization of two or more teachers
from different disciplines who share
the same group of students.

5 4 3 2 1 13. Teachers in those interdisciplinary teams realize 5
the benefit of sharing responsibiliby the_curriculum
of that same group of students.

5 4 3 2 1 14. Teachers in those interdisciplinary teams realize 5
the benefit of sharing responsibiliigr the instruction
of that same group of students.
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Level of Awareness. Level of Practice.

5= Extreme Awareness 5= Great Extent

4= Above Average Awareness 4= Most of the Time
3= Average Awareness 3= Average Extent
2= Below Average Awareness 2= Hardly Ever

1= Not Aware at All 1= Not Practiced

5 4 3 2 1 15. Teachers in those interdisciplinary teams realize 5

the benefits of sharing responsibilftyr the assessment
of that same group of students.

5 4 3 2 1 16. Middle level teachers in our school receive 5
staff development specifically targeting
the needs of young adolescents.

5 4 3 2 1 17. Middle level teachers in our school inform 5
middle level parents of the progress of their children
through_alternative assessment meather than report
cards and district mandated progress reports.

5 4 32 1 18. Middle level teachers in our school are given 5
staff development in decision-makisgills
concerning the education of the middle level students.

5 4 3 2 1 19. Middle level teachers in our school are 5
specially trainedo teach young adolescents.

54 3 2 1 @ Middle level teachers in our school promote 5
healthy behavior by modeling healthy
pract{eeg., no smoking, healthy diets, etc.).

5 4 3 2 1 21. Middle level teachers and students in our school 5
are organized into small units such as * houses”
“schools-within-schools”.

5 4 3 2 1 22. Middle level students in our school are learning 5
life skills through participation in school and
community service

5 4 3 2 1 23. Middle level students in our school are 5
heterogeneously groupéide., mixed by
academic ability) for instruction in core courses
as a result of teachers’ beliefs.
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Level of Awareness. Level of Practice.

5= Extreme Awareness 5= Great Extent

4= Above Average Awareness 4= Most of the Time
3= Average Awareness 3= Average Extent

2= Below Average Awareness 2= Hardly Ever

1= Not Aware at All 1= Not Practiced

5 4 3 2 1 24. Teachers believe students in our school should 5 4

participate in exploratory or “mini” coursegere
they can experience success in a variety of interest areas.

5 4 3 2 1 25. In addition to regularly scheduled class 5 4
periods, teachers believe middle level
students in our school should have
structured learning opportuniti@s times such
as before school, during lunch, and after school.

5 4 3 2 1 26. Middle level students in our school are taughtto 5 4
think critically to prepare them for the responsibilities
of citizenship in a pluralistic society.

5 4 3 2 1 27. The parents of our school’s middle level students 5 4
actively participate in the governance and
decision-making process our school.

5 4 3 2 1 28. Middle level teachers in our school receive 5 4
sustained and intensive professional development
in middle level philosophy (i.e., study groups, joint
lesson planning, peer coaching, collaboratively
reviewing student work).

5 4 3 2 1 29. Our school has a school governance committee 5 4
where middle level teachers and administrators
participate in and practice shared decision-making.

5 4 3 2 1 30. Teachers understand that close, trusting 5 4
relationshipswith middle level students creates a
climate for personal growth and intellectual
development.

5 4 3 2 1 31. Our school provides training to our middle 5 4
level teachers to have opportunities to assume
leadership positions such as house or team leaders.
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Level of Awareness. Level of Practice.

5= Extreme Awareness 5= Great Extent

4= Above Average Awareness 4= Most of the Time
3= Average Awareness 3= Average Extent
2= Below Average Awareness 2= Hardly Ever

1= Not Aware at All 1= Not Practiced

5 4 3 2 1 32. Our school provides assistance to middle level 5

students in securing health serviedsen needed.

5 4 3 2 1 33. Our teachers are educated in developing lesson 5
plans to use in a flexible or blogkheduldor the
middle level students.

5 4 3 2 1 34. Our school has developed and implemented 5
programs to create a school environment that is
emotionally and physically safer both middle
level students and teachers.

5 4 3 2 1 35. Our school sees the value in giving middle 5
level parents the opportunity to warrk
the school in various capacities.

5 4 3 2 1 36. Our school provides training to bring about a 5
climate that promotes healthy lifestyles
for middle level teachers and students.

