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ABSTRACT

Title: A Qualitative Study of Omani Muslim Women'’s Perceived Exgreres as Writers
in English as a Second Language

Author: Zainab M. Jabur

Dissertation Chair: Dr. Jeannine M. Fontaine

Dissertation Committee Members: Dr. Lynne Alvine
Dr. Abass Ali

This dissertation explores the extent and the ways Omani Muslim women’s
identity is affected when writing in English as a second language. Thissdaks to
gain insight into the relationship between these women’s current lives and wigws a
writing in ESL.

The participants were Omani women with advanced levels of education. | used
the qualitative research design as a method of collecting the data usipgreended
guestionnaire and individual interviews. In sum, the results confirm the hypobhéses
study, which is that the Omani women’s identity/s and experiences acteafby
learning English and writing in English as a second language, though somehvetant
to express this directly. These variations ranged from some particigavisthat they
had been forced to develop a second identity for the English world, to the view that their
experience with English had only modified and changed aspects of their ideiitjtgoSt
matter which position they took, all participants acknowledged the existence of two
worlds, the Arabic and the English.

It is safe to assume that English provides the participants with the means to feel
free and confident, and to believe in themselves; at the very least thishginelope to

be independent in their opinions. The English language may help these Omani women in



developing their identity and exploring certain issues and topics, but it does ndherase
borders and constraints associated with their culture and language. Timese all cited
changes they hope to see in their society, especially with respect eniggmosition and
status.

The dissertation concludes with suggestions and recommendations for Omani
women and other English learners. It complements what is known about second language
writing and identity. This study has also introduced previously silenced Omargrwom
and their experiences to the outside world and assisted them in exploring larger issue
about their own experiences and identities, as it provided a platform for thesa tecome
present their experiences and beliefs to the world outside their commusiyti#e

results informed educators who teach English or writing skills in Oman anchelsew
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CHAPTER ONE
INTRODUCTION

Arab women share a common fate: they live with the innocent ‘sin’ of being
female in a hyper-male focused society, where the needs and desiresddtarenine
and shape the women. Arab women in the Middle East in general, and in Oman in
particular, are controlled not only in their attitudes and behaviors, but also in the way
that they think and express their ideas, whether in oral or written form. Theraaye
reasons behind such control, including religion, culture, and social norms. These control
mechanisms can initiate both internal conflict and confusion for the women, which may
in turn affect the formation of their identity. In the Middle East, women, rel&diveen,
have few avenues to express their ideas, and their voices are typicallymoitiean
Arab women generally, and Omani women specifically, start writing, thes toa
consider the power of control in its different forms as they choose each ideateey
and each expression they use. This dissertation is concerned with the dynamscs of thi
relationship between social position, identity, and writing, in the case of women who
acquire literacy in a second language, English, in addition to their native Arabic

In Oman, the Personal Status Laws (PSL) technically guarantee ightsko
Omani women in all aspects of life, including education and employment. Still, in some
areas, women are treated unequally, and they must struggle with theioestiraposed
by religious figures and conservative fathers and brothers, who insist that womeh shoul
subordinate their rights to that of men in specific fields. To date, a large proportien of
male population in small cities or villages in Oman still believe that womenis ma

responsibilities and priorities are to take care of their families and g#®m. Instead of



contributing to the society and becoming an integral part of their culturad vibese
women are forced to become mainly housewives. When women are allowed to work,
they are presented with limited opportunities and restricted to particuiiopsn
comparison to their male counterparts. Due to the double standards mentioned above,
many Omani females have been restricted to employment as teachdss stigools, as
nurses, or in positions where they communicate with women only. In contrast, Omani
men can choose careers from virtually every sector of the economy.

Recently, the situation in Oman has been changing though opportunities for men
and women are still not equal. In the decades since 1970, like most of the non-English
speaking countries of the world, the Omani government and Omani people have been
increasingly supporting women and offering them more freedom to expreselesns
and to choose their workplace.

The Omani government and people are also paying much more attention to
learning the English language, for the purpose of modernization, improved
communication, and participation in the Internet, all factors that enable Omamtappe
to the outside world. For example, in 1970, there were only 1,000 Omani students
studying the English language or using English to study other fields abroad; 2001y
2002, the number had increased to more than six hundred thousand students, which
reflects the increased demand for learning the English language in Oman (uttural
Office, 2006).

In this context, much needs to be studied regarding the changing self-image of
Omani women. One factor influencing the way Omani women view themselves today is

the study of English and the possibilities opened up by this study. Of course, a person’s



identity is clearly affected, transformed, or changed by real liferexqmes and/or

learned knowledge (Peirce, 1995). New insights or learning may autdigdiea

reflected in a person’s behavior or attitude, whether in written, oral, or amyfatineof
communication. On a simple level, the study of psychology may lead to a person’s
viewing her relationships in a new light; medical information often leads to people
changing their life style habits. Nevertheless, the learning of aareyu&ge can have

more profound and far-reaching effects than the acquiring of other kinds of knowledge,
as language is known to affect a person’s identity in deep ways. In this light, some
people who learn English may use it as a way to build, and then express, a new, modified,
or changed side to their personality. Some may also try to use the new largaage a
neutral means that has no effect on their personality, which has been formed in the
context of their mother tongue. There are many possibilities, in fact, and netqudt t

is this range of possibilities that the present study wishes to tease outahdrion the

lives of a small group of professional Omani women. More specifically, the stugsefoc
on how and to what extent the facets that form and shape identity are affectédlith bot
and L2 for professional Omani women when they write in English as their second
language.

In recent years, much attention has been given to and research has been conducted
on the relationship that exists between identity and second language writithg. gccial
context plays a very important role in learning a second language (Peirce, 1995)
relationships between identity, social context, and second language learning are
potentially closely intertwined. An extensive review of the literature fstbhat many

studies address second language learning and identity. For instance Mckaryg& W



(1996), Pierce (1995), and Lantolf & Pavlenko (1995); these studies claim thatlsec
language learning and identity are interrelated and linked in various ways.

The term ‘identity’ here is defined as it develops naturally and is affegted
many surrounding factors, such as social context and life experience, which,change
reshape, recreate, or replace the individual’s existing identity, or fdditicmal new
identities for the individual. Identity is the factor that describes an indivakialunique
person. Peirce (1995) defines social identity as “multiple, a site of stragglesubject to
change” (p. 9). This view is broad, but it provides a good base upon which to build the
present study. Identity consists of at least two levels; the first onegslthdentity,
which is related to the individual's personal characteristics, and the sedbed is
collective identity, which is related to the individual’s relationship withaiside world.
With its focus on qualitative methodology, using open-ended questionnaires and
interviews as its main data collection instruments, the present study focusel of bot
these. The first is addressed directly in the interviews and questionnairesdhd se
accessed by observation where possible, and through the insights revealed by the
participants’ interview responses as to how they believe they are percgigttels.

Identity is shaped by a person’s worldview, just as a person’s worldview idshape
by the language s/he speaks (Humblodt, 1836 as cited in Slobin, 1996). In his neo-classic
work, Gumperz (1970, 1982) focused on language and social identity. He stated that
“social identity and ethnicity are in large part established and maintaireegythr
language” (Gumperz & Cook Gumperz, 1982, p. 7). He examined the relationship

between individuals’ choices of language categories and the social situation.



It is fair to suggest that identity is both formed and constructed by the language
we speak. One’s identity is related to one’s language; both identity and laragaage
constructed socially and linguistically. Thus, it makes sense to hypothesmangs
have, that when a person learns more than one language, s/he might have multiple
identities. These identities could be similar or completely different franin ether. As
for second language learners (SLL), they start to develop a new or alternatiitg ident
when they learn the second language. This new identity is affected byrtrexllea
language itself, as well as by its culture (Peirce, 1997).

Sometimes, learners are forced to form an identity for the learned laniguag
order to fit in and/or be accepted by the roles, expectations, or the people who claim or
speak the language (Peirce, 1997). This issue is applicable to all aspects oh#tk lea
language, including writing. From my personal experience, | felt | hadnodaother
identity in order to write and fit in with the English-speaking world, and not ussathe
voice and identity that | use in Arabic. For instance, to take a well-knowmnedhitfe,
English is generally about being explicit and direct, but Arabic favors imphpitession,
where being direct and straight to the point is considered unprofessional and rude.

A good example is from my experience. After | came to study in the United
States, | wrote my first term paper. | was the only one who did not get it back from m
teacher. | was shocked and saddened and could not wait for the next day to come, so that
| could talk to my teacher and see what was wrong. The next day, | met widaomgt
and the first thing he said was, “I understand your situation, as this is sgiyrdper, but
this is not how we write in English in America.” | asked him, “what do you mean?” H

replied, “I cannot see where your voice is or your main point, although | understand the



circles you are going around making your point.” Then he went on and said, “you have to
be direct and explicit.” After this experience, | realized that it would askegher “me” to
write in English. These days, every time | write, | put aside my fearyears of writing
in L1 in order to meet the expectations of writing in the English language. | have had t
form another identity and change my writing style in order to write, to fit gdeinglish
language, and not use the same voice and identity that | use when | writbim Aree
way Arab people write in Arabic is implicit and circles around the point; if trége
directly and straight to the point, they are considered uneducated.

Learning and writing in a second language such as English represents a ohange i
a person’s social context. People learn the beliefs, assumptions, and saesl val
associated with the new language they learn. Thus, they add information and knowledge
to their beliefs, views, and perceptions of certain things that could changeréweaus
or old ways of thinking and viewing the world. When identity is affected, it autoaligtic
affects human behaviors, perceptions, beliefs, and attitudes.

Perspective transformation is one way in which learners are affectedthéye
learn a second language. Perspective transformation is the shift of prostssh the
learners change and modify their self-perceptions and views on different(iSklese,
D. & Jones B., 2002). Mezirow (1978) defines perspective transformation as “the process
of becoming critically aware of how and why our assumptions have come to corsdrain t
way we perceive, understand, and feel about our world” (p. 167). Eyler and Giles (1999)
define it as “seeing issues in a new way” (P. 171).

In a less obvious way, the process of ‘language transfer’ also playsterele

Although the term ‘language transfer’ typically refers to the infleesfaone language on



another in areas such as morphology, phonology and syntax, studies have shown that
transfer also applies to the pragmatic area; when accomplishing speesucicas
apologizing or making requests, learners may either ‘transfer’ paftemsheir first
language, adopt new ones from the target culture, or develop some other strategy. W
they do so, they are building a new way of interacting socially in the new language
These choices, too, however unconsciously made, affect the person’s view ofdserself
well as others’ view of her in the new cultural environment.

Of course, we cannot predict the nature of the change that takes place with
learning a new language; any kind of learning, including writing in a seconadigag
could have either a negative or a positive impact on identity. Writing in generabig a w
of expressing a human’s beliefs, perceptions, attitudes, and identity/ ideNtitiesg in
English as a second language has been said to help in changing the meaning schemas
(beliefs, attitudes, extra) of the learners (Al-Salem, 2005). Thus, witiEgglish as a
second language could be a good way to represent any change that has occurted in one
identity through learning a second language. Because of this, writingmgarntant
focus of this study.

This dissertation focuses on how the Omani Women'’s identities have been
formed through and by writing in English as a second language. The study aslthresse
unique perspective of Omani Women and their struggle with the conflict thatiarises
their identity between their first language world and second language Waaltk been
drawn to this context for my research, as | belong to this group of women whosty identi
becomes potentially mixed or multiple when they acquire and learn Englishamd se

language.



Significance of the Study

This study explores the extent and the ways Omani Muslim women'’s identity is
affected when writing in English as a second language. This study seeks iusgsit
into the relationship between these women’s identity and writing in ESL, espesiall
they perceive it through their narratives of their own experiences. Udliynéte results
help educators who serve as guides to women dealing with similar conflicts dyident
issues. If Omani women struggle with identity conflict, educators and nserged to
assist them to overcome any problems associated with identity issuesvatapds
successful second language writers aware of their potentially cordpletity. It is
hoped that the insights provided by this study help to inform the decisions taken by such
guides.

My personal purpose in conducting this study is to pursue my individual interest
in gaining insight and a wider perspective on this topic from a specific grouproén. |
explore this issue from an ‘emic’ perspective, by being a part of thesenigogneup.

For instance, from my personal experience as L2 learner, | have expeigeatty

conflict; I struggle to find peace and a sense of identity within mysekécesdly when |

write in L2. As a result of my experience with my dual identity, | find thesewide

gulf between my changed/modified perspectives and my meaning schemas on the one
hand, and my society’s on the other. However, sometimes | feel that writinglishEn
frees me from my own inside walls and constraints; it takes me to anothdrwiate |

feel like | am a butterfly free to roam from one flower [subject]rtother, without any
attention and consideration of my culture, societal norms, and restrictionsl ¢téeel

express my true feelings regarding issues | am forbidden to exprésshic. Forbidden



issues are defined in this context as subjects that are considered taboo, ¢fiichits
prohibited to discuss with members of either sex. Depending on the society in question,
these forbidden issues might include sex, abortion, birth control, smoking, dating, pre-
marriage pregnancy, the female’s monthly period (PMS), bisexuality, lexomalgy, and
some political issues.

In contrast to writing in English, when | write in Arabic, | feel thaml ke a
butterfly trapped in a net and controlled by the culture, society, norms, and alkthe rol
associated with my experience of Arabic. However, at the same time,féalsnore
knowledgeable, confident, and that | not only belong to Arabic, but | own it, despite the
constraints associated with it.

This study aims at finding out how Omani women feel about their experiences
with two languages and the cultural connections that come with the languages. | am
curious to know if the participants’ experiences and views are similar to miwbagetner
they view life with two languages in very different ways. Do they feelfindhen they
write in English, as compared to when they write in Arabic? Do they feabtitatg in
the L2 allows them to explore forbidden issues in their L1? It is partigutaportant to
keep this issue in mind as | conduct this study, because Muslim women genefaly in t
Middle East, and specifically in Oman, still have some difficulty freefyressing
themselves and their ideas.

Although many studies address the issues of identity and second language writing,
there has been virtually no research that investigates specificallgi®ualim
women'’s identity in connection with writing in English as a second language. ithys st

is the first to ask to what extent and in what ways these women feel theiryidigifits



when writing in their native language or in English. As | explore the isfugsmen’s
identity and second language writing, this study raises the unheard voices of Omani
women and allows them to speak for themselves, and to raise awareness about the
correlation between gender roles, culture norms, literacy, and personal/menta
development in their society.

The dissertation complements what is known about second language writing and
identity. More specifically, this study introduces previously silenced OMaslim
women and their experiences to the outside world. Also, the results inform edudaiors w
teach English or writing skills to this audience of learners. Lastlywork assists the
Omani women in exploring larger issues about their own experiences and
identity/identities, as it provides a platform for these women to presenelpariences
and beliefs to the world outside of their community and country.

Research Questions

In this study, | address the following research questions:

1. How is Omani Muslims women’s experience affected and formed in writing in
English as a second language, judging from the narratives these women tell about
their learning of English, and in particular with writing? In what wayshhey
used, or do they now use English, and especially written English, in their
everyday life, either socially or professionally?

2. Do Omani women feel that they have two identities, one in the English world and
one in the Arabic world? If so, how do they feel that the separate identitie® aros
How are the two resulting worlds related to each other (judging fromaiveir

perspectives)? What conflicts arise between the cultural values asdauith

10



these two worlds as perceived by the women themselves? In what ways do the

two cultural worlds complement and relate to each other?

3. In what ways do they express their ideas in writing in the second language, and
how does this compare with their writing in their first language? For instance, do
these Omani women feel that writing in the second language frees them and
allows them to explore issues that are considered taboo or forbidden in Arabic?
How does this factor interact with others in their views, for instance with the
problems of fluency, or difficulties with finding an audience for their wrizing

4. What specific strategies, if any, have these women adopted in order to entegrat
English and English writing into their lives?

5. Do these women refer to English, and especially English writing, as playoig a
in their future life and plans? If so, how do they characterize that role?

In covering the core issues mentioned above, a wide range of issuesearamndis
addressed in the context of the study; issues such as religion and ethicakistedso
women, issues of power as related to written expression, likewise, more roptos t
such as the role of mental translation in the participants’ writing experienc

This study is undertaken to explore the research questions and issues mentioned
above, to discuss and determine possible answers, and document the findings. | used
open-ended questionnaires, individual and focus group interviews, document analysis,
and observation to a limited extent where possible as methods to collect thedata.
kept extensive field notes and a regular research journal. This is a (uasitatly; the

results were analyzed using qualitative and descriptive methods, and conclieiens w

11



drawn from the participants’ answers and perceptions. The research dessgussed in
more detail in chapter three.
Organization of the Present Study

The first chapter of the study has presented the problem that is researched, the
guestions examined, the background and the importance of the study, and definitions of
the concepts and terms used throughout the study.

The second chapter reviews the theoretical, empirical, and narrarature
relevant as background for the present study. This includes research on identity,
transformation, translation, and writing in English as a second languagell as the
key factors and issues regarding Omani society that may play a rolessube being
explored. In particular, a summary and explanation of previous researcH telate
identity and second language writing among ESL learners in TESOL and Compa@siti
included in this chapter.

The third Chapter is a description and explanation of the methodology that is used
for the present study. It discusses the research design of the study, indleding t
participants and their characteristics, the setting, data collectionnresits, the choice of
documents, the data analysis methods, and issues regarding the validitytadyhe s

The fourth chapter is a presentation of the participants’ voices and personal
experience. It displays and clarifies the findings of the researamihents on the
results from the data collected. It explores and summarizes the patstyiaws and
perceptions of their writing in English as second language and its impact oialéiniry

including their freedom of writing and personal beliefs.
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The fifth and final chapter is a more in-depth discussion of the results and

findings. This chapter provides the analysis, offers interpretation of the findneys, a

concludes the study by presenting implications, suggestions, and recommendations f

assisting Omani female English writers in specific, and Englishdesamn general, to

develop as second language writers. Importance of the study, limitatitmesstudy, and

future research on this subject are presented and found in the final chapter.

1.

Definition of Terms
Identity: it is “the set of characteristics that somebody recogagé&elonging
uniquely to himself or herself and constituting his or her individual personality for
life” (Grayson, 2002, p. 2). It is what makes a person unique as his/her own entity
(Grayson, 2002). It is connected with self-image and relates to how a person
views him/herself as a person inside or in relation to other people (Peirce, 1995).
Identity develops naturally, as it is affected by many surrounding $aittat
might change, reshape, recreate, or replace the individual's existingyidenti
form other new identities.
Identity formation: the process by which an individual’s identity goes through
stages of developing, and by which a person becomes able to define himself for
himself and others. It is “the process of the fabrication of the distinct patgonal
of an individual regarded as a persisting entity” (Porter, 1913). Erikson (1980)
relates identity formation to a normative developmental process affected by
personal and social factors. Factors that might affect identity famitclude

social context and life experience (Isajiw, 1990; Harris, 1996).
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. Transformed Identity: changed identity after it has been affectedtayce

factor(s). The individual views her/his identity in a different, modified, or an
edited form, after experiencing some event or incorporating new learning.

. Meaning schemas: the beliefs, views, perspectives, and attitudes thaslearne
might change in critical reflection from their life and learning expeasnc
(Mezirow, 1991).

. Personal Status Laws (PSL) in Oman: the system of a set of rules that shape,
affect, and organize daily life and society in Oman in a variety of ways. These ar
based on the Islamic religion and its holy book,@uean The laws’ basis is

derived from the principles of ti@uranand theSharia(lslamic) law. The PSL in
Oman reflect Omani society, culture, and beliefs (Oman, 2002).

. Language transfer: the influence of the first or learned language on ariather
language learning is culture learning” (Heath, 1983, p.5); therefore, soragtime
the learners learn new beliefs and assumptions other than their old ones. Thus,
they transform this new learned knowledge from L2 to L1. This phenomenon may
be either positive (helping a learner) or negative (inhibiting proper atiqoisf

the target language). This might affect one or various aspects of the lasguag
involved. Language transfer can occur to individuals consciously, though its
workings are generally unconscious.