5 4 3 2 1 37. Our teachers are knowledgeable on how to 5
give middle level parents assistarice
helping their children to learn at home.

5 4 3 2 1 38. One criterion for hiring middle level teachers 5
in our school is they possess a strong
commitment to workvith middle level students.

5 4 3 2 1 39. Our school works cooperatively with community 5
businesses, service clubs, and foundations to provide
resources for middle level students and teachers.
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PART 2
DIRECTIONS: Please read each statement and/ or question about yourger your
WHOLE school and respond appropriately. Circle or check off answers.
CHARACTERISTICS
40. What is your gender?
a. Male b) Female

41. What is your age?
a) 21-30 b) 31-40 c) 41-50 d) 51-60
e) 61 or older

42. With what ethic group would you identify?
a) Caucasian b) African American c) Other

43. How many years have you been a teacher in this school, including this current
year?
a) 1-3 b) 4-10 c) 11-20 d) 21-30
e) 31 or more

44. What is the highest level of education you have earned?
a) Bachelor’s degree b) Master’s degree c) Doctor of Ed.

45. How many years have you been in education total, including this year?
a) 1-10 b) 11-20 c) 21-30 d) 31 or more

46. Approximately how many students are currently enrolled in your school?
a. 1-499 b) 500-699 c) 700-999 d) 1000-1499

e) 1500 or more

47. What grades are included in the middle level school of which you teach?
a) 6-7-8 b) 5-6-7 c) 5-6-7-8 d) 5-6
e) 6-7 f) 7-8 g) 7-9

MIDDLE LEVEL TRAINING AND COURSEWORK
48. What type of Pennsylvania Teaching certificate do you hold?
a) Elementary K-6 b) High School 7-12 c) K-12

49. How many college courses have you taken that were devoted mainly to middle

level education?
a) one b) two c) three d) four e) five f) six
or more g) none

50. How many hours of middle level professional development have you participated

in over the past two years?
a) 0-5 b) 6-10 c) 11-20 d) 21
or more
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Which of the following topics have you had in-service training on in your school district
within the past two years? And how would you rate the quality of that training orea scal
of 1-5, 1 being VERY POOR and 5 being VERY GOOD.

N/A- NOT APPLICABLE, NO TRAINING
1- VERY POOR

2- LESS THAN AVERAGE

3- AVERAGE

4- ABOVE AVERAGE

5- VERY GOOD

51. Advisor-Advisee N/A 1 2 3 4 5

52. Teaming —Common Plan Time N/A 1 2 3 4 5

53. Middle Certification N/A 1 2 3 4 5
54. Integration (curriculum) N/A 1 2 3 4 5
55. School-Health services N/A 1 2 3 4 5
56. Heterogeneous grouping N/A 1 2 3 4 5
57. Home/School/Comm. Partnership N/A 1 2 3 4 5
58. Flexible Scheduling N/A 1 2 3 4 5
59. Building Governance Committee N/A 1 2 3 4 5
60. Youth Service N/A 1 2 3 4 5
61. Exploratory Curriculum N/A 1 2 3 4 5
62. Peer Tutoring N/A 1 2 3 4 5

234



63. Are you a member of any of the following organizations? If so, please place a
check in front of the ones that apply in the
space provided.
National Middle School Association
PA Middle School Association
Turning Points Design Model

National Staff Development

National Forum to Accelerate Middle-Grades Reform

Thank you for participating in this survey!

Please return the survey in the envelope provided.

Some of parts 1 and 2 of the Middle Level Knowledge and Practice Questionnaire are
from_The Level of Implementation and Effects of the Carnegie (1989) Recusaitiens

in Louisiana Sixth and Seventh Grade Public Schdyidl. M. Seghers, (Doctoral
Dissertation, University of New Orleans, (1996). UMI NO. 9626629. Copyright 1996 by
Seghers, Myles Michael. Reprinted with permission of the Author
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Appendix F
Research Questions and Survey Matrix

Research Questions Survey ltems

1. To what extent do middle
level teachers report being aware of
the principles of Turning
Points 2000 recommendations? 1, 2,3,4,5,6,7,8, 9,

10, 11, 12, 13, 14, 15, 16, 17, 18,
19, 20, 21, 22, 23, 24, 25, 26, 27,
28, 29, 30, 31, 32, 33, 34, 35, 36.

37, 38, 39.

Based on the research question #1 all questions seek to find teachers’ awareness of
Turning Points 2000.

2. To what extent do middle level
teachers report practicing the
implementation
of Turning Points 2000

recommendations? 1,2,3,4,5,6,7,8,9,
10, 11, 12, 13, 14, 15, 16, 17, 18,
19, 20, 21, 22, 23, 24, 25, 26, 27,
28, 29, 30, 31, 32, 33, 34, 35, 36.
37, 38, 39.

These 39 questions were not changed much because they already were designed to
assess whether teachers practice Turning Points 2000.

3. What are teachers’ perceptions of on-going training they receive to help ¢m be
aware of theTurning Points 2000 recommendations?
48, 49, 50, 63.

These 4 questions were changed to survey whether middle level teachers have

received training of the Turning Points 2000
recommendations
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4. What are teachers’ perceptions
of how this on-going training is
related to the practice and
implementation of Turning
Points 2000 recommendations 57, 58, 59, 60, 61, 62.

These 6 questions were changed to survey whether middle level teachers have
received training and has it helped to implement the Turning Points 2000
recommendations

5. How do the individual
characteristics including age, gender,
educational experience,
influence teacher awareness and
practice of the implementation
of Turning Points 2000
recommendations? 40, 4142, 43, 44, 45.

These 6 questions were included to give personal characteristics of the target
audience being surveyed for this study.

6. How do the school characteristics,

including enroliment

and setting influence teacher

awareness and practice of the
implementation of

Turning Points 2000

Recommendations? 46, 47.

These 2 questions were included to look at school characteristics that may

influence the
implementation of a middle school reform effort.
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Appendix G
Pilot Test Evaluation

PILOT TEST EVALUATION

1. Approximately how many minutes did it take you to complete this survey?

minutes.

2. Did you have any difficulty understanding any of the statements? Iéasepl
specify (use back if necessary).

3. Is the rating scale for part | appropriate for the statements isdbi®n? If not,
please specify the number(s) of the statements you feel were inappraprtat
rating scale used.

4. Are the directions clear? If not, please specify which directions nagficeition.

5. Do you have any recommendations to improve this instrument?
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Appendix H

Pilot Test Instructions

PILOT SURVEY

| am seeking the help of Pine-Richland Middle Level teachers to esaigilot study for
my dissertation at Indiana University of Pennsylvania. In order to mag&etsusurvey | will
distribute is the best possible, | need to do a pre-testing or “trying out’ ofsagrod instrument.
In this case it is a survey | designed called the MLAPQ (Middle Lewelré&ness and Practice
Questionnaire), which is provided in this packet. Also included in the pschk® Research
Topic Approval Form, which explains the background and purpose of the studychesea
methods | will use and the research questions | am trying to answer.

If you choice to participate, you will become the most important paryoesearch
study. Your knowledge and background will be used to establish the face validigliabitity
of the survey. The major key to your participating in the survey is thaglitt mive advance
warning about where research protocols could fail, where research protagofot be
followed, or whether proposed methods or instruments are inappropriate omjplicated. By
collecting your feedback | can assess what heeds changed so that | canecihrvithaiversity
that the survey is valid and worth supporting and distributing to a largeisgraptlience._This
is not a test of your abilities or knowledge and will have no basis for amigidéstaluation of
you. The feedback however may give the district some knowledge of TuPoints 2000
recommendations as the new configuration of schools begins this year.

PROCEDURES TO FOLLOW:

1. There will be refreshments in the form of beverages and snacksbte&ilaall
volunteers of the pilot survey.

2. It will take approximately an hour of your time. (10 minutes to set up, 20 mirutaket
survey, 20 minutes to talk to me and give an evaluation and verbal feedback, and 10
minutes to close up and collect surveys).

3. Administer survey in exactly the way it will be administered in the ntaitys

4. Ask the subjects for feedback to identify ambiguities and difficult topres

5. 1 will record the time taken to complete to decide if it is reasonable

6. Discard all unnecessary, difficult or ambiguous questions.

7. Assess whether each question gives an adequate range of responses.

8. Establish that replies can be interpreted in terms of the informidu#d is required.

9. Check that all questions are answered.

10. Re-word or rescale any questions that are not answered as expected.

11. Shorten, revise and put in a professional layout for main study.

12. Pilot group can receive a hard copy or E-Mail of final results when digsarisit
complete done for district feedback.

TESTING SITES PROPOSAL:

1. Pilot testing could take place at the Middle School grades 7-8 dfteols¢15 teachers)

2. Pilot testing could take place at the Eden Upper Elementary Schoao$ gr&dafter
school. (15 teachers)

3. Teachers of both building could meet at one site to test. (15-30 teachers)

4. Teachers at both sites could be tested at two different sites orffeverd days. (15-30
teachers)
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Determination of testing site will be decided by administration and Mmitk with building
principal(s) on dates and times.