. Perspective transformation: the process that occurs when learners ahdnge
modify their self-perceptions and views on different issues. In the course of
perspective transformation, learners develop new meaning schemas fronfietheir li

and learning experience (Malone & Jones, 2002; Mezirow, 1978).
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CHAPTER TWO
REVIEW OF RELATED LITERATURE AND RESEARCH
Introduction

This chapter discusses the main issues and topics reld@edaoi Muslim
Women'’s Identity and Second Language Writlhgeviews the relevant specific terms,
empirical, and narrative literature as background for the present dissera particular,
it provides a summary and explanation of previous research related to identity@mdl sec
language writing among ESL learners. | start with providing a geaeeaView of the
Middle East and Oman, discussing Muslim women’s voices and status in Arab society
and including the following areas of study: women in Oman, the educational system in
Oman, and women'’s status in Oman’s society and educational system.

Subsequently, | examine the use of the English language in the Middle East and
the associations between Middle Eastern women and English. | also definadhkoret
terms that are relevant to the present study such as language, contnastite,
identity, and social identity, and | discuss issues such as multiple identtrestages
and disadvantages of having multiple identities, translation and transformatiofirst
language to second language, and perspective transformation. Finally, | iedadech
on the relationship between language and identity in L1 and L2. In particulggridex
my discussion of this last area to cover ethical and religious issues tiaat peOmani
Muslim women’s identity and second language writing.

The Middle East and Oman
The geographic area of the Middle Eastern region is situated to the south and east

of the Mediterranean and extends to the Arabian Gulf. The area is considered to be the
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cradle of ancient civilizations, the cradle of humanity, and the cradle ef nagr
religions-- Judaism, Christianity, and Islam. Of these, Islam is the pnmstinent
religion in the majority of Middle Eastern countries. In most Muslim countsésn
represents and serves as the basis for society’s rules and laws. The palities in the
Middle East consist of eighteen countries: Bahrain, Cyprus, Egypt, Iran, Irdgn,Jor
Kuwait, Lebanon, Oman, Palestine, Qatar, Saudi Arabia, Sudan, Syria, Turkeyg Unit
Arab Emirates, and Yemen. However, there is still a lively debate about whetten
other countries should be included in the Middle East. These include Afghanistan,
Algeria, Libya, Morocco, and Tunisia; these are Islamic and Arabidsmeeaountries
that share the same history, culture, language, and civilization as most afitees
recognized as Middle Eastern (Douglass, 2001).

The Arabic language in its diverse varieties is the mother tongue and first
language of the Middle Eastern countries mentioned above except for Armenias,Cypr
Iran, and Turkey (Jones, 2002; Comrie, 1987; Class et al., 1991). English is spoken as a
second language in the majority of these countries, notably among the middle and upper
classes. However, in some Arab countries, specifically Algeria, Lebanoonctéorand
Tunisia, French is spoken as a second language.

The Sultanate of Oman is a Middle Eastern country located in southwest Asia. It
“[o]ccupies an area of 120,000 square miles on the southern littoral of Arabia” (Osborne,
1977, p. 130). It borders the United Arab Emirates from the north, Saudi Arabia from the
east, Yemen from the west, and Arabian Gulf from the south. The capital of Oman is
Muscat; the estimated population is 1.5 million (Osborne, 1977). Oman is considered to

be a modern country and its people view themselves as free in all aspectdiuditife
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patterns of expression and behavior are enforced by social norms and expectations
controlled by law. Still, individuals are restricted by their culturalitrans and values;

in particular, traditional norms and values enforce the behavior of women antittive at
toward women inside the home. In comparison to other Middle Eastern countries, Oman
can be said to represents a ‘middle’ ground regarding the interaction betvigiensel

beliefs, the rule of law, and societal norms. Oman is not as modern and liberal as
Lebanon and Egypt, but it is not as conservative as Saudi Arabia and Yemen. This is one
of many reasons for choosing Oman as my place of study. Al-Riymi, the cofafnder
Darran Tours, describes Oman as a “beautiful, untouched, unspoiled country” that “has a
preserved heritage that can be appreciated by all” (Ahmed, 2000, para. 7).

Gordesman (1997), in his bo8ahrain, Oman, Qatar, and the UAE: Challenges
of security has described the development process in Oman and the progress its people
have achieved, and he summarized it as follows:

In the years that have followed, Oman has become one of the success stories of

the developing world. It has created a modern educational system, developed a

modern infrastructure, become an oil exporter, developed its country-side, and

turned Muscat into a large, modern city. Much of Oman’s new wealth has also

reached its poorer citizens (p. 126).

Islam is the religion of the Omani people as well as the medium by which
government laws and regulations are encoded. In Oman, 83 percent of the population is
Muslim (Gordesman, 1997). Gordesman (1997) has stated that “[O]man shows
considerably greater religious tolerance than most Gulf States, but hastégdeeto dimit

Islamic extremism and unrest. Islam is the state religion and most ©araribadhi or
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Sunni Muslims, although there is a minority of Shi'ite Muslims” (p. 200). The language
of theQuran the Arabic language, is the country’s official language. English is taught i
schools as a second language and used along with Arabic in most aspects otdde,(Al-
2005; Phillips, 1966). Over the past decades, Oman has been progressing and going
through many changes, such as improvements in education, employment opportunities,
health care, and technology. Since 1970, the governor of Oman, Sultan Qaboos, has
worked to create an educated, strong, unified, and developed nation with the support of
the Omani people (Ministry of Information, 2002).

Women'’s Rights, their Status, and Voice in Arab Society

Many books and studies have examined Muslim women and their status in Middle
Eastern countries. One of these, Kaniydtfemen, Islam, and the Stagxplores
women and Islam in the Middle East by studying the lives of many women fffaredt
Arab nationalities, such as Lebanon, Egypt, Iran, and Irag. Kanyoti concludesapiat pe
cannot understand these women'’s roles and status by only studying the textssasfd law
their countries, since the legal and socially relevant factors in Iskumoa standardized
among these Muslim countries.

Like other women around the world, Arab women have been struggling for their
rights and equality with men. Still, in the Middle East as in some other areagnare
treated as second-class citizens; they suffer from gender disphrésadly, and unequal
opportunities in education and in the labor force. All these factors have resulted in the
reduction of women'’s status, thus increasing and strengthening social abkiacle

women’s achievement whether in education or the work place (Moghadam, 2003).
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However, women'’s status differs from one country to another in the Middle East.
For example, in some liberal countries like Lebanon, Jordan, and Iraq (before the war
women have enjoyed more freedom and rights than in other countries like Saudj Arabia
Yemen, and Qatar, where women have fewer rights and their voices are ndiytypica
heard. In a third group of countries such as Bahrain, Kuwait, Oman, and the United Arab
Emirates women have full legal rights. Still, despite their officigalestatus as equals,
women are controlled by their society’s culture and traditions.

In the Middle East, the low social status of women is linked with low literady a
labor force participation (Moghadam, 2003). In the eyes of Western societisttie
of Middle Eastern women is often linked to the strict rules and norms of Islam. However
opponents of this view point out that Islam, in fact, provides Muslim women with a
number of rights that Western women did not enjoy until tffeceditury--for example
the ability to specify conditions in marriage contracts and the right to kegptvn last
name after marriage (WGBH Educational Foundation global connections, 2002).
Moreover, Islam gives women an honorable status and insists that women are equal to
men and should thus be treated the same (Basha, 2006). In addition, work, education, and
the pursuit of knowledge are duties required in Islam of both males and females (El
Fattah, 2000). Some prominent Muslim leaders insist that women must have their full
rights and should be encouraged in their pursuit of knowledge and education (Engineer,
1996). However, still some other Muslim leaders insist that women are not edqual wit
men, thus, women should not be treated and have rights the same as men.

According to Wikan (1982), “[l]slam perceives the male and female asetitfe

kinds of human beings, with complementary, not competing, roles in society” (p. 55);
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both genders complete each other’s roles. Though Islam officially encouwvagesn’s
equality with men, several of the primary reasons for women'’s low soafassh Arab
society are rooted in entrenched cultural traditions and values that date te-tblamic
period. El Fattah (2000) maintains that “[t|he corruptions that we have embradeona

the pre-Islamic ignorance of Arabia, coupled with the ignorance that preymesfailed

in countries that subsequently accepted Islam” (para. 5). Yahya (2007) btizves

“[tlhe mentality that despises women, excludes them from society andiseggam as
second class citizens is a wicked pagan attitude which has no place in Islaan1jpar
According to El Fattah (2000), many Arab Muslims practice a “distortediueiof

Islam that has been contaminated by their culture and traditions and whmldiagdo
progressive scholars like El Fattah, has no Islamic basis. For examplipsRhBI66)
discussed the status of women in the pre-Islamic times and some of the pagarspractice
that do not exist anymore, stating that “[flemale infanticide was common, antethed
particularly cruel, for the infant girls were buried alive. ‘The paresdk hfter the son,

and God looks after the daughter™ (p. 129). He has asserted that prophet “[M]Johamed set
his face firmly against this practice, whatever its cause, andiabpagainst the burying

of the children alive” (p. 130).

Phillips (1966) also mentioned some of the rooted traditions that date to the pre-
Islamic period and still exist in some places in Oman today. For examp]e,lffwe said
that not the girl but her parents, in actual fact her father, chooses her hushidorda’ [
girl, whether she likes it or not, always belongs to the son of her father’s hiwhigin
‘amm and this is so much the case that he, her first cousin, must give his permission

before the girl can be married to anyone else” (p. 130). However, thesadilotis are
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in the midst of change by the younger generation. Osborne (1977) adds that “other
customs, like arranged marriages, are increasingly being rejectedymutiger
generation” (p. 186).

In some countries such as Oman, the United Arab Emirates, and Bahrain, women
are becoming stronger, fighting for their rights, and demanding equal treéatimethese
countries, women are allowed to take their place as natural mates and companions,
entitled to freedom of expression and speech. However, strains arise fohithlese
women due to the society’s cultural traditions, norms, and values. For example, women
in Arab society are raised not to discuss certain issues and topics that ateredns
taboo and forbidden as mentioned earlier in chapter one.

In some Arab countries, these cultural traditions prevent women from becoming
successful individuals in their academic and work life. For example, in caulitee
Saudi Arabia and Yemen, women cannot leave their countries to study abroad without a
companion. The companion must be a person who has a close legal relationship with the
woman, such as a husband, brother, or father. Even where legal regulations allow these
women to travel abroad for study, their families often still object to tlo@nggalone
(Momsen, 1991). These restrictions and boundaries push women to create worlds within
their minds where they can act and think of anything without restraints. Wikan (1982)
asserts that the segregation between men and women “[i]s one that creates &nd
women truly distinctive worlds” (p. 53). This leads to both internal conflicts and

confusion for these women and affects the formation of their identity.
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Women in Oman

In terms of personality, of economics, of politics and of civics, there are no

women in Oman; women exist in number always greater than men, but their

existence is domestic and servile only. The unequal position of women in Oman is

common throughout the Arabian Peninsula (Phillips, 1966, p. 128).

This is a classic description of Omani women by a historical scholar, Wendell
Phillips (1966) in his bookiInknown OmanHe described the status of Omani women by
stating that “there is no future but marriage...Arab women are the downtrodden, siindles
slaves of their fathers, brothers and husbands...by 28 the majority are old and worn-out
grandmothers sorrowfully facing an early death” (p. 129). He connected taeiOm
women’s status with the country’s development believing that “[O]Jman andadiar
will certainly remain among the backward areas of the world just as latsggvasmen
are kept ignorant, intellectually starved, secluded and degraded under a perearant s
subjection” (p. 142). However, this old picture of Omani women has changed with the
progress of the country itself. Oman did not remain among the backward areas of the
world; one of the main reasons behind Oman’s development is the attention paid to
women and their status.

One result of the urbanization in Omarthe increased support given to Omani
women by both the Omani government and its citizens. In recent decades, women have
been offered more freedom in all aspects of life. Consequently, Omani women are
playing important roles in Omani society and have become key factors icdbairy’s
development. Ahmed (2000) has described them as “filling many roles as well as

maintaining their commitments to family. Most of them are educated andasenre
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business for themselves, hold political positions, and volunteer toward the welletbein
their community” (para.1). Ahmed (2000) claims that Omani women have been
impressive in bettering their lives and adding to the growth of their country. \ielars
these women have gained rights by proving they deserve these rights, aathey
equipped to handle anything that comes their way.

Omani men and women are freeing themselves from restrictions and constraints
associated with certain cultural traditions while opening themselves up to nefs bel
with respect to culture and religion. However, while Omani women enjoy liberahey
still embrace their traditions. For example, the percentage of working worsen ha
increased rapidly not to mention the rise in opportunities for women to work as well as
the hours that women may work. In 1995 the estimated number of working women was
72,816, in 2005 it increased to 135,444, and in 2025 the estimated number will reach
268,861 (Mohammed, 2003). However, these working women seem to be committed to
the traditional way of life as they wear the traditional Onadmaiyd(cloak) and scarf
according to their custom (Osborne, 1977).

The Omani government is supporting women by providing them with important
equal opportunities in key areas such as education, employment, and otherafdgect
Gordesman (1997) has discussed the Sultan’s effort and Oman’s progress on human
rights and women'’s status. He has stated that “[S]ultan Qabus has stressgubttence
of human rights in his speeches, as well as the need to expand the role of women in

Omani society” (p. 201). For example, in 1999, His Majesty, Sultan Qaboos stated:

Theabayais the Islamic Omani traditional costume for feesalit is usually a black piece of cloth that is
worn over the clothes and covers the whole bodggixfor the head (Osborne, 1977).
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Many years ago, | said that if the energy, capability and enthusiasonaoén
were excluded from a country's active life, then that country would be depriving
itself of 50 percent of its genius. | have taken very good care that this should not
happen to Oman, and | look forward to the further progress of women in my
country with the greatest pleasure and confidence [sic]. (In Ahmed, para. 2, 2000)
To this end, the government has passed several laws especially designed and
designated to support women. For instance, Royal Decree Law number 101/96 dictates
that women should be provided with full equal rights and any restrictions on women
should be lifted. Royal Decree Law number 35/2003 guarantees equal rights to Omani
women in education and work (Omanet, 2003). In addition, the Sultan of Oman, His
Majesty Qaboos Ben Said, has insisted on strengthening the role of women in Omani
society, ensuring their equality with men, and honoring their involvement in theeservi
of their country as stated in the following statement transcribed from ahspg&ultan
Qaboos:
We call the Omani women everywhere in the village and the city, in urban and
desert [sic], in the valleys and mountain[s], to pull the sleeves [sic] and contribute
to the economic and social development, all according to their ability and
capacity, and experience and talent, and their roles in society...We advadate [s
Omani women from this rostrum to play their vital role in society and we are fully
confident that they will meet the appeal. (Speech on the occasion of the opening
of the second period of the Shura Council 12/26/1994, Ministry of Foreign

Affairs, 2008)
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Osborne (1977), in her bodlhe Gulf state and Omadiscussed the emerging
women of the Gulf and the status of Omani women. She interviewed a group of Omani
women and asked them about their perceived status and women'’s liberation. In one of the
interviews, an Omani woman responded:

It depends what you mean by ‘women’s liberation’. If you mean having the same

rights as men, we do. Sexual equality exists in every sense, except adomest

We have the same job for equal pay and we are also more liberated than other

Gulf girls (Osborne, 1977, p. 196).

Omani women have made progress in a range of professional fields, including
politics, education, the economy, banking, management leadership, and medicine. They
have penetrated both public and private businesses and sectors and established projects
that have helped in making valuable contributions to the country. These women are
considered to be at the forefront of other Gulf countries in achieving theirghuiié
concerning equality and employment.

The progress in the status of Omani women is reflected in their participation and
the role they have in the country’s growth. Female education has dramaticeglysed
in the past few decades, which has led to a reduction in illiteracy. In 1970, the adult
female literacy rate was zero percent. In 1984, only 16 percent of adult $eneate
educated out of the total female population. However, in 2003, the percentage increased
to 65.4 and in 2004, the percentage increased even more to 73.5 (United Nations
Development Programme, 2007).

Gordesman (1997) has stated that “[tjhe government increased the number of

seats on the Consultative Council and allowed women to take part in nominations for
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Council members” (p. 202). Today in Oman, 13 percent of governmental leadership
positions are occupied by women, a stark contrast to 1980 when no women held
governmental power, and six women represent Oman in high positions as ministers and
ambassadors such as Khadeija bint Hassan (ambassador for the Rogdahdth
Rajiha bint Abdulamir (minister of tourism), and Sharifa bint Khalfan (nenist social
development) (Wiedeman, 2007; Riphenburg, 1998). In addition, women occupy other
places and positions of importance. Official government sources are quick to point out
that women are prominent attorneys and heads of ministries; that Omani women have
been the first in the Arab world to be appointed as ambassadors overseas; andthat Oma
also has the highest percentage of employed local women among the Gulf Cooperati
Council’(GCC) countries (Ministry of Information, 2002).

However, in spite of all the support and encouragement provided to women and
the recent improvements in their status, Omani women sometimes feel yha¢¢ae
much more than legal equality in employment, education, and other aspects ofifgyblic |
they need equality at home and in their personal lives with their familigsliag-or
example, women have a very strong influence on the new generation, as they are
responsible for taking care of and raising their children. Nevertheless, thetiuabd
often the husband’s family, typically makes the important decisions regataingssues
as the children’s education, travel, and marriage. While women may not want tolmake a
the decisions, many want to share at least some of the responsibility in nmajgortant

choices that affect their children.

2 The Gulf Cooperation Council (GCC), as a synongnll the Southern Gulf states, is an organization
that was established in 1981; it consists of sixtdes that share many economic and social obEsti
facing the Persian Gulf. These countries are Bahkawait, Oman, Qatar, Saudi Arabia, and United
Arab of Emirates (Gordesman, 1997).
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A social anthropologist, Wikan (1982), in his bd&&hind the Veil in Arabia
discusses Omani women, their world, and their role in the Omani society. Skdaaefer
the Omani women by the word ‘serene’ as it best describes them. She asstréesdha
are many constraints which influence the women’s personal and social lif¢ngady
women are not aware of their legal rights and, for this or other reasons, do not benefit
from them” (p. 53). She believes that there are two worlds in Oman stating thieg:isthe
the multitude of small women’s world in which men also do figure, but only marginally
and in partial capacities (as husbands, brothers, sons);” and “there is thedddyef
the men, which also embraces women, but does so only in their partial, male-relevant
capacities (as wives, sisters, daughters). Both worlds contain standdvd&hfaren and
women, but one as embraced by men, the other by women” (p. 160).

Wikan claims that there are differences in priorities between these tiaswand that in
the men’s world, “females are interesting mainly in terms of their sesushorthiness,
because this is where they so strongly affect the lives of men” (p. 160). Hovmeter, |
women’s world, “hospitality and a number of other qualities are highly relevant and
consequently have priority” (p. 160). These two worlds represent and form the Omani
society as a whole.

Unfortunately, a large proportion of the Omani male population still believe that
women’s major responsibilities should be restricted to personal life irsdeme.

They believe that women'’s responsibility is to take care of their faniiher than to
involve themselves in community life and contribute to the society in genesiabliae,
1977; Phillips, 1966). Phillips (1966) described the Omani men by stating, “the Omanis,

like the men of most Arab lands, have shackled and degraded their own women, and by
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denying them the chance to live in the world, even the narrow world of an Omani
community, they have denied them self-respect as we, in the West, understand it” (p.
146). He continued that “the Arabs believe that ‘a woman without a husband is like a bird
with one wing’ and that ‘a woman'’s lot is a husband or else the grave™ (p. 129).
Therefore, women are expected to carry out all their domestic duties befarthan
public ones. Wikan (1982) has supported this view by asserting that: “[wjomen are
charged with full responsibility for house-work and child-rearing, dutigsetttail the
potentialities of a considerable measure of influence, and even of power,ifa tidhe
family.” He continues, “ [tlhey have no economic responsibilities, however, and ar
entitled to be fed, housed, and clothed by their male guardian” (p. 56).

In fact, Riphenburg (1998) professes doubts about the official status of women as
a whole, stating that “[d]espite their important contributions, women in Oman cotdinue
face formidable social, economic, and political barriers. Their roles and st
structurally determined by state ideology (regime orientation andglidystem), level
and type of economic development, and class location” (p. 144). All these factors shape
the status of Omani women. While Omani men do allow the women to work and
participate in the community, it is under the condition that they continue fulfilieig t
full range of traditional duties at home, which becomes a considerable challetigeséor
women and places a huge burden on their shoulders.
Education in Oman

Before 1970, Oman’s educational system was in its worst condition. People who
sought education and knowledge had to travel to other countries. Osborne (1977), a

classic scholar, explained that “[e]ducation was firmly restricted anidl@70, those
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Omanis who sought to better themselves escaped and educated their children pbroad” (
196).