Please consider your participation in this study. ¥u will be helping to grow the data
available to Western Pennsylvania Middle Level Schds!

Mike Pendred —Doctoral Student Indiana Uniersity of Pennsylvania

241



Appendix |

Pilot Test Summary & Corrections

PILOT TEST EVALUATION

1. Approximately how many minutes did it take you to complete the survey?
16,10,11,15,15,19,7,20,14,13,18,17,23,12 = 210 210 divided by 14 = 15 minute average.

2. Did you have any difficulty understanding any of the statements? If ssepdpecify.

~poooTw

S3TRTToQ

No, the statements were clear and concise.

No

| wasn't sure if | answered questions on page 6 appropriately, #20 not worded properly.
13, 14, 15 were all the same question. 20 is hard to understand and needs re-worded.
None.

| understand what the questions were asking me, however lacking expeneaxarnable to
judge or make a decision on a lot of questions.

Good job underlining important parts, spaces before rating scale Part lbmfasiog.

#7 of Part I.

Specify if governance means the same as working together.

No

None

No

. I thought #23 was confusing with the bracket, | am sure it was my fault.

None

3. lIs the rating scale for Part | appropriate for the statements irettiers? If not, please specify the
number(s) of the statements you feel were inappropriate for the ratilegused.

a.

b
C.
d

P ¢))

g
h.
i

J
k
I

m.

Yes the rating scale was appropriate.

. Yes

Yes

. Yes, but | do not like how you can vote “not aware at all” on the awareness side big there

no “not aware” option on the practice side. | feel something like “could/areqadab the

school” or “I just do not know about them” should be offered.

Yes

Unable to judge 3,8,11,15,16,18,21,23,28. | could not complete the In-Service training page
because it was unclear.

. Good

Yes
Yes
Yes

. Yes

Yes
Yes
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n. Yes

4. Are the directions clear? If not, please specify which directions nagficeition.

Yes, the directions were easy to follow.

Yes

Not sure exactly what “level of awareness” means.

The directions seem easy to understand.

Yes very. The underlined part of the question is very helpful.

Directions are clear and understandable.

Good

Yes

Directions are clear/concise

Yes

. Yes
The directions of Part 1l say to answer the questions about the whole school, but thest of
guestions are about the teacher taking the survey.

. Took me a minute to understand what you meant by awareness & practice.
Yes

AT T S@meoooTy

S 3

5. Do you have any recommendations to improve this instrument?
a. No, well done! This is put together very nicely. I'm a new teacher; theréfoawe little
knowledge in some areas regarding this district. #20 there is a typo.

b. Not really.

c. No

d. Add some type of “0” which equals “uninformed” option to level of practice.

e. No

f. 1 believe this test is very formative and put together appropriately, hovibigsetest should

be administered to just faculty with at least 3 years of experiencdl tioivbe appropriate
for a student teacher or a new teacher.

g. The color-coding is a good idea. It is interesting and | did not know many of therkes/ t

were actual recommendations.

h. No

I. #8- space between portfolio and assessment is underlined, #20- word “go” out of place, #35-

break in underlining, #36-break in underlining.

J.  Providing an example maybe helpful. Like our students teachers learn by esesmgles
for the first couple of questions. | was slightly unclear at first so angramay be helpful.
Eating nutritious foods leads to a healthy lifestyle question confusing. | knmg batlthy
foods is important but | don’t always do it.

No
No

. Put answers to #50 on same page.

No, thanks for including us.

537 x
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When | reviewed the surveys from the teachers | noted suggestions
they wrote on the survey itself.

a. | think #23 is confusing. It would have been clearer to me without the bracket.

b. #23 “results of teachers’ beliefs”. What does this mean “’structured learning

opportunities” (not clubs right)?

None

Directions Part Il, characteristic statements (these questieradl about the teacher not

the whole school).

Clarify #63 directions.

#20 “go”? #35, #36 line interrupted.

#20 go? #51-62 format needs revised.

#13 extra line.

None

None

k. #13, 14, and 15 same question? Re-word #20.

. #20 go?

m. Directions Part I: maybe recommendation should be philosophy. Where is thedource
the recommendations? Directions for #51-62 should state district provided.iddsect
#63 should state please check.

n. #20 go?

oo

T TTa oo

At the end of the teachers taking the survey | ask for veespbnses
to the following questions for better clarification.

1. Was the cover letter confusing, too long, and what should come out?
- Every thing looks good.
- Nothing needs to come out.
- It covers everything.
- What you expressed in the cover letter was accomplished in the survey.

2. What wasn'’t clear on the survey?
- Perception does it mean for school or just the room on the practice side of survey?
- What nationally known recommendations?
- It should be level of perception not practice.
- #51- 62 directions should state “training in your school district within the last two
years. Take out lines in front of area of development. Clarify what N/A means.

3. Did you have problems with having to answer questions first on the right then tH@lefireness
& Practice)
- The use of two colors helped a lot.
- Underlining main topics was a great help to us.
- We understood it when we first looked at it.
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- Atfirst | was not to sure what middle level recommendations you were speaki
(State or Federal standards)
- Try to put survey on back of paper to conserve space so it looks shorter.

4. If you received this survey in your mailbox what would be the chances | wouldogeki?
- Very good!
- Just make sure to send a reminder.
- ltis interesting and easy to take.
- It did not take a lot of time so people will return it.

6. How could | increase my chances of a high return rate?

- Personal contact with a principal, building representative or key player in the
building.

- Do it at a faculty meeting so teachers have time to do it and give it back
immediately.

- Online.

- Assign a time during the day with a period and place to meet.

- Have staff meeting with food and beverages like today.

7. Do | need to fold the survey so one side is taken at a time? Do | need to write queptoateky
so one side is answered at a time? (all awareness questions first thaaotigk guestions second)
- No, itis easy to read.
- No one had trouble answering questions with rating scale on each side of the

question.
- One teacher did do one side first and went back and did the other side and still

finished the survey in 22 minutes.

8. Are there any other suggestions we may not have covered you would like to make?
- Under the membership section directions it should state if you are a membgr of a
of these organization you should check in front of it.
- In-service section should state district provided in-service in your cuatanbl.
- Use philosophy rather than recommendations.

All suggestions will be taken into account to revssirvey and a summary of the
revisions will be noted in Chapter 3 of my disstota
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Appendix J

MLAPQ Turning Points 2000

Awareness & Practice Mean Scores

Average awareness and practice of the recommendations (for each questionrai)d ove
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Std.
N Mean Deviation | Variance
Statistic Statistic Statistic Statistic
Average Awareness of Recommendations 120 3.5166 .68899 AT5
Average Practice of Recommendations 121 3.0701 .63717 406
Teachers have middle level certification- Awareness 119 351 1.327 1.760
Teachers have middle level certification- Practice 117 3.61 1.396 1.948
Teachers are assigned as advisors- Awareness 116 3.03 1.474 2.173
Teachers are assigned as advisors- Practice 118 2.74 1.538 2.366
Teachers value the use of small groups- Awareness 119 4.06 1.011 1.022
Teachers value the use of small groups- Practice 119 3.63 1.007 1.015
Teachers emphasize thinking skills- Awareness 119 4.48 .699 .489
Teachers emphasize thinking skills- Practice 121 4.05 .835 .698
Teachers emphasize problem solving- Awareness 120 4.37 744 .554
Teachers emphasize problem solving- Practice 120 3.97 .859 .738
Teachers promote healthy lifestyles- Awareness 120 3.89 1.002 1.005
Teachers promote healthy lifestyles- Practice 121 3.50 1.009 1.019
Teachers are trained to integrate the subject matter- Awareness 120 3.88 .972 .944
Teachers are trained to integrate the subject matter- Practice 121 3.23 1.160 1.346
Teachers use portfolio assessment- Awareness 120 3.10 1.286 1.654
Teachers use portfolio assessment- Practice 121 2.40 1.068 1.141
Teachers determine what subject matter is taught- Awareness 109 3.78 1.066 1.136
Teachers determine what subject matter is taught- Practice 110 3.51 1.155 1.335
Teachers determine how subject matter is taught- Awareness 109 4.14 .938 .879
Teachers determine how subject matter is taught- Practice 110 411 .961 .924
Counselors are trained in career guidance- Awareness 108 3.26 1.417 2.007
Counselors are trained in career guidance- Practice 107 3.26 1.291 1.667
Teachers are organized into interdisciplinary teams- Awareness 109 3.50 1.488 2.215