However, since 1970, the educational system in Oman has improved and
expanded rapidly. Allen & Rigsbee (2000) have stated that “[a]ccordinglyrrgoeat
programs focused on education and health care. In addition, the establishment of an
Omani identity became an important function of government policy” and “[e]ducational
development has been the primary responsibility of the ministry of educationtsias i
one of the first of four ministries established in 1970” (p. 166). One of the main reasons
behind the improvement and the development of the educational system is the officially
published goal of providing free education to Omani people of all ages up to the end of
high school (Allen & Rigsbee, 2000; Ministry of Information, 2002). As the overall
development of the country is the Omani government’s stated long-range goal, the
government, as well as the people, have paid a great deal of attention to education and
have held it up as one of the key factors to achieving that end. As Rassekh (2004) has
stated, many authorities realize that one of the key factors for the devataume
prosperity of Oman in the long run is not oil or gas, as these will become exhaukid in t
coming years, but education and training. She explains, “[t]he realizatiors éd¢hhas
led the authorities in Oman to attach particular value to education and to embark on
reforming the entire education system during the last decade” (p. 7).

As a result of the increased interest devoted to the development of education and
the quality of education, the government has worked hard to change and improve the
methods, books, school buildings, teacher training, curricula, and systems ofgeachin

under the guidance of professional experts (Rassekh, 2004; Allen & Rigsbee, 2000). The
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government has also provided all the needed materials and books for the students at no
cost, “[t]uition and textbooks were free” (Allen & Rigsbee 2000, p. 168). As education in
Oman has become a primary factor of life, many schools have been built, highly dualifie
teachers and experts from other countries have been hired, and new and improved
methods and materials adopted. In 1970, in all of Oman, there were only three smhools f
boys with 909 students (Rassekh, 2004). However, according to the Ministry of
Education (2002), in the year 2000, the higher educational system in Oman comprised
132 public schools. These schools held 316,889 students that were enrolled at the primary
school level and 254,496 students that were enrolled at the secondary school level, of
which half were females. 30,000 teachers were hired to work at these govefnmenta
schools (Ministry of Education, 2002). In 2004, the number of schools increased to 14
private colleges of higher education, 20 institutes and colleges of furtherieduoat

public university, six public colleges, three private universities, 1,022 public and private
schools with more than 1,051 administrative staff in colleges with 100 percent Omani
enrollment Education in Oman2006).

This educational development has included providing extensive programs for
teaching adult literacy. Allen & Rigsbee (2000) believe, “[t]he initiaishof education
development was to emphasize primary instruction and adult literacy” (p. 166). As a
result, in 2004 the adult literacy rate increased to 77.1 percent of the total Omani
population. Development in higher education is still progressing. At present, tbaig is
one public university in Oman; the Sultan Qaboos University built in 1986. However,
there are many higher institutes and colleges run by government or privatelamstitut

(Allen & Rigsbee, 2000).

30



Despite the on-going development of the Omani educational system, it has been
criticized by many scholars and governmental and non-governmental isstifute
organizations. Although Oman is one of the few Arab countries that is making
improvements and the people have access to education, the critics feel that there are
limitations and boundaries Omanis are prohibited to cross. Gordesman (1997) believes
that “[a]Jcademic freedom is restricted, particularly regarding owatsial matters,
including politics. Professors may be dismissed for going beyond acceptable Iesindar
(p- 199). Gordesman claims that with all the attention given to the educatioeah sysd
its progress, nevertheless, the academic freedom is limited; thexevayes forbidden
issues and topics the public are not allowed to discuss in Oman. This view supports the
US State Department reports, which asserts that “[tlhe Omani governrsigictse
freedom of expression and association, and does not guarantee full rights foswaorke
women. The law prohibits any criticism of the Sultan in any form or medium” (|
Gordesman, 1997, p. 198). All materials that are regarded as politically, kyltora
sexually offensive are censored and prohibited by the Ministry of Infmmat
(Gordesman, 1997).

The condition of women has formed a primary focus in the country’s growing
emphasis on educational development. As stated earlier, Omani women, it ¢evera
a respectable status in most aspects of life except for some issues tieelatltural
traditions. Omani women are aware that there are certain culturalanaditieventing
them from success; an Omani woman in an interview explained, “[s]till imQinexe
are timeless traditions surrounding social life and marriage” (Osborng, 1.9796).

Wikan (1982) has defined ‘custom’ and provided examples of some of these cultural
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customs and norms in Oman; she referred to ‘custom’ by “an established and general
mood of action, which obtains in a community” (p. 67). She has provided a few examples
of these cultural customs such as, brides must be virgins, married women musifidle fai
to their husbands, women should not go to the market, women should wear the abayaa
and cover their hair once they leave their house, women should not leave the house
without their guardians’ permission, women should not make any physical or verbal
contact with any male strangers, women should be quiet and shy in the presence of any
men other than their fathers, brothers, and husbands, women should not make any
decision without their husbands, women are never to question persons older than
themselves, and women should not socialize with female companions and neighbors
without the guardian’s agreement. These, among many other norms and customs, Omani
women have to face in their daily life; their struggles with issues that aftenen’s
identity and feelings are paralleled by the experience of women in mbst Afab
world.
The Status of Women in Omani Education

The legal status of women in Omani Education is equal to that of men and
education is required for women as it is for men. Public schools, from kindergarten to
high school, have separate schools for men and women; in the schools for girls, the
teachers are females, while the boys’ schools have male teachers. Hdovezeeard a
large number of private schools enrolling mixed genders (Allen & Rigsbee, 2000). For
instance, in the year 2004 there were 301 private schools that included both genders, as

compared to 355 public schools for girls and 366 for bRgsi¢ation in Oman2006).
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The Omani people are opening to the world and accepting new ideas and methods
that contribute to the development of their country. They are willing to coopechte a
give up some of the old restrictions and constraints of society to achieve a better
education for themselves and for their children of both genders (Riphenburg, 1998). For
example, families are allowing their daughters to travel overseas toegesr
education, which was unacceptable a few years ago and still is in a few aber Ar
countries. In 2002, there were over 10,000 female Omani students studying fivéorty-
different universities throughout the world in different countries, such as Aastral
Canada, Jordan, Lebanon, Syria, the United Kingdom, the United States, and the United
Arab EmiratesEducation in Oman2006).

In the last decade, women have topped the academic lists at most levels in schools
and colleges (Wiedeman, 2007; Oman Cultural Office, 2006). Upon graduating from high
school, the opportunity for women to be accepted at the sole public university, the Sultan
Qaboos University (SQU), is equal to that of males, regardless of the diferenbeir
achievements. For example, SQU accepts around 2,500 students yearly; 50 percent of
these are females and the other 50 percent are males, despite women’s adgseingr
comparison to men. In particular, requirements in certain fields, for instaadieine
and some specialties in engineering, are more rigorous for women than for men
(American Association for the Advancement of Science, 2007).

English in the Middle East and in Oman

The English language, which belongs to the Indo-European language family, has

become a global language and, as a lingua franca, is one of the most populgelsngua

(Crystal, 2003). English is spoken by 750 million people in the world as either thaloffici
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language of a nation, a second language, or as a mixture with other languages. It i
estimated that over four hundred million people around the world speak English in their
everyday life (Graddol, 1999). As Bloomfield (1994) states, “[E]nglish is the mdst w
spread of languages” (p. 57). According to Weber (1997), the English language has
become one of the most influential languages in the world. In this era of ghiluadi
people speak and use English constantly as the language plays various important roles.
In recent years, there has been an ever-greater demand to learh &mgirg
non-native speakers as most countries, including those in the Middle East, are leaning
toward English for a variety of different purposes. It is used as eitheoadsk&nguage
or a foreign language in all Middle Eastern countries, and the number of peopilegear
English as a second or a foreign language has increased significandgol3d099)
used demographic projections to show the balance between native and non-native
speakers of English and how it will shift drastically in the next 50 ye&rgoHcluded
that:
Based solely on expected population changes, the number of people using English
as their second language will grow from 235 million to around 462 million during
the next 50 years. This indicates that the balance between L1 and L2rspalike
critically change, with L2 speakers eventually overtaking L1 speaieraddol,
p. 62)
There are many reasons behind the spread of English, especially in recent
decades. Mckay (2002) summarized them as being the result of English speakers’
migration, new technologies developed in English speaking countries, and catombigalis

English speaking countries. In addition, 85 percent of international organizations make
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official use of English, 85 to 99 percent of popular music and motion pictures are in
English, and the largest numbers of published books are in English. English alsaplays a
important role in higher education in many countries; 80 percent of electrorstmakyl
information in the world is in English, and most tourism dollars are earned fromHenglis
speaking countries like the United States. Crystal (2003) also attributgsgleical-

historical and socio-cultural reasons to the spread of English as a gluhnade. He

states, “[t]he language has penetrated deeply into the international dompahisi cHi

life, business, safety, communication, entertainment, the media and education” (p. 30).

The Middle East is no exception to these general global trends. The Arab
countries are paying ever-increasing attention to facilitating tiggdBrlearning process
for individuals in their countries. The people in the Middle East need to keep moving
forward and keep up to date with the world, and the most useful mechanism for doing
this is English. They need to learn English in order to communicate with others from
different nationalities and to access and contribute to printed and electromeatitor.

It does not matter which accent or dialect non-native speakers learn or vrgheh is
learned as a second or a foreign language, as long as they can comnmuiingtish

and achieve their purposes and goals as individuals and as members of the public in their
community/country.

As in other countries, English is taught in Oman as a second language and is one
of the requirements of educational programs at all levels of education — elgment
secondary, high school, undergraduate, and graduate. After high school, English is not
only taught as a language and literature subject, but also functions as a medium of

instruction in specific fields at the university level such as medicinenesgng,
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sciences, agriculture, economics, and even some courses in arts and education. Thus
most students who graduate from college are considered second language speakers of
English who can read and write in English. In governmental schools, students start
learning English at the age of eleven and in private schools at the age of sexte. All
Rigsbee (2000) have stated that “[p]rimary education emphasized Arabic arghEngli
which was compulsory beginning in the fourth grade” (p. 168). Parents, who want their
children to succeed academically, work hard to educate their children andherach t
English so that when their children attend college, they can use the languazgsfsligc

as a medium of instruction.

The Omani government and people have focused on learning the English
language and making it one of the priorities in the development of Omani education. The
2020 Oman vision document from the Ministry of Development (1997) has designated
the improvement of teaching/learning English in basic education as one of the nine
elements for Oman’s development (Rassekh, 2004). English is also used alongside
Arabic in Oman. For example, all street signs, instructions on groceries ssaaaat
menus are written in both English and Arabic. In addition, a large number of international
employees work in Oman — in fact, these make up one-third of the population of Oman.
These employees tend to use English to communicate with Omani people, whether it is
their mother tongue or not. Typically, they do not learn Arabic or use their mother tongue
to communicate; instead, they learn and use English in all aspects of life mthethe

public or private life.
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English and Omani Women

As mentioned earlier, there are several reasons why people learn Engdish. T
most common are for purposes of modernization, communication, technology,
publication, entertainment, and as a means to enable them to access infornthtmn a
open up to the outside world. The enormous wealth enjoyed by many Arabian Gulf
countries has led to a change in lifestyles and other patterns. In education,lene of t
ways to show high status and wealth is by using English for communication in everyday
life. The ability to speak English in the Middle East often represents enhancad soc
class or status.

As this suggests, the English language is associated with many stereoigpes
issues. Social status and levels are also associated with learnirghEvgalthy people
take advantage of their high status in most aspects of life whether in empl@ayment
education. Many wealthy people may have lower score on their national examsybut ma
still get access to higher educational opportunities and in turn develop bettehEngli
skills by virtue of their class standing. Moreover, most wealthy fanskesl their
children to private schools where English is the language of interaction and
communication from age seven and sometimes even younger. These children develop
higher fluency and better English because they have access to extra sekwusagning
the language. As most wealthy people attend private schools, private iastitatel to
foreign countries, and are taught English at a very young age, by age tifégehave
become fluent in English and have become very successful ESL speakers. \tWiegther
succeed in their academic professional life or not, they are still corgitbelbe

successful English language learners.
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However, the situation is different in poor areas and among people where students
depend completely on learning English at school beginning at age twelve ard in les
intensive contexts. Lower middle class and poor people often gain higher scores and
levels in education, but have lower English fluency and less English educationf Eve
they succeed academically, the English level of these students islyypatahs good or
as successful as that of students from the wealthy classes.

Women from wealthy and high status families are highly educated and speak not
only English, but often other languages as well. Sometimes, their societit®taand
expectations are not strictly enforced for these women, due to the powdrighestatus
provides them, and this in turn allows them to fully participate in all aspects.of liese
women may have access to positions that were once restricted even to meh (Globa
Connections the Middle East, 2002). However, they are still restricted in lthteing
and their freedom in public, even if they have the freedom of choosing their work place
and their major field of study. In contrast, poor women have fewer opportunities gnd the
have to work harder than wealthier women in order to achieve their goals. Thesa wom
sometimes have more freedom in clothing and movement, as they are less closely
watched in some cases. Nevertheless, they have few choices and opportunities in the
work place or in their choice of majors in higher education (Global Connections the
Middle East, 2002). This contradiction pushes women of both high and low status to
create a world of their own, away from society, social status, educationdadahen.

Both groups suffer from limitations, albeit of quite different kinds, that theytheeheed

to overcome. The participants for this study will be from both of these groups, stme wi
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relatively privileged backgrounds, and others from more modest circumstarpmss or
families.
Language and Identity

Language

Language has a strong relationship with identity. Both terms, language and
identity, need to be defined in this context. The term ‘language’ is defined alilarme
of communication that a human being uses to express and communicate with the world. It
consists of a set of symbols and rules that govern the forms used in this communicat
People’s views of the world are embedded in their language structure and &angaag
Sterling (2000) defined language as being “used to express role relationshipsrbe
individuals” (p.1). She goes on to observe that an individual “uses language not only to
express but to create a representation of himself/herself in relation te wittewhom
he/she is interacting” (p. 2). Language is a very important tool that rapsdke culture,
heritage, ethnicity, values, and identity of a group and does not just serve as @imeans
communication (Crystal, 1997; Fishman, 1989; Hatoss, 2003; Spolsky, 1999). Crystal
(2000) stated that “language is the primary index or symbol or register of yd¢ntit
39). For this study, | compare two types of language: the mother/first lanquteea
second learned language, with a focus on the written form of the second language and its
affect on the learner’s identity.

There are disagreements about L1 and L2; for this study, the first or mother
language (L1) is defined as the language that people learn from ttegitgar caretakers
from the time they are born. It is the language that they have spoken and used to

communicate since they were able to comprehend and communicate with the world.
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Bloomfield (1933) defined L1 as the first language an individual begins to learn and
speak; it is called the native language and the speaker of this first lemngedde is
called a native speaker. The L1 is the first lens through which a person viemer lthéo
build her/his assumptions and beliefs. In this context, the Arabic language rsthe fi
language of the participants, the Omani women.

As for the second language (L2), in this study, it is defined as a language that
people learn after the mother language or L1 has been largely acquiaed bk learned
from school, society, or the work place, earlier or later in life. The L2 is tumnddens
that a person uses to view the world. In addition to alternative forms, it can provide a
wider perspective and a variety of assumptions about life. Pavlenko and Laa@dlj (
defined L2 learners/users as individuals who “have both physically and symniolical
crossed [a] border" (p. 74) to explore a new culture and language in which they build
and/or modify their meaning schemas. This L2 can also affect how a perasrehis
own L1 world. For this study, the second language of the Omani women is English.
Although there are other populations where this straightforward definition aid.1L2
would be too simplistic, that is not the case for the participants in the present study

A concept of interest here is language transfer. As mentioned in the firgrgchapt
the influence of one language on another was originally studied in areas such as
morphology, phonology, and syntax. However, it is now widely recognized that this
influence also applies to the pragmatic area. For example, when leamfiens [ze
speech act such as an apology or a request, they may ‘transfer’ patteriiseir L1,
adopt new patterns from the target culture, or develop other strategesdigtirict from

either language. In doing this, the learners are building new ways for tirtgrsacially.
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Moreover, the field of contrastive rhetoric has grown up to examine the paktatns t
exist, and thus can be ‘transferred’ in each culture’s (largely writtatiavnarrative
and expository practices. Since writing is a focus of the present studyelhisifl be
covered separately in the next section.
Contrastive Rhetoric

In the 1960s, the applied linguist Kaplan (1966) developed a theory of contrastive
rhetoric, which has had an important impact on teaching writing in English asralse
language. Kaplan's theory explains how people’s first language and cifaatetiaeir
second language writing. Kaplan (1966) used text analysis to examine wrsdgs by
Chinese people from different communities. Kaplan focused on analyzing thewritte
texts to understand how meaning was constructed, rather than focusing on thmgrakani
the text in order to observe language patterns that exist in specific suture
communities. The field has developed considerably in the decades since Kaplan’s
original work. Connor (2002) states that contrastive rhetoric “has been influenoewby
approaches. While adhering to its now well-tested premises and continuihgdo text
analysis, and while retaining its traditional pedagogical applications astimé rhetoric
is becoming more responsive to new currents in literacy and research.” (p. 50f)eHe
further to explain that “It [contrastive rhetoric] is embracing reseanchted reflexivity
and is becoming more sensitive to the social context and the local situatedness and
particularity of writing activity.” (p. 506)

Contrastive rhetoric focuses on writing across cultures by examininigrsiies
and differences in the structures found in texts (Connor, 2002). The underlying

hypothesis for this work is that certain cultural discourse patterns aréecttieaugh

41



written text. These patterns might be indicators of “reflections of diffeh®ught
patterns caused by the internal logic of a particular culture, but also nedifferiting
conventions learnt in a particular culture” (llic, B., 2004, p. 9). The field of comeasti
rhetoric has widened to focus on the social situation of writing as it is scitalfyed.
Scholars in this field focus on two main factors to extend, develop, and adjust their
research. These two factors are the knowledge of genres with texjuia¢neents, and
increased writing social context awareness. Using contrastiveichatalyses’ findings,
“researchers have suggested ways in which second language writers adggtt to
write in English” (Panetta, 2001, p. 1). Contrastive rhetoric can be used as aevaluabl
resource in composition in order to help raise awareness of different writing atyle
expectations for ESL learners and their understanding of ESL students, cultural
differences, styles of writing in different cultures and languages, argfaigce of writing
(Connor, 2004).
Identity

The term ‘identity’ is defined in this context with respect to the factors that
describe and represent an individual as a unique person. Human beings develop their
identity naturally in a changeable developmental process. Bahbaha (19943 define
identity as being “never a priori, nor a finished product” (p. 5). This means that some or
all aspects of identity keep changing, modifying, or transforming throughaind are
affected by many surrounding factors such as the social context, learneedgevdnd
life experience. These surrounding factors might change, reshape,aeoreaplace
one’s established identity or form other new ones, which automatically will benshow

the individual’s behavior, attitude, or any form of communication such as written, oral, or
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sign. This supports Stedman’s (1932) view of identity as he denies that identity is
concrete. Hansen & Liu (1997) address a similar notion when they state that social
identity is dynamic and should be examined by a dynamic methodology as well. They
believe that “because the social identity is a dynamic phenomenon, it should be studied
with a methodology that is dynamic both in philosophy and in practice” (p. 573).

Many definitions and distinctions have been made in studies on identity.
According to the field of social science, identity consists of at least wetslelhe first
one is self-identity, which is related to the individual's personal charstatsriand the
second one is collective identity, which is related to the individual’s relationsthpghe
outside world. Identity is defined in philosophy as the set of characteristics aitiggjual
that make an entity different and are recognizable and definable by othieseftit
social science, identity is used as a person’s comprehension of one’s seBasta dnd
separate entity. (Identity, 2007).