Teachers are organized into interdisciplinary teams- Practice

Teachers in teams realize the benifits of sharing responisibilty for

curriculum- Awareness

Teachers in teams realize the benifits of sharing responisibilty for

curriculum- Practice

Teachers in teams realize the benifits of sharing responisibilty for

instruction- Awareness

Teachers in teams realize the benifits of sharing responisibilty for

instruction- Practice

Teachers in teams realize the benifits of sharing responsibility for

assessment- Awareness

Teachers in teams realize the benefits of sharing responsibility

for assessment- Practice
Teachers receive training to target students needs- Awareness
Teachers receive training to target students needs- Practice

Teachers inform parents of progress through alternative

assessment means- Awareness

Teachers inform parents of progress through alternative

assessment means- Practice

Teachers are given staff development in decision making-

Awareness

Teachers are given staff development in decision making-

Practice

Teachers are specially trained to teach adolescents- Awareness
Teachers are specially trained to teach adolescents- Practice
Teachers model healthy practices- Awareness

Teachers model healthy practices- Practice

The school is organized into houses- Awareness

The school is organized into houses- Practice

Students learn life skills through community service- Awareness
Students learn life skills through community service- Practice
Students are heterogeneously grouped- Awareness

Students are heterogeneously grouped- Practice

Teachers believe students should participate in exploratory

courses- Awareness
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110

108

110

108

108

107

109

109
109

108

110

109

110

120
121
119
120
120
119
120
120
120
120

120

2.68

3.35

2.53

3.39

2.58

3.29

2.46

3.65

291

3.64

3.19

3.05

2.45

3.68
3.26
4.05
3.87
2.64
1.86
3.01
2.53
3.65

3.02

3.04

1.483

1.481

1.470

1.446

1.467

1.434

1.398

1.100

1191

1.195

1.296

1.212

1.138

1.109
1.268
1.072

931
1.437
1.195
1.226
1.100
1.261

1.440

1.318

2.201

2.193

2.160

2.090

2.152

2.057

1.954

1.211

1.417

1.429

1.679

1.470

1.295

1.230
1.609
1.150

.867
2.064
1.429
1.504
1.209
1.591

2.075

1.738




Teachers believe students should participate in exploratory

courses- Practice

Teachers believe students should have structured learning

opportunities out side of class time- Awareness

Teachers believe students should have structured learning

opportunities out side of class time- Practice
Students are taught to think critically- Awareness
Students are taught to think critically- Practice

Parents actively participate in the governance and decision

making process- Awareness

Parents actively participate in the governance and decision

making process- Practice

Teachers receive intensive professional development in middle

level philosophy- Awareness

Teachers receive intensive professional development in middle

level philosophy- Practice

Our school has a school governance committee with shared

decision making- Awareness

Our school has a school governance committee with shared

decision making- Practice

Teachers understand that close, trusting relationships creates a

climate for personal growth- Awareness

Teachers understand that close, trusting relationships creates a

climate for personal growth- Practice

Our school provides teachers training to become team leaders-

Awareness

Our school provides teachers training to become team leaders-

Practice

Our school provides students assistance in securing health

services- Awareness

Our school provides students assistance in securing health

services- Practice

Teachers are educated in developing lesson plans to use in a

flexible schedule- Awareness

Teachers are educated in developing lesson plans to use in a

flexible schedule- Practice
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120

120

120

120
121

119

118

120

120

107

108

107

108

108

107

107

106

108

108

2.59

3.47

2.99

3.76
3.40

2.76

231

3.18

2.43

3.00

2.53

411

3.82

291

2.28

3.58

3.58

2.94

2.06

1.300

1.256

1.273

1.029
1.060

1.293

1.106

1.223

1121

1.374

1.307

.994

.965

1.457

1.330

1.221

1.077

1.433

1.324

1.689

1.579

1.622

1.059
1.125

1.673

1.222

1.496

1.256

1.887

1.710

.987

931

2.122

1.770

1.491

l1.161

2.053

1.754




Our school has developed and implemented programs to create

a safe environment- Awareness

Our school has developed and implemented programs to create

a safe environment- Practice

Our school sees the value in letting parents work in the school-

Awareness

Our school sees the value in letting parents work in the school-

Practice

Our school provides training to bring about a climate that

promotes healthy lifestyles- Awareness

Our school provides training to bring about a climate that

promotes healthy lifestyles- Practice

Teachers are knowledgeable on how to give parents assistance
in helping their children at home- Awareness
Teachers are knowledgeable on how to give parents assistance

in helping their children at home- Practice

Teachers are hired knowing they possess a strong commitment

to work with students- Awareness

Teachers are hired knowing they possess a strong commitment

to work with students- Practice

Our school works cooperatively with the community to provide

resources for teachers and students- Awareness

Our school works cooperatively with the community to provide

resources for teachers and students- Practice

Valid N (listwise)