Davis (1991) comments on this broad interest in the concept across disciplinary
boundaries. According to Davis, identity is:

a concept that neither imprisons (as does much in psychology) nor detaches (as

does much in philosophy and psychology) persons from their social and symbolic

universities, [so] it has over the last years retained a generic fotdewha

concepts in our field have. (p.105)

Grayson (2002) uses the Microsoft Word dictionary to define identity as “the set
of characteristics that somebody recognizes as belonging uniquely to lomseiself
and constituting his or her individual personality for life” (p. 2). He defines the verb

“identify” as “to recognize somebody or something and to be able to say who or what he
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she, or itis” (p. 2). For this reason, he considers unigueness as a crucial hedtplays

an important role in developing a person’s identity. He explains that “uniqueness results
from combinations of various specifically identifying characterist{ps'3). He states

that a person owns physical characteristics and possesses knowledge. ddeskilty is
inherited, socially constructed, and granted by others. All these factons lugpeloping
identity, as one factor by itself does not represent identity. In this comteatjted

identity refers to the characteristics a person receives from heahhiy history.

Socially constructed identity, in this context, is the identity that is built upeiicontext

of many factors in one’s social environment, such as home, school, society, and itulture
is in this category that the learning of a second language belongs. The igearttgd by
other people is how people view the person and identify her/him. The focus of this study
will be on the participants’ views of how their experience of writing in English ha
affected their identity, especially, their socially constructed idetitéyis reflected in

second language writing.

Hogg and Abrams (1998) define social identity, in their Social Identity Theory,
as an individual’'s knowledge that s/he belongs to a social group or categoryalA soc
group here is defined as “a set of individuals who hold a common social idemifioati
view themselves as members of the same social category” (Stets & BO@Ke p. 225).
Tajfel (1974) defines social identity as “that part of an individual's seizept which
derives from his knowledge of his membership of a social group (or groups)enget
with the emotional significance attached to that membership” (p. 69). Hedzetleat
identity is developed through group membership and that individuals can choose to

change memberships in groups and/or belong to more than one group. Gumperz (1970,
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1982) also focuses on language and social identity. He states that “social @ttty
ethnicity are in large part established and maintained through language” (Gdénperz
Cook Gumperz, 1982, p. 7). He examines the relationship between learners and their
choices of linguistic categories such as syntax, morphology, and lexis, in tegtadnt
diverse social situations. Learners choose the social category in whichishep w

belong and then adapt the linguistic forms appropriate to that group, keeping in mind the
different varieties of language appropriate to different situations. The ®tmiéity in

this context is “multiple, a site of struggle, and subject to change” é€24®85, p. 9) and
this change in the social identity, which is learning a second language, ereatdhct
between the assumptions and cultural knowledge of L1 and L2; this confliceteefl

and shown in L2 writing.

Goffman (1963) states that the self is constructed through discourse. He focuses
on personal identity as defined by the ways that people identify and view us, and not how
we view ourselves. Stets and Burke (2000) agree with Goffman and believe thait “one
identity is composed of the self-views that emerge from the reflectiwetacti self-
categorization or identification in terms of membership in particular groumes’ (p.
226). This supports Hall's (1996) view that identities are constructed within discourse
Hall's phrasing of the contents of identity crucially depends on interacs he speaks
of “what we might become, how we have been represented and how that bears on how
we might represent ourselves” (p. 4). He also states that identity is coestituctugh
difference “in the process of change and transformations” (p. 4).

Goffman (1959) defines the self as “ not an organic thing that has a specific

location, whose fundamental fate is to be born, to mature, and to die; it is a dramatic
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effect arising diffusely from a sense that is presented” (p. 253). Gibson (280d)ates
on Goffman’s idea, emphasizing that this view “mak[es] our language choices of
paramount importance to our identity construction” (p. 4). He explains that sometimes
people construct an identity extremely different from the individual’'s desiredu&
the choices they make in communication and interaction.

In addition, Identity Theory also connects identity with the self. Stet8arie
(2000) summarize it in these words: “the core of an identity is the categorinhthe
self as an occupant of a role, and the incorporation, into the self, of the meanings and
expectations associated with that role and its performance” (p. 225). The iafluenti
philosopher John Locke (1854) defined the self as “that conscious thinking thing,
(whatever substance, whether made up of spiritual, or material, simple, or compounded, i
matters not) which is sensible, or conscious of pleasure and pain, capable of happiness
misery, and so is concerned for itself, as far as that consciousness efeddd). He
felt that the self gradually appears in an aware and reflectiveionasess that is
presented in the body. He took the now well-known empiricist position that the mind is
an “empty cabinet” and that experience by sensations and reflections asotiveas
that shape its development. He assumed that age plays a very important role as the
“associations of ideas” that are made at a younger age form the foundahersefft
This is called identity formation, which is defined as the process of developmhbast of t
characteristics and set of aspects of the person as a unique entity definetsfselbne
and others. Although the empiricist ideas championed by Locke have been geriousl|
guestioned, his ideas on social development fit into the work of many more recent

scholars.
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Erikson (1980) relates identity formation to a normative developmental process
affected by personal and social factors. Isajiw (1990) emphasizes theangeoof the
social context and environment and its affect on shaping and forming the individuals’
identity. Harris (1996) explains that “personal identities must have a soalthat
identities are provided (in various ways), supplemented or negotiated, and reinfiorced i
concrete social setting” (P. 177). Isajiw introduces two main boundaries threg defi
identity, one from within and one from outside the individual. Hatoss (2003) discusses
Isajiw’s two boundaries. In commenting on the first he says, “[t]he boundary fithin w
directs attention to the complex interaction between cultural heritagelizaton and
identity, and to the importance of the past in identity formation.” The second one, “the
‘boundary from without,” emphasizes the necessity to incorporate in the aralysi
identity the constraints imposed on the individual by the attitudinal and structural
conditions of the wider society” (p. 71).

Kaspar and Noh (2001) state that Erikson’s (1968-1980) theory of identity is one
of the most comprehensive, as the growth of identity seen through Erikson’s views is:

[a] critical aspect of adaptive human development and the basis for successful

decision making, value formation, goal-setting and coping with stress throughout

life. According to Erikson, healthy identity development entails achieving a

coherent self-definition, which is stable across time and place, well-relgayde

significant others, and a source of purposefulness and direction in defining

personal goals and values. (p. 6)

They explain that a conflict might arise between the individual’'s dominant vahaes

beliefs on the one hand and their race, ethnicity, and culture on the other (Kaspar & Noh,
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2001). Howard (2000) emphasizes that the term ‘identity’ covers the struggle &f one’
defining oneself in the face of any conflict that may arise. She beliexe4he concept

of identity carries the full weight of the need for a sense of who one is” (p. 367).
Conflicts that present themselves may have negative and/or positive afféhts
person’s identity as a whole, on the person’s life, her role, and her communication wi
others. One apparent aspect of this conflict’s affect on the individual is shamglthr
multiple identities.

Multiple Identities

The term ‘multiple identities’ as intended here refers neither to a psyctallogi
disease nor an illness. In the present context, it is defined as having more than one
identity, each used for a different purpose at a different time. In the ayesgdse,
individuals do participate in many ‘identities,” say as mother, teacher, deyor in
other life roles. Berger (2004) states that one way of viewing multipldtidens
through the analogy of the creation of a network across countries which allowes$ct@
be citizens of two worlds. Berger’s view applies in literal form to the curredy sin
that the participants in this study have presumably been faced with the needdp deve
multiple identities to identify with two worlds, the English language wanidi the Arabic
language world.

Gibson (2004) states that the way learners perceive themselves chahgegiwi
community or activities, is a process, which, with time, creates multipldatidentithin
each learner. Sometimes, a person is forced to form an identity for a speqbsgur
such as learning a language in order to fit in to the roles defined by the tdnget, ©r

to meet the expectations and be accepted by the people who claim or speak thgelangu
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(Peirce, 1997). This issue is applicable to all aspects of the learned languaggncl
writing, whether it is learned as a second or foreign language. Writing irskrglia
second language may have a negative and/or positive influence on the learner’s identity.
Some ESL learners use English as a means of showing the other side of thgr(alenti
new, modified, or changed side) or the other identity that was constructed for this
purpose. Others cling to their original sense of belonging to their first eahd strive to
emphasize their original image of themselves even when using their secgndda. In
conducting this study, it was important for me to look for the particular ways in which
my participants relate to this possibility for aligning with dual idesiti

Collier and Thomas’s (1998) Identity Model also describes the dynamic médture
identity. They explain that an individual can have multiple identities that change wit
time and surrounding factors. Each such identity is used in a specific situation for a
specific purpose. These identities may overlap, as there is no clear linerbttaree
Stets and Burke (2000) assert this last point: “[y]et, although the groups, role, sml per
identities provide different sources of meaning, it is also likely that thefeeettit
identities overlap. Sometimes they may reinforce who one is; at other hieyesay
constrain the self’ (p.234).

Xuemei (2006) supports other researchers’ views on multiple identities (&gffm
1963; Hall, 1996; Gibson, 2004) and connects the self with multiple identities. He states,
“[tIhere are multiple offers of identities, which contribute to the molding and
transformation of self” (p. 24). Sterling (2000) believes that each individual “in a
community has several groups with which s/he might want to identify at any gneh t

(p- 4). Saville-Troike (1989) refers to a person who has multiple identities as having
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“repertoire of social identities,” stating that when an individual takels ekentity it
becomes “associated with a number of approximate verbal and nonverbal forms of
expression” (p. 18).

Harris (1996) refers to the multiple identities with the term “culturpkesmarket”
(p. 207), likening the choices a speaker makes to those made by a consumer and pointing
out that these choices increase with experience. | support Harris’s poinvainde
believe that individuals change and/or modify their identity to fit in a culture, lgegua
society, or group. In particular, | believe that when a person learns morertba
language, s/he might have multiple identities. From my personal expelitacve, had
to form another identity in order to write and to fit into the English language community
as | have experienced it; | have not continued to use the same voice and iddntitgeha
in my first language, Arabic. Most often, for instance, English speakers valgg bein
explicit and direct; but in Arabic speaking culture, the preferred goabie tmplicit, and
being direct and straight to the point is considered unprofessional and rude.

When | ask myself who | am, | feel that | cannot find the right words to descri
my identity. | feel my identity is lost and/or mixed and multiple. This isedl& many
reasons, one of which is my experience in learning another language. Otbes tbas
could also be related are traveling, being exposed to the different Omaragnd Ir
cultures, and my experience in the USA as a masters and PhD student. Again, my
participants have experienced quite diverse inputs to their current sense otthiplem
identities, and this was kept in mind in the course of my study.

As stated above, having multiple identities may have either a negative or a

positive impact on individuals. The advantages include being able to identify with
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different people, roles, and groups to achieve personal and professional goalshleeing a
to gain insights into different cultures in order to develop wider perspectives,iagd be
able to play and perform different roles to serve different purposes. SillinceMue
Harvey and Howorth (2003) summarize the possible advantages of having multiple
identities as enhancing learning capacity, maintaining the potentfaitime deployment,
increasing response flexibility, and meeting exterior stakeholdersipheutxpectations.

However, some of the most common disadvantages of having multiple identities
include the following: losing the main and most important aspect of identity, whish is i
uniqueness; the rejection of the old identity; the formation of a new identity thiat ba
unacceptable in a specific society; and confusion between the old beliefs and
characteristics and the newly formed ones. Rodriguez (1982) points out that tensions and
uneasiness can result from the experience of belonging to two identitiegrtitee
context of different cultures.

The Relationship between Language and Identity

Many studies have been conducted on the issue of identity and language and the
relationship that exists between them. Many researchers such as Ad@3r BLaholtz
(1999), Fordham (1998), and Toohey (2000) have explored the use of language for
constructing identity in education.

In 1836, Humboldt saw identity as being shaped by a person’s worldview, and the
person’s worldview as being shaped by the language s/he speaks (Humboldt, as cited in
Slobin, 1996). The language people speak is constructed by their identity and their
identity is formed by the language they speak. ldentity is personal anlj gmtias

language is both constructed socially and linguistically.
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Gibson (2004) believes that “[l[language is a central feature of human identity”
(Para. 3). People cannot separate their language from their identity or thew taim
their society. Language is not only a means of communication, but also a means of
expression for human beings (Fishman, 1989; Spolsky, 1999; Crystal, 1997). Language
plays an important role in constructing identity. The way people speak reprebents w
they are, their educational level, culture, tradition, gender, and age. Languhg mix,
result, and outcome of the internal and external interpretations of identity(GR304).
Spolsky (1999) explains that identity and language cannot be separated, as leguage
associated with and represents identity. Norton (1995) summarizes the relptionshi
between identity and language as both being dynamic and not as a fixed notion depending
on the time and place.

In addition, environment and social contexts affect people’s identities and reform
them; in particular, it has been recognized that language learning plays arampme
here. Schieffelin and Ochs (1986) claim that second language learning reproduce
linguistic and socio-cultural knowledge. In a similar vein, Kanno (2003) beltbaés
communication, interaction, and surrounding context an individual experiences are
important factors that shape her/his identity. For her, identity means “ourcfemise
we are and our relationship to the world. Many aspects of our 'selves’ corttribute
understanding of who we are: race, gender, class, occupation, sexual orientation, age,
among others” (p. 3). Kim (2003) also believes that the second language learness proc
is “a complex interplay of many variables in which social roles, relatipaspower
relations, and identities are constantly reconstituted” (p. 137). This supports Pavlenko’s

(2002) view that learning occurs through social interactions of individuals in the world.
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As social context plays a very important role in learning the second langueage (P
1995), the social context and surroundings form individuals’ identities and shape them.
Therefore, the relationships between identity, social context, and second language
learning are interlinked and connected as they affect and reconstruct each other.

Many studies such as those done by Mckay and Wong (1996), Pierce (1995), and
Lantolf and Pavlenko (1995) address second language learning and identity. These
researchers believe that second language learning and identity arédatetermad linked.
Learning English as a second language is considered a change in theosbeidl ¢
When individuals acquire a second language, they learn the cultural knowledge, beliefs
assumptions, and social values associated with the learned language, wiedanglish
language in the context of the present study. This supports Agar’s (1994) view that
language and culture are intertwined; in fact, Agar invented a specificédied
languacultureto show that the terms should be joined and should not be isolated.

Many other researchers support the idea of language learning and csilbb@iag
interlinked, including Garret and Baquedano-Lopez (2002), Kanno (2003), Schieffelin
and Ochs (1986), and Watson (2004). Watson (2004) explains, “[lJanguage learning and
enculturation are part of the same process” (p. 339). Kanno (2003) explains that an
individual’s identity is directly connected to her/his language and culture. Shecisdhby
learning a second language individuals become bilingual and bicultural statingguall
individuals position themselves between two languages and two (or more) cultures, and
how they incorporate these languages and cultures into their sense of who'tljey are
3). Hakute (1986) defined Bilingual person as a person who handles with two languages

in “a delicate pattern of coexistence, cooperation, and competition” (p. 3). Batultur
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person is a person who relate to two distinct cultures, and recognizes the cki$exad
similarities between them (Pedersen, 1999), in this context the two cultune &edlish
culture and the Arabic culture.

In a similar vein, Garret and Baquedano-Lopez (2002) connect language with
social context; they see language as “the primary symbolic medium thréug/h w
cultural knowledge is communicated and instantiated, negotiated and contested,
reproduced and transformed” (p. 339). Thus, second language learners add information
and knowledge to their beliefs, views, and perceptions that differ from theiopsevi
views. Second language learners start to develop new identities, or aspects to thei
identity, when they learn the second language. The learned language and esafidtdr
these new and/or modified identity/identities (Peirce, 1997). Thereforeiriga second
language is considered a change in social identity, because the mainfoedsaming
the L2 is to interact or communicate with the outside world for different goals
purposes. This change in social identity in turn affects personal identity and the
characteristics of an individual. The main focus of this study is the effeetohd
language learning on both social and personal identity for Omani femalerb@rkea
with a focus on writing.

Summarizing the above discussion, a learner when learning an L2 views the
world through a new or second lens, which gives her/him a bigger picture of the cultural
knowledge, assumptions, and beliefs associated with the L2. Therefore, L2 learners
meaning schemas are affected and/or modified. The learners’ mearentpscére
defined in this context as the beliefs, views, perspectives, and attitudes riatsi@aight

change in critical reflection from their life and learning experieniglezifow, 1991).
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ESLW helps in expressing and/or changing the meaning schemas of the learners
including beliefs, attitudes, etc. (Salem, 2005).

As pointed out earlier, the changes that result can be disorienting. Gudykunst
and Kim, (1997) speak of the resulting conflict as one that can possibly “shake our self
concept and cultural identity and bring the anxiety of temporary rootle$¢pe857).
Related Research

Minimal research has been done on the issue of second language writing, identity,
and Middle Eastern women in general, and none has been conducted concerning Omani
women specifically. However, there are two studies related to the tHems o
dissertation. These a@onversations with Arab Graduate Students of English About
Literacy: The Construction of Identibyy Jan (2006) an@lhe Impact of the Internet on
Saudi Arabian EFL Females’ Self-Image and Social Attitlgesl-Salem.

Jan (2006) in her dissertatiddpnversations with Arab Graduate Students of
English about Literacy: The Construction of Identdiscusses identity and its
construction in Arab students through their literacy in Arabic and English. péores
the construction of identity using qualitative methods and taking into account the
collective aspects that her participants shared such as gender, country, anthéhat of
learner. She defines identity as “multidimensional, including aspects of las®, ¢
gender, nationality, education, profession, beliefs, etc” (p. iv). In her study, ehthas
term identity “to signify the participants’ selves in the literacy ssottat they tell
through my interviews with them” (p. 1). She connects identity with the importance of
story in defining a self. She states that literacy, to the participants, esdiueir way of

thinking, relating, feeling, and living, not only their skills in reading and writing. She
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studied the participants’ identities by using oral interviews to collect har idar
participants were ten Arab graduate students of English from six natianaigadi,
Moroccan, Egyptian, Jordanian, Palestinian Jordanian, and Palestinian American. Jan
concludes her dissertation by providing suggestions for the development té litera
identities in Arab education. Suggestions include studying, applying, and engaging i
literacy activities.

Jan’s topic is similar to that of the present study; however, this study diiffers
that it is focused on a relatively homogeneous group with shared gender arel amidur
it explores the identity of women after it has already been constructed,thathavhile it
is in the early stages. Taking these differences into account this study ssenbees a
continuation of Jan’s work.

The other dissertation that explored identity, ESL Middle Eastern femates, a
their self-image and social attitudes was conducted by Al-Salem.udig $he Impact
of the Internet on Saudi Arabian EFL Females’ Self-Image and Social Attitudes,
discusses the:

Saudi EFL females’ self-image, their developing perception of theiremaent,

and their changing social attitudes as a result of using the Internet, thainly

effect of the online interaction; a second, related goal was to determine whether

and in what ways, the internet facilitated perceptive transformation. (p. iv)
Al-Salem examined how Saudi female college students perceive their ideptikoe
beliefs, and culture after the change that occurred with the introduction otéheet in
Saudi Arabia. Al-Salem interviewed nine female college students majartgglish

who were members of the Online Writing Collaborative Project (OWCP) nkéisviews
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were conducted through asynchronous email and he also analyzed documents from the
OWCP written by the participants.
The results of Al-Salem’s dissertation reveal that the Internet infhaethe
women in many different ways. He states that “[t]he participants repbdéetheir
Internet experience has broadened their knowledge as well as improved itivegr wr
skills” (p. v). Al-Salem concludes:
The Internet has also provided these students with an easy access to much
information that was not available to them before; this rich source of varied
information available online has helped them explore the world, see things
differently, transcend the limitations of their previous perceptions. (p. v)
Al-Salem’s dissertation provides a good picture of how one small group of
Middle Eastern women'’s identities were affected by their online expa&seusing
English as a second language.
Translation and/or Transformation
Transformation and translation are two important issues that should be explored
as related to this study. One aim of this study is to examine whether Omaanwom
‘translate’ their meaning schemas and perspectives from their LA wdhen they write
in English by keeping the conservative assumptions associated with theiralblg.AOn
the other hand, do they’ transform’ some of the meaning schemas (i.e. modify @& chan
them) in ways that show up when they write in English? Translation and traatitorm
are two skills and methods that are used by most second language speakersywhen the

learn a second language and/or use it. Translation is different from traastor.
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The term ‘translation’ assumes that languages have a similar fingeta of
meanings, but are expressed through different words and symbols. Translation is the
process where the meaning of a word, phrase, sentence, or text in one language is
interpreted into another language that carries the same meaning andemiEssad)
languages or words in a language have the same exact word-to-worditnamsla
another language; therefore, to express meaning in another language is et a dir
mechanical process, and the message cannot be mapped directly.

However, many aspects of translation must be taken into consideration such as
context, grammars, roles, and idioms. There are two types of translationrstbed is
the literary, also called metaphase, in which word-to-word method is used in aading
decoding. The second one is the context translation, also called paraphrase; dlge mess
carries exactly the same meaning, but maybe some different words ére use

Fidelity and transparency are two important qualities in translation. Fidelit
means honest and faithful. Thus, the translation renders the source into anotheelanguag
without adding or subtracting anything from it. As for transparency, it is theeltdge
the translation appears to the native speaker of the translated to languageyas to ha
initially been written in that language. When a person focuses on one of these, the othe
one might be affected as well. D’Ablancourt, a French translator frotirtheentury,
described translation as being as faithful or beautiful as women (WiJlk978). He
compared translation to women, as it is honest with the literal fidelity or tremsya

In second language learning, Campbell (1998) explains that translation is the
product of the language learning process presented in interlanguagaf@mnanslation

skills and knowledge should be evaluated by the level of the learners’ interlangigag
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believes that people’s specific skills allow them to translate from one lgagoi@nother
and their skills judge the level of their translation. He identifies the mainudiff in
translating being the production of a natural sounding text that preserves tha cultur
context flavor associated with the language.

The term transformation in this context is defined as the carried assusyption
beliefs, culture, and attitudes that were learned with the second languagenafetred
to L1. As stated above, when learners learn a L2, they learn some of the edsociat
assumptions with the learned language. Heath (1983) explains that "all latepragey
is culture learning” (p.5). Therefore, sometimes, the learners learbeleis and
assumptions other than their old ones. Thus, they transform this new learned knowledge
from L2 to L1.
Perspective Transformation

The term ‘perspective transformation’ has been used to describe the changes in L2
learners’ behaviors, attitudes, writings, and assumptions when they learrhEitvglis
transform the learned knowledge and experience from the learned languadellL?2 to
Perspective transfer is the shift of the process by which the learergecand modify
their self-perceptions and views on different issues (Malone & Jones, 2002). fehere a
many reasons behind this shift when one is learning a second language and tearnin
culture, values, and knowledge associated with it. Mezirow (1978) defines perspective
transformation as “the process of becoming critically aware of how an@why
assumptions have come to constrain the way we perceive, understand, and feel about our

world” (p.167). Eyler and Giles (1999) define it as “seeing issues in a new way'1j.
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They report that there are three most common essential elements found intiperspec
transformation: critical reflection, experience, and rational discourse.

In the course of perspective transformation, learners develop new meaning

schemas from their lives and learning experiences. Many studies havebdeated

and have shown evidence of the occurrence of perspective transformation such as those
done by Malone, D. and Jones B. (2002), Mezirow (1978), King (1998), and LaCava
(2002). Before they learn a second language, second language learnerd te use
looking at the world through one lens. However, by learning a second language, they
begin to look at the world through two lenses gaining a larger understanding and
perception of it. This supports Eyler and Giles’s (1999) view that learning sokRips

the learner with the ability to “[see] issues in a new way” (p. 171). It couddnsgative

or positive transfer from the learned language L2 to L1. All theseteffespects

through learning a second language affect the learners’ identity/idsratitd their
formations, which might be shown in L2 writing.

At the end of this chapter, | should mention that ethical and religious issues were
taken into consideration while conducting this study. As explained above, language is
associated with many cultural norms, constraints, stereotypes, and meanmgssche
Gumperz and Cook-Gumperz (1982) state that “social conflict during the last siéeade
increasingly come to be characterized as ethnic, class or religiousttqpfR).

Therefore, all these factors play an important role in both the formationsef @mani
women'’s personal and social identities and their writings in L2. In this echépte
presented an in-depth review of literature and studies related to Omannwdergity/s,

English and writing in English as a second language, in addition to other issusxs tieelat
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this study. In following chapter, | present description and explanation of the methpdolog
that is used for the present study. | discuss the research design of the studingrtble
participants and their characteristics, the setting, data collectionnresits, the choice of

documents, the data analysis methods, and issues regarding the validity wdyhe st

61



CHAPTER THREE
RESEARCH METHODOLOGY
Introduction

This dissertation explores the extent and the ways Omani Muslim women’s
identity is affected when writing in English as a second language kk s@gain insight
into the relationship between these women’s identity and writing in ESL, espesiall
they perceive it through their own experience. This study adheres to a ygalitat
approach in order to seek answers for the research questions. As noted in previous
chapters, this is the first study that investigates specifically Omarifviw®men’s
identity and writing in English as a second language.

In chapter two, | presented an in-depth review of literature and studiesl ielate
Omani women, their status, and their identity/identities and second languagg.mit
this chapter, | explain the research methodology used to conduct this studynipthedi
overall design and the procedures involved. | first explore the importance of gquelitat
research and how it is used in this context. | then provide detailed information about the
setting and participants involved in the study and the data collection methods., Finally
describe the methods used for the data analysis. | conclude with exploring ditg wéli
the study and related ethical issues.

Qualitative Research

Denzin & Lincoln (1994) defined qualitative research as “multi-method in focus,
involving an interpretive, naturalistic approach to its subject matter. This rtiedins
gualitative researchers tend to study things in their natural settiregapétig to make

sense of or interpret phenomena in terms of the meanings people bring to them” (p. 2).
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They stated that qualitative research is multi-perspective and seeks tbejestarpret,
and reconstruct social interactions. Lofland and Lofland (1984) defined qualitative
research on a more basic level, as involving methods that are not quantitative.

Anderson (1990) also spoke of qualitative research as a form of inquiry that
examines a phenomenon in its natural settings. Cresswell (1994) defined it aseaspro
of understanding based on distinct methodological traditions of inquiry that explore a
social or human problem” (p.15). Cresswell went on to say, “[t]he researcher builds a
complex, holistic picture, analyzes words, reports detailed views of infoseaard
conducts the study in a natural setting” (p. 15).

The unique aspect of qualitative research is its exploratory nature; iefoons
guality and not quantity, on tivehy andhow; it seeks in-depth understanding of human
behavior and the reasons behind it (Yin 2003). Qualitative research is subjective and
descriptive; its goal is to collect, analyze, and interpret data through dibsenfa
people’s behavior and actions in the environment.

Qualitative research has four important characteristics: the seancte&nings
from the inside; the direct contact with the objects/participants; the anialgtiction
process, in which theoretical notions emerge from careful study of casebpdndus
on process more than on outcome or results (Maxwell, 2005; Merriam, 1988; Oka &
Shaw, 2000). These properties make this approach ideal for my study. Quealitati
research has helped me in developing explanations, identifying unanticipated phenomena
generating results and theories, conducting formative evaluations, and gngagin

collaborative research (Maxwell, 2005).
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Qualitative research has disadvantages as well. These include ted boope of
a qualitative study, the difficulty of avoiding researcher-induced bias, andhjestvity
that leads to difficulties setting up the validity and reliability threshdtds this study, |
have tried to grasp the advantages, while minimizing the disadvantagesiaptf¢be
on the study.

Denzin & Lincoln (1994) summarized the process of qualitative researcheas “t
studied use and collection of a variety of empirical materials case pergpnal
experience, introspective, life story interview, observational, historicatasttenal, and
visual texts that describe routine and problematic moments and meaning in individuals
lives” (p. 2). For this study, two main methods were used to collect the data: ogeh-end
guestionnaires and in-depth interviews, which will be discussed in details later.
Document analysis and observation were also used to a limited extent as tipfiwet s
for the study. | also kept extensive field notes and a research journal. Ul wese
analyzed using qualitative and descriptive methods, and conclusions were drawn from
this analysis.

I, the researcher, have played an active role in this study. Erlandson et al (1993)
summarized the role of the researcher; they stated that the reséarshelved in a
process of “observing, recording, analyzing, reflecting, dialoguing, amiehketg” (p. 4).
| have explored the research questions and issues from an ‘emic’ perspedtara,as
member of this gender group. In my personal experience as a second languegeapea
English, | have identity issues and struggles when | write in Englédtvalys feel that |
am using my other self or identity, as if | am someone else, when writing listirg

wanted to know if other Omani women feel the same way as | do, while exploring how
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they experienced these two ways of being and functioning. In doing so, | detdriine
following: how and to what extent their experiences were related to mine; and if
different, how they felt toward writing in English, how they perceived isugs &s
freedom when they write in English, as compared with when they write in Ahaisic.
important to keep in mind that | share the same language, culture, beliefs, anagmeani
schemas with these women, as | am originally from the Middle East, and ived/el
Oman since | was nine years old. Naturally, | have approached this topic elitig$e
and perceptions of my own that helped me in understanding the participants’ responses.
However, | have been careful not to let my perspective and voice lead me to exclude
distort the participants’ views and responses.
The Research Design

As mentioned above, a qualitative design is used for this study. As | see it, the
dissertation involves “an ongoing process that involves “tacking” back and fonbdret
the different components of the design, assessing the implications of goalgstheori
research questions, methods, and validity threats for one another” (Maxwell, 2005, p. 3).
The design of the study is very important, as Maxwell (2005) illustrated with theggna
of the term as used in a clothing catalog:

It starts with design ... we carefully consider every detail, including the cheof t

clothing, what style of stitching works best with the fabric, and what kind of

closures make the most sense—in short everything that contributes to your

comfort (p. 2).
Likewise, the design of a qualitative study is a constant process that detsdtidsased

on the procedure and interaction of the components of the study. In the following
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sections, | outline the setting, participants, data collection instruments, #modshef
analysis that formed the basic design for the present study.
The Setting

The study has been conducted in Muscat, the Sultanate of Oman, in the Middle
East. | have chosen the Sultanate of Oman to conduct my study for three main reasons
first among these is my own personal experience. | was raised and leaghst B
Oman. This gives me the opportunity to discuss and explore the research questions as an
individual who belongs to the community and has common shared perspectives with the
participants. | am a part of this society, as I live there and | have had théuojtydo
see the Omani culture as an insider. Still, having lived outside the country fooc qferi
time while pursuing my studies, | am able to see Oman in a different way nbw, as
returned to collect the data. This experience modified my view and allowed me smtake
outsider’s perspective as well as the insider’s perspective. By looking suiltfect
matter through two lenses, | was able to reach a deeper and richer undersiatiging
situation.

As explained in Chapter 1, a second reason for my choice involves the nature of
Omani society. Oman represents a middle ground regarding the interattieeine
religious beliefs, the rule of law, and societal norms, as compared to other MadtierE
countries. The third and final reason is that relatively few female student<fman go
and study abroad in foreign countries such as Canada, United States, and United
Kingdom as compared with other Gulf countries.

As | mentioned in chapter two, in Oman, there is only one public university, the

Sultan Qaboos University (SQU). This institution is considered the best ptace fo
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education and employment in Oman. Thus, many people with degrees in higher education
and strong qualifications work at SQU. SQU hires the best of the best educators,
professors, employees. Therefore, most of the employees in departments suglishs E
medicine, engineering, and science at SQU speak English fluently. Otpleryees, for
instance, in departments such as the Arabic language department, can undeggdisimd En
Thus, it was easier to find the required participants in SQU, though not allgeartgi

were drawn from this population.

At SQU, women constantly interact and communicate with men in their daily
activities and work, but in a manner, that respects the local culture and traditemns. M
wear their traditional costume, tbishdash&and women wear thebaya a black
garment that covers the whole body from the neck down to the feet (Osborne, 1977,
Wikan, 1982). Both genders are treated equally in terms of work opportunities at SQU,;
however, the percentage of male employees is higher than that for femaeaiéero
official figures regarding the percentage of female to male employ&&3 but it is
estimated that the percentage of male employees is 68 in comparison tesfemale
percentage which is 32 (Abdelraheem & Almusawi, 2003).

The Participants

The participants for the study were Omani Muslim women who have earned
Master’s degrees from English-speaking countries in a variety of disgspnd who
have then returned home after completing their studies to undertake profesdismnal
Oman. The women have been in professional life for at least two years. These wome

have experience abroad interacting with different cultures, as wejirag to make

% Dishdasha: is a white piece of cloth men weariters all their bodies from the neck to the amkiléa
long sleeves similar to robes (Wikan, 1982; Osbot8&7).
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adjustments to the mainstream Omani culture in their professional livee thasen
this group specifically because these women have traveled and experienttacka c
different from their Omani one, which has presumably affected their idéortihation in
connection with their learning and using English. In addition, | have chosen my
participants to share the same country, gender, and similar levels ofi@cluicat
combination, these factors have helped me to gain more accurate and significent resul
and a clear focus for the study.

The participants, as mentioned above, are non-native speakers of English (NNS). |
have dealt with participants who speak only two languages, Arabic as L1 and Esglish a
L2. By choosing participants who speak only two languages, there is not a thirdgengua
with its culture affecting their meaning schemas. All of the participametsble to speak,
comprehend, and communicate in English, and use it in their fields of work, for instance
teaching and publishing in English. Some of the participants have native-like fluency
with English, as they use it at work to communicate with their coworkers and stuaent
well as in personal life to communicate with domestic workers in their homess@the
not have native-like fluency, but they use English in their work on a regular basis.

The participants have been drawn from a variety of locations such as SQU,
private colleges, and institutes, as teachers, instructors, or educators, agchtiaseed
with Master’s degrees from foreign countries such as Canada, United Statestadd U
Kingdom. The participant’s ages ranged from 26 to 50 years, were from variods socia
classes, have been exposed to different cultures, and have traveled to foreigscountry
They are regarded as educated women who play important roles in the Omanissatiet

its development.
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It was difficult to find qualified participants. As mentioned above, the percentage
of Omani women who study abroad is lower as compared to some other countries. At the
beginning of the study, | tried to look for a large group of participants, approxymatel
forty participants to work with a general group. An initial questionnaire wasrekesigr
this general group to investigate how their identity is formed and shapedtimgwri
English as a second language, and what their views are about writing in English as a
second language. Based on the analysis and results generated from the aosideds pr
by the general group, a more specific set of open-ended questionnaire and interview
guestions were supposed to be designed to address the viewpoints of a smaller focus
group of participants.

Unfortunately, it was difficult to find a larger group of women who agree to
participate in the beginning stage of my study. Therefore, the initial gaeatre for the
general group was omitted and | worked only with a focus group of eight participant
more in depth open-ended questionnaire was designed for the focus group and based on
their answers, the individual interview questions were generated, along wittaihe
research questions.

| contacted the participants and explained to them the goals and objectives of the
study. | explained that their participation is voluntary and assured them thatalye
decline, limit, or withdraw their participation at any time, and that their ityeantd their
activities related to the study remain confidential. In addition, | inforimewh tthat their
participation does not place any risks or have any negative affects on thenscand

that pseudonyms are used in the study in replacement of their names.
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Two copies of the informed consent form that contains the details mentioned
above were distributed to the participants, one copy to be held by the particigpant a
signed copy to be returned to me, the researcher. The number of participants who
responded was small, but the main goal of this study is to gain a deep understanding of
the relationship between these women regarding their writing in the Eragighage,
and its affect on their identity. The main concern is not to generalize thes tesaltarger
population, but to gain insight and understand the subject matter.

Data Collection Methods

Two qualitative methods have been used for this study: open-ended
guestionnaires and individual in-depth interviews.
Open-Ended Questionnaire

The first step used to collect the data was a detailed open-ended questionnaire.
Questionnaires are one of the most commonly used methods for both quantitative and
gualitative research. For this study, there are many reasons for usopetiended
guestionnaire as a first step in the research methodology; the aim of the quastionna
here is not to gather numerical data, as in quantitative research, but to document the
participants’ answers to open ended questions. Based on their answers, additioedl focus
and follow-up questions for the interviews were formulated in addition to the terdative
of initial interview questions | have prepared.

There were many considerations kept in mind when designing a questionnaire.
First, clarity is an important goal that | have focused on while designing teeaqueire
for this study. | have tried to make sure the language used is clear with amdple

understandable words minus any technical terms, in order to try to avoid double
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meanings and wrongful interpretations by the participants regarding theogaest
involved. The questionnaire is numbered and written in both languages, Arabic and
English. It is organized in a logical and sequential format, and written in suchrema
that ideally, one answer or question does not influence or affect the other questions
participants’ answers.

Secondly, | have paid attention to explaining: the questions used were explained
and translated to Arabic. Explaining the questions means providing a clear nfeaning
the questions to the participants. Moreover, | have tried to avoid using ambiguous
wording. None of the questions was written in such a manner that it might lead the
participants toward a particular answer. | have tried to gain a deepertandarg of the
participants’ opinions without my voice and free of any biased opinions. The partcipant
were asked to provide their own answers and perspectives with no influence provided
from me or from the form of the questions, | have prepared.

The questionnaire consists of three sections; the first part concerns
background/demographic and basic questions. The second part lists open-ended
unstructured and unprompted questions, where the participants were asked to provide
their opinions. In the last part, the participants were asked to write a slspeqtere
about their feelings toward writing in general, and writing in English second
language, including any stories about important experiences they have haditvith w
Advantages and Disadvantages of the Questionnaire

There are advantages and disadvantages associated with the questiomnaire as
gualitative method for collecting data. Usually, questionnaires are cortsalese

guantitative method for collecting data; however, open-ended descriptive quast®nna
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like the one | have developed for this study can be used in qualitative studies as well
Some of the obvious advantages of using the kind of open-ended questionnaire | have
devised for the present study are as follows: (1) it provides varied and truasitite
participants document their opinions in their own words; (2) this type of questionnaire
allows the participants to freely express their opinions without feelifmgeassed or
pretending to be someone else, and without feeling that they have been burdened with a
more extensive involvement in the study.

Some general disadvantages of questionnaires are as follows: it is dpen to t
influence of the researcher’s perspective and voice, as s/he is the istespthe data; it
consumes time, effort, and money for the researcher. Moreover, the hesearmnot
perform statistical analysis on all answers because each questionsdwédbaead
individually. I will strive to overcome these disadvantages or any other onesitit
arise.

Interviews

Interviewing is one of the most common qualitative research methods, and is a
major source of data used by researchers to understand the reality of individuhksrand t
actions in particular situations (Fontana & Frey, 1998). Marshall & Rossman, (1995)
defined the interview in very basic terms as communication between two peoplesor mor
on an agreed subject matter. Interviews are the product of the interaction béveen t
interviewees/ participants and the interviewer/ researcher. Thei@wes an effective
method used to gain insight into the participants’ opinions and perspectives with thick

descriptions (Maxwell, 1996 Patton, 1990).
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According to Erlandson et al (1993), the interview provides the researcher with
the ability to “understand and put it [interviews] into a larger context ntleepersonal,
social, and cultural aspects of the environment” (p. 85). | have used the interview as a
method to gain deep and rich data. Through interviews, participants “are endaiorage
begin to look at ‘reality’ differently, that is more critically” (Maige, 1987, p. 134). In
order for the researcher to develop good interview questions, Maxwell (2005)sstresse
that the researcher must bring “creativity and insight” (p. 92) to the procens, ttean
simply trying to “translate” her research questions into language foratiteravith her
participants. Creativity, insight, understanding, and practicality are ieng@spects that
were kept in mind when designing, using and modifying the interview questions for this
study.

For this study, the interviews have been conducted in a one-on-one interchange.
The interviews were recorded via audio tape, accompanied with note taking. Aitgr be
recorded by a Radio Shack voice cassette recorder, the interviews werglieans
order to have the exact record of the participants’ words and opinions. The aim of open-
ended interviews is to gain a thick description of thought, deep, and rich data froyn realit
that is reflected on the participants’ answers.

In the course of the interview, | asked the participants questions that were
developed from their answers to the questionnaire about their experience regarding how
their identity is formed or affected when writing in L2. In the intervieencouraged
them to elaborate on their experiences and views in much greater depth and detail than
was possible in the questionnaire. Each participant was interviewed indivithiakyto

document her perspectives and answers. In the course of the interviews, | olisgryed t
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tone of voice, gestures and posture, hesitations and other non-linguistic featheas of t
responses; | took notes on my impressions of these factors immediatebaafie
interview.

As with the questionnaire, the language used for the interviews was
straightforward, and | avoided using technical terms or jargon. | used bothraldigA
and L2 (English) to communicate with the participants, and | asked them to use
whichever language they felt more comfortable in expressing their opimnaheelings,
and | invited them to switch languages freely whenever they wished. In tlee aduhe
interview, | answered any questions the participants had. Also, | communiatig¢der
participants in a friendly and respectful manner.