107

108

108

107

108

108

107

108

107

106

108

107

90

4.27

4.12

3.25

2.66

3.44

3.03

3.45

3.07

3.59

3.63

3.15

2.85

917

.993

1.177

1.157

1.163

1.164

1.109

1.083

1.259

1.081

1.274

1.164

.841

.985

1.386

1.339

1.352

1.354

1.231

1.172

1.584

1.168

1.623

1.355
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Questions Grouped Under

Appendix K

Specific Recommendations

Means Scores

Descriptive Statistics

Minimum

Maximum

Mean

Std. Deviation

Curriculum grounded in
academic standards
(Awareness) Q
7,13,24,25,26

Curriculum grounded in
academic standards
(Practice) Q 7,13,24,25,26

Instruction Designed for All
Students (Awareness) Q
4,5,8,12,14,15,23,33

Instruction Designed for All
Students (Practice) Q
4,5,8,12,14,15,23,33

Staff schools with expert
teachers (Awareness) Q
1,11,16,18,19,28,38

Staff schools with expert
teachers (Practice) Q
1,11,16,18,19,28,38

Climate of Intellectual
Development and Caring
Community (Awareness) Q
2,3,21,30

Climate of Intellectual
Development and Caring
Community (Practice) Q
2,3,21,30

108

109

106

107

105

101

103

101

1.20

1.20

1.62

1.38

1.57

1.29

1.00

1.00
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5.00

4.80

5.00

5.00

5.00

5.00

5.00

4.50

3.4815

2.9193

3.5814

2.8750

3.3878

3.0283

3.4515

2.9802

.78540

77418

.81978

.75548

.82345

.80813

.71919

74639




Governed by school staff
members (Awareness) Q
9,10,29,31

Governed by school staff
members (Practice) Q
9,10,29,31

Provide safe and healthy
schools (Awareness) Q
6,20,32,34,36

Provide safe and healthy
schools (Practice) Q
6,20,32,34,36

Involve parents and
community (Awareness) Q
17,22,27,35,37,39

Involve parents and commu
nity (Practice) Q
17,22,27,35,37,39

Valid N (listwise)

107

106

106

104

105

104

90

1.25

1.25

1.80

1.80

1.00

1.00

5.00

4.75

5.00

5.00

5.00

5.00

3.4556

3.1038

3.8358

3.6096

3.1952

2.7372

.86726

.78366

.78013

.69694

.87415

.80441
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versus Seven Independent Variables

Areas of Significance for MLAPQ Survey

Appendix L

Matrix of Chi Squared Tests

Research Question 5 5 5 5 6 6 6 | 6
AGE GENDER MIDDLE TOTAL HOURS ENROLL GRADES
A A A A A A P |A
1 | Certification X X X
2 | Advisors
3 | Small Groups
4 | Thinking Skills
5 | Problem Solving
6 | Healthy Lifestyles
7 | Thematic X
8 | Portfolio Assess
9 | What Subject X
10 | How Subject
11 | Career Guidance
12 | Interdisciplinary X X
13 | Curriculum X
14 | Instruction X X
15 | Assessment X X
16 | Staff Development X
17 | Alt. Assessment X X
18 | Decision Making
19 | Specially Trained X X X
20 | Model health
21 | Houses X | X
22 | Community Services X
23 | Heterogeneous
24 | Exploratory X
25 | Structured Learning X
26 | Think Critically X
27 | Governance X
28 | Professional Dev. X
29 | School Goverance
30 | Trusting Relationships X X
31 | Team Leader
32 | Health Services X X
33 | Block Schedule X
34 | Personal Safety
35 | Parent Working X
36 | Climate
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37 | Parent Assistance

38 | Commitment to Work X

39 | Work with Community
Tables 11 4
TOTAL 35
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