An important goal in the interviews was to gather bias-free data that helds t
participants’ opinions. Maguire (1987) believes that in participatory resetfueh “
researcher might not ‘put ideas’ in someone’s head, but the researcher certainly
encourages people to reflect on parts of their lives that they might not ordinariliypques
or pay attention to” (p. 134). | was a listener and communicator with the parts;ipa
without putting words in their mouths or forcing my beliefs onto them.

Group Interview

At the beginning of my study, | wanted to conduct one final group interview with
all of the participants. The group interview is a powerful resource of information to
evaluate and/or test new ideas. Kreuger (1988) summarized the purpose of group
interview as it “is to obtain information of a qualitative nature from a predetedand
limited number of people” (p.26). The group interview offers the researcher with the

opportunity to further investigate, solve problems, and collect data that have not been
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gathered by other methods (Cunningham, 1993). | tried to set a time that best vadirk for
of the participants to meet and discuss the main issues and topics related to tie prese
study. This depended on many issues such as the participants’ availal@gemble,
and the participants’ permission to have an open group discussion. Given this, | dientifie
my major goals of this interview which is to gather additional and in depth data in a
manner to promote validity.

Unfortunately, | could not conduct the group interview because of the
unavailability of the participants’ to assemble at one specific time dwsrtmer
vacation. Most of the participants have responsibilities and children, and it wasthard f
all of the participants to be available at the same time.
Advantages and Disadvantages of Interviews

There are advantages and disadvantage of interviews as a data collectidheool
advantages are as follows: they allow the researcher to gather im-deptdetailed, and
varied data, and any misunderstanding or ambiguity in questions can be cleared up by
negotiation during the interview; therefore, the resulting data are acdatateiews
also allow the researcher to observe the participants’ gestures, reactibnsicanvhile
being interviewed, which helps the researcher in analyzing the data and prarithes
with an in-depth view of the reality.

One disadvantage of interviews involves the difficulty in finding a convenient
time to meet with the participants for both the researcher and the participaudition,
it is hard for the researcher to control and eliminate her own reactionsaim testies

and perspectives while conducting the interview.
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Personal Journal

In addition to the Questionnaire and interviews, | also have kept a research journal
where | documented all my observations and notes while conducting this stugdy. In it
documented my feelings, perspective, and opinions. | wrote both follow-up questions and
issues on which | needed clarification from the participants. In my jourakslp Imade
notes on the relationship between the previous literature and my notes and observations
on the accumulated data from this study.

Data Analysis

After each interview, | analyzed the data. Hlatywayo (2006) spoke of thissgroce
saying that “[d]ata analysis is the process of selecting, sorting, siegptocusing and
discarding” (p. 8). Data analysis is the process of examining the collettedyd
listening, reading, observing, categorizing, and understanding to identify tiheches
reach conclusions.

Global description was used as the method of analysis for this study, and applied
to both the questionnaire and the interview data. Global description involves producing a
broad description to reach behind what the participants say by describing their
understanding and what they meant (Hanauer, 2006). This method provides assistance
when studying the data in depth, analyzing, and interpreting the participasusrs. |
strived to read behind what the participants have said in order to understand how they
perceived their identity/identities and how they related these understandings to the
writing in their second language. The results and conclusions were drawn from

description and interpretation of the data.
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Before analyzing the data, | carefully read the data and my journal taeaftu
the notes and observations contained in it. To analyze the data, | reread my notes, the
guestionnaires, and the transcribed interviews. | used coding to analyze and sda the da
into themes and categories. Coding is presenting the data after gatheringwt ways
by breaking it down and conceptualizing it (Strauss and Corbin, 1995). According to
Strauss & Corbin (1998), coding is “a dynamic and fluid process” (p. 101). Flick (2006)
defined coding as “representing the operations by which data are broken down,
conceptualized, and put back together in new ways” (p. 296). In qualitative research,
coding is used as the main categorizing strategy; it is used not to geregaenty
counts, but rather to break down and understand the data “to attach and develop
categories and put them into an order in the course of time” (Flick, 2006, [(St8adss,
1987). Maxwell summarized coding in these words: “the goal of coding is not to count
things, but to “fracture’ the data and rearrange them into categories thttéac
comparison between things in the same category and that aid in the development of
theoretical concepts” (Maxwell, 2005, p. 96).

| started the process of interpreting the data by using open coding, followed by
axial coding; | moved further to include selective coding, and ended the interprelgtions
looking at the data collectively. The aim of open coding is to express the data and
phenomena in the form of concepts (Flick, 2006); it is “the analytic process through
which concepts are identified and their properties and dimensions are discavbed i
data” (Strauss & Corbin, 1998, p. 101). Axial coding is to “refine and differentiate the
categories resulting from open coding” (Flick, 2006, p. 301); it is “the procesathgel

categories to their subcategories” (Strauss & Corbin, 1998, p. 123). In selecling, c
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the aim is to continue the axial coding “at a higher level of abstraction” and akabor

the development and integration in comparison to other groups and categories (Flick,
2006, p. 302); it is “the process of integrating and refining the theory” (Strauss &Corbi
1998, p. 143).

To label the codes, | have used words, phrases, and sentences borrowed form the
literature review, the research questions, and the interviewees’ expregdiensoding
the data, | categorized and grouped the codes around themes and matched the questions
with the identified themes. For some of the participants’ responses that didimatrfit
under the more frequent categories, the responses were organized updeata se
category called ‘other.” These categories were discussed accordagy tionportance or
relevance to the research questions. | interpreted the collected datajsihie main
resource for the findings of the study, as emphasized by Flick (2006), “thar@téion
of the data is the core of the empirical procedure. The interpretation ofdexs £
develop the theory as well as the foundation for collecting additional data and for
deciding which case to select next” (p. 295).

After reading, coding, and analyzing the data, | have used global description to
find explanations, interpretations, and alternatives for the data. | have looked for
meanings, beliefs, voices, and statements in the data. By analyzing tHeekath,
conclusions, form a foundation for my findings, and answer the main research questions
addressing the extent and the ways Omani Muslim women'’s identity iseaffeben
writing in English as a second language. By doing so, | gain insight into thensiap

between these women'’s identities and writing in ESL.

78



For each participant, there is a folder, saved in both hard copy and electronic form
and identified by the participant’s pseudonym that contains all the data, infamreatd
observation relevant to that participant. The hard copy of this folder is kept i ol e
where only | have access to it; the electronic copy is kept on the hard driveagtory
computer, which again is kept in a safe place and is available only to me.

Validity

Validity is one of the most important aspects of a study; if the study is nat val
then it is not worth conducting. Validity here is defined as “the correctnesidrilite
of description, conclusion, explanation, interpretation, or other sort of account”
(Maxwell, 2005, p.106). Maxwell (2005) believes that validity “does not imply the
existence of any ‘objective truth’ to which an account can be compared” (p. 106). This
means objective truth is not essential, particularly with qualitativengsedalidity is
the level of the accurateness and truthfulness of a study in presentingittselr@sed on
the data (Seal, 1998). According to Thakhathi (2001), validity is the agreementibetwee
the research, the real experiences, and the world accomplished by usinglstandar

Fred Hess spoke of validity in qualitative research; for Hess, validity “igaot
result of indifference, but of integrity (personal communication)” (cited axwell,

2005, p. 108). There are two essential threats of validity. First, there is a detdbet
researcher may select data that fits her own existing ideas or preconcegeiomsd, the
researcher may favor data that “stand out” to her (Maxwell, 2005; Shweder, 1980). It is
very important for the study to be valid to eliminate these two threats andtpasbe

issues raised in the data in as open-minded fashion as possible.
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To achieve valid data, | have focused on the process of data collection instead of
providing my input, while obtaining as much data as possible from the participants. |
have also carefully observed the participants while the data were beingetbtlecng
the interviews. In my conclusions, | provide all the gathered data with métes
participants’ responses including unexpected data and/or data that do not conform to my
own ideas. Thus, the study is as free of bias as possible. | was looking at this stud
through both an emic perspective (insider’'s eye) and an etic perspectivegitaitsye)
as well.

Researcher’s Bias

I, the researcher, have my own personal experience and perspective about the
subject matter of the study. | have my own “experiential data” which Ma{@ao5)
defined as “the researcher’s technical knowledge, research backgroundrsamélipe
experiences” (p. 38); this is, what | bring to the research, and it definesrmy
subjectivity. Maxwell (2005) defined bias as “something whose influence needs to be
eliminated from the design, rather than a valuable component of it” (p. 37). However, he
goes on to concede that “separating your research from other aspemis Ideycuts you
off from a major source of insights, hypotheses, and validity checks” (Maxwell, 2005, p.
38). Thus, the researcher’s own experiential data can be used as an importarg resourc
provided; it is used in a way that does not influence or distort the participants’ opinions
and perspectives.

| believe that my identity has been affected by learning the English langsage
L2. | feel my identity is multiple and mixed, and that different aspects atlemtity

show up when | write in Arabic and English. For instance, | can express mysalfy
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and freely on certain controversial cultural issues when | write in L2. Givestrénggth
of my own feelings in this area, it is very hard to completely eliminatbias/and my
beliefs in when interpreting the data. However, | was aware of not impogibgasand
strived to put my own opinions aside when working with the data to reach accurate
conclusions. My research journal served as one important forum in which ledftact
this process.

Triangulation

To achieve validity and eliminate researcher’s bias, triangulation is used.
Triangulation is “collection information using a variety of sources and methods”
(Maxwell, 2005, p. 93). It is a method used to deal with the threats to validity.
Triangulation allows the researcher to gain deep, rich, secure, and broadamntiegsof
the subject matter. It helps reduce the danger that a study’s conclusim®nty reflect
the systematic researcher’s biases (Maxwell, 2005), or might be oucledsiel¢o the
influence of one particular data collection instrument.

For this study, | used multiple resources for collecting the data to aclseve it
validity and eliminate my own bias. | used open-ended questionnaires, unstructured and
individual interviews, and my personal journal. Finally, | connected the research
literature with the data | have collected. By using these many variougsdarc
gathering the data, | achieved validity and reached credible and trustworitiysions.

Ethical Issues

In qualitative research, ethical issues are accredited as eskerttial study and

“ethical concerns should be involved in every aspect of design” (Maxwell, 2005, p. 7).

According to Schreuder & Theron (1997), ethical issues are concerned witlitynoral
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values, and the possibility of physical, social, and verbal harm. In this study,dvenk
precaution to see that no harm of any type was inflicted on the participantte kora
that the participants were not pressed to share any information or storiéeyfadtt
were too personal or too emotional.

Prior to the participants’ agreement to be a part of this study, they wema@afo
of their rights and they received a description of the study that outlines thelymexéo
be followed and their responsibilities. After that, they were asked to sign anttorse
that assures them of their right to withdraw at any moment from the resetrey do
not wish to continue at any point. They were assured that their identity walmem
confidential, and their answers will remain anonymous. The participantsnienaéed
that their interviews are recorded, and that only | have access to the resardlintpe
transcriptions made from them.

Given that some topics maybe sensitive, cultural and personal sensitivity is
respected. For instance, when the participants feel embarrassed of horsstiyrey a
certain question, | made it clear to them that they do not have to discuss that qaestion;
they were given the option of writing their answers to a particular questionraad e
them to me confidentially at a later time, they may feel more corbfereaborating on
a given question later. Also, | have explicitly invited the participants to fglearty
portion of their interviews’ transcript that they want me to omit or do not wish me to
report in my results.

Administration of the Study
Here, | present and summarize the general steps of how the study has been

conducted. These steps were followed as they were discussed in detail é&iier; a
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received the research topic approval, the questionnaire and the consentferm we
emailed to the participants after informing them of the study procedures amnigthts.

All of the participants responded within one to two days. | e-mailed 15 questionoaires t
15 participants, and received only13 responses. None of them had any questions about
the questionnaire’s format or language, as all the points were easy to amadlersd
comprehend; in addition, they were translated to Arabic. After responding to the open-
ended questionnaire, each participant was asked for her availability to condurst the f
interview, and times were scheduled according to the participants’ aligilabnly

eight participants responded to scheduling the interviews, so | proceeded wiégbil
participants. | conducted two individual interviews with all eight of the ppaints. The
total time of these individual interviews varied between forty-five minutes tthoume

There was a week to ten days time period between one interview and the other.

The interviews were transcribed after they were recorded using a Radlo Sha
voice cassette recorder. Recording the interviews and transcribing theed hes in
focusing on the interview itself, the interaction, the observation with note taking, and
providing the exact words of the participants. | was able to focus on the probess rat
than only documenting it. After | transcribed the interviews, | emailed eathbipant a
copy of their interviews’ transcription, so they could check what they hade@sdi
verify the information they provided for the validity of the study. The participaete
asked if they were interested in attending a final group interview and writingla
reflection on the study. Unfortunately, some of them had to leave for their summer
vacation with their families, so | could not schedule a time that worked best ¢bttse

participants.
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As for the reflection, the participants felt that they expressed all thaivénaed
to say and what they thought was valuable information to the study in the questionnaire
and the individual interviews; they felt that they had nothing important to add in the
writing reflection. Therefore, | did not want to force the participants anchask to
write the reflection. The next step was analyzing the generated datadtbrthe
guestionnaire and the individual interviews, which will be discussed in detail inxhe ne
chapter, chapter four.

In this chapter, | outlined how this study was carried out and conducted. |
explained that the qualitative research was used as a method and justifiedtiader&br
using it. | clarified how the open-ended questionnaire and interviews were used as
methods for collecting the data. The steps and procedure of collecting theedatziso
presented. In the following chapter, chapter four, the collected data will $enped,
discussed, and analyzed. It will present the participants’ views and perepdieised on

their beliefs and experiences.
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CHAPTER FOUR
FINDINGS AND DISCUSSION
Introduction
In this chapter, | present the results from the participants’ responses théoth t
open-ended questionnaire and the individual interviews, and | relate the data tothe mai
research questions. The chapter is organized and divided into sections covering the
following topics: 1) the background of the participants; 2) participants’ pargpeon
their identities; 3) experiences with Arabic and English; 4) identity artchgiin English
as a second language; 5) cultural issues (traditions, societal constrairftsbadden
issues,) and the relation of these to writing; and 6) Omani women'’s rights, fresadm
Islam. I conclude with a summary and general discussion of the themesmadrabove.
Background of the Participants
A general pattern emerged early and continued throughout the study: that is, there
seemed to be a general reluctance to participate. At the beginning, 15 women agreed to
participate in the study; however, after the prospective participantgaeédthe consent
form and the open-ended questionnaire, two women dropped out of the study. Of the
remaining 13 women, five responded only to the questionnaire and declined to participate
further in the study. Only eight women fully participated by responding theatlata
collection procedures. Among these, several were willing to share detddetiation
and stories with me, and they were at least sometimes willing to haveonewbat
they had said. However, they did not want these detailed stories associatéteivi

pseudonyms as individual participants. | have respected their wishes in wdhas foll
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and so | have at times included a response without identifying which of theyzartsci
offered it.

The participants’ ages ranged from 25 to 50 years of age; however, mosh were i
their twenties and thirties. Six of the eight full participants were sdawith children.
The participants had earned masters’ degrees in a range of fieldsd dippligstics,
English literature, library and information science, biotechnology, medicafibioship,
computer science, and business administration. They perceive themselwda@aia
advanced level of English fluency and they all have family members who spe&hEng|
with them at least sometimes, and in some cases often. They started |[Eaglisk at a
young age, with the youngest starting at the age of one and the oldest atatimngge
of thirteen. Table 1 gives a detailed summary of the participants’ demagraphi
information, including their educational level and their self-report on both thelrdeve

English fluency and their practice of English in their family.
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Table 1.

Background of the Participants

Name Age Social Level Specialization PerceivedAge Family
status  of level of  started speak
educa- English  tolearn English &
tion fluency English communi-
cate with
them in
English
Sarah 35 Married MA Applied Fluent 1 Yes, all the
linguistics time
Hanna 25 Married MA Bio-resources V. good 12 Yes, but
engineer only
sometimes
Sophia 45 Married MA English Fluent 8 Yes, with
literature and sisters and
language brothers
Zeena 26 Single MA Biotechnology Fluent 13 Yes, with
sisters and
brothers
Linda 29 Married MA Medical Fluent 5 Yes, rarely
librarianship
Nada 50 Married MA Library V. good 3 Yes, most
science of the times
Fatma 38 Married MA Computer V. good 5 Yes, but do
science not use
English for
communic-
ation
Lama 28 Single MA Business V. good 6 Yes,
administration sometimes

Uses of English by the Participants

Most of the participants reported that they use both oral and written English

socially and professionally in many aspects of their everyday livespefar Hanna and

Fatma, who use English mainly professionally. They all use English writing

professionally at work, in teaching, discussion forums, workshops, seminars and
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conferences, emails, and formal letters. The majority also use Englistgwncially
for a range of purposes: communicating with domestic workers, interactingonatgrf
and Arab friends, writing in a diary, writing plans, traveling, chatting, for singggsts,
and for studying.

Some of the issues and/or topics the participants explored through writing in
English were related to their field of work and/or personal purposes. TheqEantgi
specifically mentioned these areas: “women issues, literature, and huraangsues”
(Sarah), “science, notes, and diaries” (Hanna), “socio-politicatauical issues on
women in industrial England, reading skills in second language learning, and Arab-
American immigrant literature in America” (Sophia), “extractingfywees from citric
fruit, the petroleum pollution on the land, the current situation of medical libraries all
over Oman, and at work” (Linda), “universities, education, and libraries” (Nada)¢cst
related to my field of work and inspirational topics” (Zeena), “formal et work”
(Fatma), and “work and field related topics and issues” (Lama).

Some participants also mentioned exploring the following topics in Arabic:
“certain things about what is going on in Iraq” (Sarah), “diaries and stdkanna),
“inspirational topics and poetry” (Zeena), “stories, novels, and the Muslim Medica
scientists and their discoveries in the early days” (Linda), and “letteverk” (Fatma).

More than half of the participants said they perceive themselves asvacters,
which means that they write regularly in their professional and personalTives
majority write more in English than in Arabic; only Linda and Fatma reportllest

write equally in both languages. Six of the participants do not have a personal journal, but
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Sarah and Linda reported using English to document their ideas in such a journa2 Table

contains the participants’ responses regarding English usage, languageitiagd

Table 2.

English Usage, Language, and Writing

Name Are you In which Do you English, and Do you think all
an active language do have a written English  people in Oman
writer?  you write personal usage in should learn

more? Journal? everyday life English?

Sarah Yes English Yes, Socially and Strongly agree

English professionally

Hanna No English No Professionally Strongly agree

only

Sophia No English No Socially and  Strongly agree

professionally

Zeena Yes English No Socially and  Strongly agree

professionally

Linda Yes Both Yes, Socially and Strongly agree

English professionally

Nada Yes English No Socially and  Agree

professionally

Fatma No Both No Professionally Agree

only
Lama Yes English No Socially and  Strongly agree

professionally

Generally, participants believe that all people in Oman, and especiatignyo

need to learn English. They believe that learning and being able to use a secoagdang

gives them more power and opportunity to have their voices heard, and will help them

find solutions for their concerns. They believe that learning another language ragnd bei

exposed to other cultures will allow them to recognize what they have and make them

open to ways of improving their lives. The majority believe English enables thepen

their eyes to how other women live and to other cultures more generally, aswell
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giving them access to knowledge and education, thus helping them to improve their lives
and choose what fits with their needs, beliefs, and culture.
Role of English in the Participants’ Lives
The majority of the participants believe that the English language andglEngli
writing play a very essential role in their lives. Seven of the eight wormweh, ¢nly
Fatma being the exception), refer to the English language and English astpigying
a role in their future life and plans. They associate that role with the dgdhksro
professional lives, such as to pursue a higher education, communicate at work, improve
their careers, and seek better opportunities for jobs. As for their social aodgbdikses,
they also speak of English and English writing in connection with travelinggbroa
individual satisfaction, and opportunities for interaction with a broad range of people.
They also adopt and use various methods and strategies to integrate and preserve
English and English writing in their lives and stay connected with the Engligtl. wor
Table 3 gives a detailed description of the strategies the participantsinssgrate
English and preserve their English writing; the list of course overlapsvtlst of their
daily activities involving English; however, these activities were algea @pecifically as

ways in which the participants cultivate and maintain their relationship withsBngl
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Table 3.

Strategies to Integrate English and Preserve English Writing

Name Strategies that have been adopted in order to keep in touch with the
English world and preserve English and English writing in daily life

Sarah Teaching, writing, communicating in English as a part of job, e-shopping
to order books, writing to professors and friends abroad, and helping her
children in preparing their assignments in English

Hanna  Watching movies, reading newspapers, listening to news, and
communicating in English, among many other daily tasks

Sophia  Traveling to English speaking countries yearly, watching TV ngadi
novels and magazines, communicating in English, and entertainment

Zeena Listening to the news, reading, and communicating with people in English

Linda Having best friends that are foreigners, reading, working, learmdg, a
teaching in English, communicating with people, watching TV, listening
to music, watching movies in English

Nada Reading books, communicating with people, providing help to her
children in their English homework

Fatma  Watching TV and movies, reading news, communicating with people, and
reading novels in English

Lama Using English 99% every day socially, professional, and personally

Participants’ Perspectives on their Identities

Identity has many more definitions than could be presented as background for a
study such as this, and people use many methods and techniques to relate to and define
their identity. The participants in this study were no exception, and they responded t
guestions about identity in several different ways. Some defined themselves in
association with their culture, country, religion, even their name, or politeatiasion,
using labels such as ‘Muslim,” ‘Arab,’ or ‘conservative.” Nada respondeddhigeas an
Arab and as an Omani,” Fatma referred to herself as a “Muslim gimti"Lama stated “I
am Omani, | am Muslim.”

But the participants also used more general characteristics tcbaethair

identities. It is notable that the terms the participants used to desciitidéhéty
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seemed to cluster around positive personality traits: none of the partiaigadtsegative
terms such as ‘selfish’ ‘jealous’ or ‘rude’; moreover, and more interdgtingne used
relational terms such as ‘mother.” The participants generally deschibedélves in a
confident and strong manner, in language normally associated with nddesleia

positions in Omani society. This allowed me to surmise that at least whenngpieaki
English, they viewed themselves as equals to their male counterparts and @/éoe abl
overcome the expected views of their gender, in contrast to the socisty’setbs

perspectives regarding females. The participants described theitiégdantvarious

ways, but the most common included personality traits, identity markers, and professiona
position and expected role in both community and society.

Response patterns differed for the different respondents when they were asked to
define themselves. Sarah, Hanna, Zeena, Sophia, and Linda used individual traits to
define their identity including: psychological and physical charatitesjterms
associated with their relationship to the world and gender, nouns and adjectivasgrefer
to what they love to be, and characteristics they value. For example, Sarah used only
psychological characteristics; she views herself as “devoted, senbkeipful, blissful,
committed, and joyful.” Hanna used the fewest terms to describe her identitmni$he
used her name, one psychological term associated with her work, and labels for her
gender and age. She states, “I am Hanna, a hard worker, female, 25, and Baesesour
engineer.”

Zeena and Sophia used both psychological and physical characteristiss, term
associated with their relationship to the world and gender. Sophia defined her identity

“educator, disciplinarian, wife, administrator, approachable, tolerant, nonjudgment
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very organized, professional, and very disciplined.” Zeena views herselglag, a
ambitious, honest, kind-hearted, sensitive, Omani, and female,” and also mentions her
field of bio technology.

Linda used a combination of psychological characteristics, a range of nouns and
adjectives referring to what she loves to be, and the personal charactshisticgues.
She states, “| am a leader, hard-worker, cooperative, practical, entloygiasttual,
dreamer, romantic person, guide, and sociable.”

The rest of the participants, Lama, Fatma, and Nada, used a greater tiombina
of individual traits in addition to three ‘identity markers’ (Omoniyi & White, 2006)
indicating affiliation by religion, nationality and ethnicity. Lama defi her identity as
“honest, single face, hard-worker, optimistic, friendly, smiley, Muslim, Araf, a
Omani.” Fatma defined her identity as “cheerful, loyal, hardworking, geser
outspoken, a bit shy, and Omani Muslim Girl.” Nada defined her identity as “l work in
the Sultan Qaboos University, very reserved, serious, quiet person, Omani, Muslim, and
Arab.”

Identities in Relation to Arabic and English

In conducting my interviews, | asked the participants directly aboutdtffgErent
identities and worlds, and if each world was associated with a distinct ylérttiere
was a connection, | sought out to find how these identities and worlds are similar and/or
different form each other. Two participants, Sophia and Lama, reported that they had
created two identities; one associated with their original Arabic worttlaa alternate
identity, associated with their assumed English world. They feel that theséeantities

are similar and different from each other. They seemed to feel that both idesitdie
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the same culture, beliefs, religion, and values. But their Arabic and Emndgistities and

worlds are different in regards to mannerisms, behaviors, and the methods ofiexpress
Sophia feels freer to express herself in English and more restricted when

communicating in Arabic. She explains, “I do have two identities, when | am in the West

| am completely a different person. | think my personality, my individuality, and

whatever creativesic| that | have comes in [from] the West.” In the Arab world, she

feels “more reserved” and says, “| am more an introvert.” She explaingitelgf with

the Western, it is very different perspective and my speech, my mannerisangugde,

my jokes, perhaps my style of conversation change to become much more relaxed. With

the East, it is much more restrained and constrained.” Lama also fedds sindophia.

She states, “[iln English, | am tough, | am straight forward, | am strondgrglish, and

right to the point. In Arabic, if | will sit with Arab people or read in Arabicavé to

soften my personality.” By “soften,” Lama presumably means becoming fhearble.
Interestingly, the rest of the participants did not feel that they have tieoedif

identities; however, they did feel that their current identity is based arptsti

experiences, and that these crucially include years of learning lErfghisexample,

Sarah states, “it is my personality that | have struggled for 35 yehtsld it, but | think

my identity has changed, because | learned English. | feel a diffexesdn now but,

still, the same person just changed like, upgraded my identity.” Hanna cordnfemge

identity now is different than before, few years ago. It is changing and | thioknireg

better every day.” Fatma states, “I do not have [two identities], but you know, people

who speak English or learn English they change...” Nada thinks that she has “one

personality, thank God. | remain to be an Omani an Arab a Muslim and a woman.”
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However, she goes on to suggest that learning English has “changed [hew} Idgatit

bit.” Both Zeena and Linda provided answers that suggest ongoing development. Zeena
believes that her identity is “only one,” but continues to characterize itfeexitale

one.” Linda speaks of an identity that “took [her] forever to develop” and that shilis “st
improving.”

To summarize, it is fair to conclude that the majority of these women feel they
have changed as they learned English. In other words, their learning a neagkuagd
interacting with a new culture has allowed them to adjust their idefhtity,dausing them
to create new meanings for themselves and the world, whether they see these new
meanings in terms of a second identity, or in terms of personal growth. The two
respondents who felt they have two quite different identities offered quiitedetad
consistent descriptions of their two ‘selves,’ identifying the more outgoingrmedity
traits with their personality in English, while they associated morditadi female
roles with their use of Arabic.

As mentioned in chapter 2, an individual’s identity is directly connected to her/his
language/s and culture/s. By learning a second language, English, and livirdy abroa
interacting with a different culture, whether individuals developed a second ydantit
only modified their original one, they develop to become bilingual and bicultural (Kanno,
2003). Based on the participants’ responses, it can be concluded that they are considered
bilingual individuals as they handle two languages, Arabic and English (H4la&e).

They are also considered bicultural individuals who relate to two distinctesyl@amd
recognize the differences and similarities between them, the Englishrecand the

Arabic culture (Pedersen, 1999).
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Stories and Experiences Related to Identity and English

Some participants shared their experiences and stories about how English has
affected their identities. Sarah’s story is about how her identity westedf by her
studying experiences and learning English. She tried to change asfjeatsdentity in
order to fit in and achieve her dream. During her studies abroad, she dreamed of being
like an American woman writer, so this experience pushed her to explore and develop her
identity and feelings just to achieve her goal, which was to become “one of those w
[have] dedicated themselves to their readers and conveyed their feelingsgtham
understanding to other women and social commitments” (Sarah). She starteg readin
about American women writers’ lives, writings, and beliefs, such as Annall@ni
Emily Dickinson, Judy Blum, and Laura Ingalls Wilder. She shared two of heit@avor
quotes; one by Quindlen, “[t]he thing that is really hard, and really amazing,ng gipi
on being perfect and beginning the work of becoming yourself,” and the other by Helle
Keller, “[w]hen one door of happiness closes, another opens; but often we look so long at
the closed door that we do not see the one which has been opened for us.” Sarah tried to
adopt some of their beliefs and values and learn from them how to become a writer
herself. She explains that by wanting to be like American women writereadhe
adjust her identity to fit into her perceived concept of the American womam.wfite
her, American women writers shared certain values and beliefs thatrsiedadnd
made her work hard to be like them.

Sophia’s story expressed her understanding of her own identity and beliefs and
how she felt toward her behaviors. She believes that learning, reading, angd inriti

English has provided her the opportunity to deeply know herself and her real identity.
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Thus, it has made her change in some ways, and has helped her to realize what she
believed in and valued in others. She shared an experience that first made her come to a
understanding about covering her hair as is customary among Muslim women:

| wore a scarf in Oman, but when | went to study abroad, | did not wear a scarf.

First time, when | took my scarf off | thought because | did not want people to

look at me as strange or different, but after | really thought about it, d fouin

that when | first wore the scarf, it was because | was forced to weaaiideeof

my society, and | did not wear it because | was convinced or believed in wearing

it.

She explains that, after finishing her study and coming back to Oman, she wowatthe sc
again; but this time she wore it because she was making a conscious choiceitto wear

She thinks that this experience made her realize that she had worn tharsieajst to

satisfy people; however, now she wears it because she wants to wear it. Thenegper

also made her change in a deep way when she thinks of other aspects of her behavior, in
that what she does now is based on her own beliefs, and is not dictated by others or by
societal norms that she simply accepts in a reflexive or unthinking way.

Nada believes that English has not only modified her identity, but has also
changed her into a better person. She shared a very interesting storyetttatdfér life,
behaviors, attitudes, and identity:

| remember, | was with my American friend and she was driving. On thectraffi

stop sign, she saw a young girl with a can and a sign in her hand that said cancer

donations. So, she opened her wallet and gave all the money she had. By the

way, she was poor and she had only 10 dollars. So, | asked her how do you
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believe this girl will give the money to real cancer center? She said, ywiilgo

your own goodwill and hope it will help. | was so amazed and this experience

made me change.
She reports that this experience enabled her to develop a very important abpect of
identity — one that allowed her to blindly give to a cause or concern that is deep to her
heart by listening to her emotions rather than judging the girl by her suglerfici
appearance. This aspect of her identity made her become a better personaf terms
trusting, assisting, and doing all she can to help others, and breaking the sliperficia
barriers that may have prevented her from giving. This experience hadageegrgffect
on her identity and made her implement new good behaviors and attitudes toward her
society. She developed a desire to help others and be a good model herself for her
children, friends, and community. She says that she had learned many great arel positi
values from her friend and she has adopted and followed these values thus far in her life.

Lama addresses a different influence of English language and culture when she
claims that the English language and English writing have affected and formed he
identity in making her part of a fast-moving world of ideas and discoveriesel| f
nowadays, if I would like to improve my experience and self, | have to learn [Eaglis
first language. | do believe most of the updated things and updated knowledge are in
English, and not in Arabic.” We can conclude that Lama feels that her identity has
evolved as she aims for greater competency, comparable to what shetbeexbdties

of L1 speakers.
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New Meanings, New Ideas

As noted above, even the six participants who feel that they have only one
identity do feel that this identity has been modified and built upon by their learning of
English and/or the experience of traveling abroad to pursue their education.rpieinte
their phrasing, they talk of their experience with English as affectimgp@esonal
identity in a subtle way. Despite their reluctance to speak specifinatyms of two
identities, all of the participants strongly agreed or agreed that they laavedenew
beliefs, meanings, and ideas about other cultures while learning Englrein. Se¢he
participants, except for Lama, strongly agreed or agreed that le&ngtigh has
affected the way they think. They believe that learning English widened their
perspectives and made them view things in a bigger scope. English also introduces new
horizons and opens their mind to the differences between their own culture and that of
others, leading them to view their own culture in new ways. As for Lama,rsheglgt
disagreed that learning English has affected the way she thinks, althouglosbly str
agreed that she has changed in her thoughts since she traveled to a foreign dwuntry. S
thinks she changed her thoughts, widened her perspective, and encountered new meaning
schemas because of traveling abroad. She believes that English taught beliafeyw
meanings, and ideas, but did not change or affect her original thoughts or the way she
thinks.

Seven of the participants strongly agreed or agreed that their views havedchange
specifically during their experience in pursuing higher education abroad; only one
participant, Zeena, disagreed. However, although she did not see her own ideas as

changing, even Zeena seems to agree that she has acquired new perspgarieg
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with the statement, “I believe learning new culture and language helpsamenéav

ideas and beliefs.” She may recognize new ideas and beliefs as beireptifi@m hers,
even though she does not feel that exposure to these new ideas has changed her own
views or values. Table 4 illustrates a summary of the participants’ resportbe three
related statements on this topic.

Table 4.

Meaning Schemas and Learning English

Name You have learned new You have changed in  Learning English
beliefs, meanings, and your thoughts since youhas affected the
ideas about other culturegraveled to a foreign ~ way you think
while learning English ~ country

Sarah Strongly agree Strongly agree Agree

Hanna Agree Agree Strongly agree
Sophia Strongly agree Strongly agree Strongly agree
Zeena Strongly agree Disagree Agree

Linda Strongly agree Agree Strongly agree
Nada Agree Agree Agree

Fatma Agree Strongly agree Agree

Lama Strongly agree Strongly agree Strongly disagree

Stories and Experiences Related to New Meaning Schemas and Identity
There seemed to be general agreement that experience with English has opened
new vistas for these participants. Some expressed these in general termesnus of t
expanded opportunity. For instance, Linda believes that the English language and
English writing have not only affected and formed her identity and expesigmaehave
also opened her up to more opportunities. She stated:
By having English language as a second language, and being able to write in
English, it opened a wide horizon for me. Now, | can read literature different than

the Arabic literature, and use it in my writing, which I learned from reg.aSo
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now, | am open to another horizon of different knowledge, different culture, and

this is great.

Linda also spoke in general terms about how her experience with English speakers has
changed her meaning schemas. She said:

| was teaching Arabic for a while for the non Arabic speakers, and | met people

from different cultures. They were Americans and from UK. All of them speak

English and | was speaking with them in English to teach them Arabic. | learned a

lot about my culture, about my language, while | was teaching them. At tlee sam

time, | learned a lot from them, their history, their culture, and the sitr@kari
between me and them. That was very interesting.
For Linda, by interacting and communicating with English speakers, she vwahkioed
to a new picture of her own culture and language. This experience also tauggwher
knowledge, meanings, ideas, and information about other’s (the British and am)eric
culture, history, norms, and language. At the same time, she recognized tiem ciffe
and similarities between them and her.

Sarah strongly agreed that learning English and writing in English hd# taerg
many new meaning schemas and made her change in her thoughts, which in turn have
affected her identity. She states, “I honestly cannot count how many meaningsewere
to me while | was in UK.” She reported a story from her personal experiaraeing
politeness norms during her study abroad in London:

Ok, I remember one day | had exam and | was studying all night, the other day

when | went to the exam, | saw all of my classmates carrying caffesic their

hands like [literally] all of them, even the professor. But, in here [Oman] we
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cannot eat or drink in front of our teachers, it is kind of disrespectful. But, | really

liked the idea, so, the other day | bought my cup of coffee and took to class and

since that day | became a coffee addict.
She comments that she now allows her students to drink and eat if they are hungry and
her students really like the idea. For Sarah, such a simple incident has intradneed t
new norm that a student can drink and eat in front of her/his teacher. When she came to
accept this new way of judging this particular behavior, she adopted her new viewpoint
into her work life and made it a habit.

Linda reports in some detail about her learning that conservative Catholic
Americans share similar beliefs and follow similar rules as thogesed on Muslims,
such as that girls are not allowed to have sex till they are married. nmlar siein, she
reports having learned that the Ten Commandments are similar to the igédn@s. She
believes that her experience of learning English and interacting witle iiaiglish-
speakers has introduced her to new meaning schemas and has affected hedtithstity.
helped her learn about her own culture and that of others, which she feels has widened
her perspective.

Fatma connected her story with her childhood, and she speaks of how she learned
new meaning schemas associated with English during her visit to an Engékingpe
country early in her life. One particular story has stuck in her mind sinceashevweive
years old:

| remember when | was a child, | went to the UK for the first time. | wageaPs

old and | was about to stay with an English family, friends of my father and he

had four daughters. Actually, my father was telling me, was giving me
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instructions on etiquettes and attitudes. For example, you have to change your

pajamas; you are not coming to the breakfast table without changing ydwasglot

how to use different things, and how to speak differently; what to do, and what
not to do.

Fatma’s father made her understand that they were in a different cultureagnd be
accepted, they had to act in a certain way that would be accepted in the new culture.
Fatma had to get dressed in regular day clothes before breakfast, whichrentiffam
what happens in her Omani culture; she had been used to eating her breakfastrfirst, t
getting dressed, even if there were visitors at her home. Fatma béhavdss
experience has affected and changed her identity and introduced her to nemgmeani
schemas from childhood.

Some participants shared some stories and experiences that were vesingtere
but they did not want me to associate their stories with them by pseudonym, as these
anecdotes tended to raise intimate or taboo subjects, and the participants se@uhéa unit
their desire to steer clear of such topics. These stories and experientted feam
certain situations or experiences during learning, communicating, and/omvuniti
English, and studying abroad in an English speaking country. These experidmes eit
changed some particular viewpoints of a participant or caused some neati@adi that
might lead to a more global change. One of the stories shared by a partggant i
follows:

One day, in my linguistic class, my professor asked us to give her sentences on

how we felt at the moment. So, one of my classmates said, ‘I want to eat a bagel,’

and the other one said, ‘I need a pillow,” and so on... So when it was my turn, |
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said, | need to take a cold shower and before | even finished my sentence

everyone was laughing. | did not know what happened are they laughing at me?

Or at someone else? Then, my face turned red and my teacher said, ‘ok, well here

is what is wrong, here you take a cold shower when your body it hot.” | said,

yeah, that is what | mean, it is hot in the classroom. Then she said, ‘no, not the
weather hot, but sexually.” At that moment, | wanted to shoot myself | was so
embarrassed.
This experience affected the participant’s identity on a higher levehtnodliced a new
realization to her. She had not realized that the simple words that she used cguld ca
socially powerful cultural meanings that went beyond the basic literal meaning.

One of the participants told a story that touched a sensitive issue for her. She
explains how her attitude has changed toward discussing certain sexual topstat&the
“before, | felt very shy to talk about sex or even period [PMS]. But now, | can talk about
these issues, especially in English. | feel comfortable to discuss thkmwaevnen, but,
still not with male.” She shared her first experience discussing such issues:

| still remember the first time | talked about sex. It was with one ofjinifyiends

[American] when we were walking at a grocery store and she bought tampon. |

looked at the box, but | did not know what was it. So, | asked my friend and she

said, it is tampon do not you use it when you get your period? My friend opened
one tampon and said, ‘ok come here.” While she was talking, | was thinking
inside myself and said, what? Put something inside, but | cannot, | am virgin, wh

| have never seen tampons in here [in Oman]?
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She explains that now she is married with three kids, but still does not use tampons and is
afraid of using them. The concept of tampons was new to her; she did not know it existed
before this experience. She explains that using tampons is one of many cdneépis s
learned while she was abroad interacting with English people. She belieweghbat

her experience abroad, she would never be exposed to such concepts in her own society.
This experience made her realize that each culture has its own concepts mingsnea

that could be either different from or similar to hers. This experienceneatleer horizon

of the new concept and meanings that she has learned. She realized that using atampon i
a culturally related concept because some American women do not have to worry about
their virginity before marriage, unlike Muslim girls who might get killedome cases if

they are not virgins before marriage; that is why she believes tampons are nat popul

the Middle East.

One of the participants mentioned an interesting experience that also widened her
horizon and introduced new concepts to her such as the idea of sexual diseases, which she
was not exposed to before. She stated:

One of the things that | have learned were diseases associated with sexual a

such as herpes, which | never knew existed before. Maybe, because women are

not allowed to have sex before marriage, and these diseases do not exist as much

in our society.

On another quite different sexual topic, she continued:
I think now my perspective on homosexuality is different after | read many
articles about it, and also wrote a few in English. Before that, | did not know

much and | was very against it, but now | do not feel as much offended or
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disrespect people who are homosexual. Now, | feel that it is their businesg as |
as they are respecting the people around them. Funny to say that | am wery ope
minded now, maybe education also was the reason to it. The more you are
educated the more you are open-minded and respect different ideas and beliefs.
The concept of homosexuality was not new for this participant as she held and edsociat
a conservative perspective towards it. This meaning itself was not new, brgtandimg
the nature, aspects, and the deep picture of it were new to her. After deeplyngxplori
and learning new meanings associated with such topics in English, her previous
perspective changed to become more open, and understanding and accepting such issues.
Therefore, her view towards them changed, thus, modifying her identityppsdveliefs,
and perspectives on such issues to fit with her new perspective and understanding. She
believes that English has helped her in viewing related issues from radeoge and
deeper level. She used English as tool to gain insight and educate herself.
Differences and Conflicting or Complementary Relationships
Even most do not seem to address this contrast using the term ‘identity.” All of the
participants readily accepted the idea of there being two ‘worlds,’ ansBrgtirld and
an Arabic world. Some of the participants believe that there is a comtwebn these
two worlds; others do not perceive the relationship as conflicting, but instead as
complementary.
Half of the participants (Sophia, Zeena, Fatma, and Lama) definitebvbehere
is a conflict between these two worlds. They feel that this conflict emkngemny
reasons. One of the reasons the participants mentioned was differencegah cultu

traditions and/or religious norms. These cultural traditions include differemces i
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behaviors, attitudes, values, and thoughts between genders, social status, am&ng other
These religious norms include religious practices and the standards thaenoigiwed
and practiced, among others. For example, Sophia, who experiences two identities,
believes that “there are differences in behaviors and culture [betweerotihetids].”
Fatma believes that “a conflict [between the English world and the Anatrld]
emerges in behaviors and in religion.” She holds a view of this conflict statihgt
Arab people believe in and the way they behave is different than the Westerns, but both
could be right or wrong, only different.” Zeena states, “this conflict [betwes
English world and the Arabic world] emerged because of the differences irecultur
religion.” Lama, who experiences two identities, also related that eliites exist in
terms of cultural traditions, behaviors, and religious beliefs.

Another reason the participants mentioned that causes the conflict between both
worlds to exist was the differences in terms of sociolinguistic features.&dainna,
Fatma, and Zeena shared similar views on the differences between tish Eargjuage
and the Arabic language. They believe that Arabic speakers tend to expect emtire
formal forms of expression, while English speakers express their meamactyy, but
informally. For example, Sophia states, “I think Arabic is indirect [in ngiti You need
to use many introductory sentences then state your point. But with English, yoai just g
ahead and say what you have to say. It is very direct and you do not have to worry about
using formal or many introductory sentences.”

In a similar vein, Lama states, “I think both languages are very dittétder
explanation, like Sophia’s, centers on the relative directness of the two language

communities: “[ijn Arabic, you use many words like ‘please,’ ‘if you cake that, very
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polite and introduction and conclusion. You cannot say what you want right away. In
English, you just use few words and say right to the point what you wana say.” €3n a le
specific note, Lama speaks of a generally incommensurate value to words aed phras
the two languages: “sometimes, | feel that when | write anythingghidh and | am
trying to translate it in Arabic, | feel | bring a totally differeneaning to it.” Fatma also
believes that English and Arabic are different. She suggests that, in Engbisén and
written styles are quite close, as compared to the situation in Arabic, wivgriartf is
very hard and very different than speaking and very formal and wordy.” Zksena a
agrees with language difference stating that “I think this conflicrgedebecause of
differences in language t00.” She believes that English and Arabic arewlifie the
style of writing and delivering the message, as English is direct atwicAsandirect.
These participants, who stressed the cultural and linguistic differenee=ebet
their two worlds, noted that they have to be careful when they communicate with other
Arab people in the Arab world, because their identity has been influencedy thei
experience with English. They feel their behaviors are determined b tiogsty.
However, they try to find a balance and compromise between both worlds in terms of
culture and interaction, and believe that these two worlds are still relataaskdbey
complement each other.
Sarah, Hanna, Linda, and Nada saw the two worlds as related rather than
conflicting, for many reasons. They still believe that there are diffesdyeteveen the
two worlds, but these differences do not create a conflict. They stressed thaeApde
are becoming more accepting of Westerners, other cultures, and beliefs.Isbhayo&e

of the trend toward English as a global language; they felt that diverse peepl
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becoming more used to each other and are more flexible, due to the internet, the
television, the other media, the frequency of international travel, and educ#tomksl.
They believe that these factors are diminishing conflict between cuylaum@sre making
it possible for people to know and eccept each other.

To confirm the participants’ feelings toward both worlds, they were asked how
they would communicate and interact with two people each from a different world, one
from the Arabic world and the other from the English world, at the same time. Sarah,
Hanna, Linda, Nada, and Zeena claimed that they would experience no conflict in
interacting with both people at the same time, except for the obvious need to choose one
or the other language. Even on this last issue, they pointed out that most Arab people at
least understand English today. They felt they could facilitate comntiamdzy trying to
find a balance, translating to their two interlocutors, and creating a conativaic
environment through body language.

In contrast, Sophia, Fatma, and Lama, feel that there are more decisions to be
made than the choice of language when interacting with both people. These would
involve the topic(s) of discussion, the way they would behave, their comfort level and
their conversation style.

Stories and Experiences Related to Differences in Language/s

As pointed out in Chapter two, the area of rhetorical expectations provides one
possible dimension of the “different worlds” associated with different languabee
reader may recall my own story, which | shared there and which | will elzbon
briefly here. When | wrote my first term paper after coming to the USAgeagher

reacted quite negatively to my writing; he found it non-academic, and said thatacha
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many circles and digressions. When | met with him, he commented, “this is not how we
write in English in America...l cannot see where your voice is or your main; point
although | understand the circles you are going around making your point.” This
experience was enough to confuse me even more. | realized that if | needefytonga
audience, then | would have to write like them and use the same method and style in
order to get their attention. This also affected my identity and the waykl ahid write.
Although Sarah views the two worlds as related rather than conflictinglshe st
believes that there are differences not only between the two worlds, but also adthin e
world itself. She provided an example of the difference within the English world. She
shared a story dealing with everyday life, which might happen to many norstEngli
speaking people living in an English speaking country. Her story exemplifisttiggle
a second language learner faces when confronting different variétas avlanguage,
and the confusion these differences create. In Sarah’s case, this surtaedserm of
her need to develop an awareness of the differences between British ancaAmeric
pronunciation:
When | reached the States for the first time, | felt being lost because tHesngle
swallow some letters. They do not pronounce all the letters or somehow different
than you write them, which confuses my understanding, for example instead of
the word "butter”, they say "barare". | spent much time and efforts to talk and
listen to people until | got used to the American accent. When | returned back
home, my flight had to stop in London airport, and when | was talking to a British
women, at the age of over sixty, she looked at me through her eyeglasses and

said: ‘don't chew your words."'
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Sarah’s example of the pronunciation of the word ‘butter’ focuses on the
American tendency to ‘flap’ the middle consonant in such words as ‘butter,” ‘ladddr,
‘writer,” with medial t or d. A speaker acquiring English naturally encountéssand
other differences between these varieties—as well as the prejudices andntlgf
speakers who will tend to ‘correct’ the learner when she uses what theythee a
‘wrong’ form.

She explains that this experience affected her and made her think of thé Englis
speaking world within a larger scope. She comments that English, like Arabicnsaatai
wide range of varieties, and differs or changes from one place or culturethea She
seems to have realized that the task of learning the language and beconniraj thpa
English speaking world would mean developing some sensitivity to these nuances.

As mentioned earlier, Lama also believes English and Arabic differ inytleeo$
writing, which makes translation hard. She provided a good example from her personal
experience with the differences in writing the same text in both English anct A%l
shared a frustrating experience from her work place:

| [was] preparing some guide for the users. | first wrote the page in Egtis

they told me | have to translate it, because so many students, in their foundation

year do not read English, so, | [had] to translate it. | translated it then it kept

a while, when | came back again to read it, | felt | brought so many thingsh whi

are opposite, | could not explain it the same way | wrote it in English. | have

explained some of the words verbally not toward the meaning so that was the

problem. This is the way, translation is very hard sometimes. You know, you
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choose if you want to focus on the meaning of the translation or you want to use

the dictionary word-to-word translation.
This experience strongly suggested to Lama that English writing andcAvabng are
different from each other, and that she has to be cautious when she writes, or more
specifically when she tries to translate from one language to the other. teslrénat
the style of writing is different and she had to choose either broad transdatiteral
word-to-word translation, in order to convey her meaning through writing. This
experience also caused her to view things in a bigger scope, as it helped her become
aware that language is not just a neutral code, but that the use of either Aralgtsbr En
involves much more than access to a lexicon and knowledge of basic sentence structures
Cultural Conflicts

Half of the participants believe that there are differences betweeratisthey
express their ideas in their two worlds, the Arabic world and the English woréth Sa
used metaphors for her language use in the two worlds. When Sarah expresses her ideas
in the English world, she feels like “a bird flying away with no limits;” in casity when
expressing her ideas in the Arabic world, she feels more constrainedngeteerself
as “a part of the big Arab fabric and part of the Arab world’s problems.” Innigksh
world, Hanna feels more “liberal,” but in the Arabic world, though she is anigéect
communicator, she feels more “conservative.” Sophia offers a comment orsengres
emotion, saying that she feels as though she can express her “anxietiessinddee
easily in the English world, while in the Arabic world she feels the needrtwbe
“cautious” about expressing such concerns. In an unexpected reversal ofntisetlaédi

one might expect, Lama says she expresses her ideas in the Englishsibitidvas her
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‘mother tongue’ and ‘first language’, while in the Arabic world, she feelsAasbic is
her second tongue, and she is not as “comfortable” nor “confident” in expressing her
personal feelings openly.
As with related questions, the participants split into two groups on this issue.
Linda, Fatma, Zeena, and Nada claimed that they feel the same abouté¢hnaations
and expression in both worlds. Although they recognize that both worlds are completely
different, they do not feel that their own interactions are directly atfdmtehe
differences.
Omani Society’s Views toward Western/ English Influence
Some of the participants who stressed the cultural and linguistic differences
between the English world and the Arabic world mentioned that they have tcehé car
when they communicate with other Arab people in the Arab world, because theiyidentit
has been influenced by their experience with English. They do not want to be viewed as
outsiders in their own culture, or to be judged as strangers because that meyhefiie
Arab relations. They do not want Arab people to judge them as they are speaking
English, then they are against religion, norms, the first language, or the Au#hbie.
However, most of the participants feel that Arab people accept the new ways of
thinking and acting that stem from their experiences with learning Engidstraveling
abroad. They feel that their family, friends, and acquaintances respect aplefpe
ideas and beliefs, they try to create a balance between other people sselvbgmvhile

at the same time these family and friends respect the Omani culture and norms
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Lama shared a story from her personal experience. Her story involved her
experience with speaking English and acting like an English speaker in her Arab
community. She narrated:

Once upon a time, | have gone to an interview when | applied for a job. They

have asked me the first question, | answered in English, and then the second

guestion and | answered in English. | was looking at the peoples’ faces and they
were shocked and did not understand anything of what | have said, then, | was
just looking at their faces and | did not ask them, do you want me to talk in Arabic
or in English? | thought talking in English would impress them. At the end of the
interview, one of them, he was the head of the interview, asked me that would you
please talk in Arabic. That really shocked me, because | was explaining
everything and | spent thirty minutes talking in English and nobody told me, but |
was seeing they were shocked and the question marks on their faces. For another

thirty minutes, | talked in Arabic, | tried to talk in Arabic, so | spent one hour i

the interview. At the end, | did not get the job, because they wanted someone who

talks in Arabic.

The English language played an important role in her not getting the job and not
achieving her personal goal behind using English, which contradicted her idea or
perspective on using English. This experience has affected the way Laksaahd the
ways she communicates with her own community. She was introduced to a new
realization that using English is not always positive, especially when ghnadtst with
certain people at certain places. She came to recognize that thereasivwersde to the

global presence of English that she had not seen before. She also realizethdlhiggh alt
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she did not get the job, her society still respected her and listened to her unmtiisttesl f
her conversation even though her interviewers did not understand English. She did not
feel offended or the people who interviewed her did not respect her new ways of thinking
and acting. People still respected her communicating in English and her newfways
thinking and acting. The society did not reject her speaking in English and thdtewas t
reason for them being quiet even though they did not understand English and waiting
until she finished talking.

Unlike Lama, Linda feels that sometimes, some of her “acts and thinking are not
accepted” by her community; she feels that she is criticized and pe&resian outsider
or foreigner, but she tries to adjust to and take the best out of both worlds. Linda thinks
that people perceive her as a foreigner because they recognize thatkiegt beliefs,
and acts are western; she is straightforward, expresses her opinions/freelshe
communicates with people of both genders, she is very open-minded as compared to her
society, and she communicates in English frequently in her personal eviigday

This suggests a subtle contradiction between the way the majority of the
participants view their own feelings toward expressing themselves irskgid how
they feel that they will be perceived in their Arab community. Some of theipartis
feel uncomfortable when expressing themselves in Arabic, but also think thetyssc
prepared to accept their new ways of thinking. This may suggest that themfitigan
Arab surroundings has to do with ambivalence in their own view of Arab culture, rather

than any feeling that they will be perceived as outsiders.
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Impressions Associated with English

The participants mentioned a few impressions that they think are associted wi
native English speakers and English. Their impressions were based on theitianterac
with a limited number of people during the time of study, and they do not mean to
generalize these to all native speakers. From their experience, som@attitipants
used a range of terms to describe native English speakers: ‘tough,” ‘simfemal,’
‘leaders,” and ‘overweight.” They associate English with terrorism amh@dism. A
few of the participants also perceive some English speakers as lagutagien about
their own states, other countries, and other places, thus, not all Americans atecdsc
perceived by Middle Eastern people, although Arab people believe that Amevans h
greater opportunity to be educated and achieve their American dream and a gbofl lev
living. Most of the participants perceive English speakers as open-minded lawidiag
positive and strong values.

In regard to language, the participants feel that native English speakespeak
English and are not fluent in any second language, that they underestimate those who
speak English as a second language, and that they look at themselves as seperior e
though they cannot speak or pronounce many words in Arabic. The participants’ mixed,
and often quite negative, impressions and views of native English speakers seem to
contrast quite starkly at times with their positive views on their own use ocEngbk
mentioned earlier, all of the participants use English in their daily |daip
professionally, or in both, and English has affected their identity, widened their

perspectives, and introduced new beliefs, ideas, and concepts to their lives.
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The participants recognize that there are negative feelings about Eaghsh in
Oman and the Middle East, and they relate these to the fact that some peoplesthink t
West is imposing its culture through the English language. For many peodpréhd
of English is considered a form of colonization, the sociological selling of$fngind
many feel that the West is trying to mold the minds of the young generation in other
cultures towards western values and norms. They believe that the spread of English
language may lead to the introduction of different beliefs, values, and conceptgytitat m
contradict their original Omani values. This creates confusion for the new youn
generation.

Belonging to the English Community

The participants generally seem to see English as more than justad toahtr
They feel that they are not distant from the English world, but are deepbdrédait.

They like watching English movies and videos, listening to English news, and sghf e
participants use blogs. All of the participants feel that they belong to thislEsgeaking
community in many different ways: speaking English; studying English difnoa

native speaking country); living with native English speakers; sharingrcértaughts,
values, and beliefs; career positions and jobs; having native English speaking friends;
communicating in English in their daily lives; and enjoying various forms of
entertainment.

Sarah feels related to English and the English speaking community because she
uses English in her “[d]aily speaking, teaching, writing, and communicatingghshk as
a part of my job. Also, | do e-shopping to order some books or write to my professors

and friends abroad, and helping my kids in preparing their assignments.” Saramkeeps
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touch with the English world by belonging to an academic English community and a

social English community. She lists the groups in which she holds membership: “[t]he
academic community, as | spend more than 7 hours five days a week. Also social
community, we share great hours with many families British and Amediwang the

weekends and social parties, formal or informal.” She elaborates, “als®] siace

studied in UK and in America, | feel that | picked a few habits and attitudedrliMang

coffee in the morning instead of tea and hug instead of a kiss on the cheek to greet people
that of course | liked. So, | feel that | belong to them somehow.”

Similar to Sarah, Fatma and Zeena also feel that they belong to thehEnglis
community and are related to the English world because they use English dailyiand the
activities are in English. Fatma likes “entertainment in general™atching TV,
reading; | do read a lot of English [romance] novels.” Zeena listens to and teads “t
news and | keep reading and | communicate with people [in English].” Also, she keeps
herself updated with “the career related topics mainly.”

Hanna says that she belongs to the English community because English allows her
to accomplish her daily activities and communicate with others to achievedisr §he
states, “I do belong. | belong because | finished studying in English speakingycmoht
| speak English and that help me in communicating with doctors when | go tonilee cli
when | go to shop for example. It is very helpful to me more than others that are not
speaking English.” She continues her relationship to English “by watchingskngli
movies [especially horror], reading a newspaper in English, and listeningriewisan

English.”
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Sophia feels that she belongs to the English speaking community because she
shares certain thoughts and beliefs with English speakers, and identifed§ihers
English. She states, “I feel totally comfortable in an English speakinghaoity, it is
because of who | am and where | grew up.” She associates with the Englisliatyn
by sharing the idea of being open-minded, and she feels that the influence st Engli
speaking culture has led her to treat men and women equally in interactiotat&be s
“[e]verything that | do is practically is English oriented whether wadching TV,
reading novels, magazines.” She also emphasizes her ongoing direct cahtact wi
Western culture: “l attempt to go to Europe at least once a year. So, it imtcositact,
whether it is for information, for culture, for entertainment, for anything, tttpukeep
me attached with that kind of world.”

Nada thinks that she belongs to the English speaking community through her
ability to speak English. She states, “I studied in English so maybe that cammake
belong to the English speaking.” She explains:

| read a lot, | read a lot about library, books in the library about innovations, how

we can develop the library [in English]. Now, we are moving to a new building, it

requires me to know a lot about to read a lot about systems. For example, the
radio frequency education, so, it keeps me alert and knowledgeable.

Linda and Lama feel that they belong to English and the English community more
than to their own Arab community. Linda feels that she belongs to English and the
English community for many reasons, she lists:

with my work, my studies because | started my study in English for my first

degree [college] to my second degree [MA], and all my work is related to English
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language, so this is the majority of me being in the English speaking community.
And also, being involved in this language make [puts] me in a good relation with
many foreigners either English or other countries that speaking English.
She elaborates:
| am so related to the English world that | do not have an idea how | will go out
of it. Actually, my husband keeps telling me that you are so related to foreigners
more than [related to] Arabs. | have my very best friends that they are gt Ara
they are foreigners. They are my very best friends and | know them now for more
than 12 years.
She explains, “| am reading in English, | am working in English, | am learning in
English, | am teaching in English. Also, | watch TV and most of things that | am
watching if it is music or movies, it will be most of the times in English.” Juglffiom
the whole of her statements on this, not only does English play an essential role in
Linda’s life; her life and identity seems to be formed around her membership in the
English speaking world.
Lama, who experiences two identities, shares similar feelings with.L8taa
feels that she belongs to the English speaking community more than her Arab
community. She states, “I feel | am belonging to them [the English speasamguunity]
more than the Arabic talking or speaking communities, because | am readimg a lot
English and | understand English more than Arabic.” She provides an example:
If I read the same thing the same books one in English and one in Arabic, |
understand the one in English more [than the one in] Arabic. So, | feel | really am

belonging to the people who are speaking in English, but | am trying and training
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myself to read more in Arabic because | do believe | have to [be] expert [in] both

languages.

She explains, “I am in the English world. | use it [English] 99% every dayl $ayi
because in most of my time is at work, so at work, | am using English most of &ie tim
For Lama and Linda, they feel that English has become an important elemeint of the
lives and they feel so attached to it that it is replacing their firstkegey Arabic.

Working in English Speaking Countries

The majority of the participants say that they would feel comfortable wonking i
an English speaking country. Only Zeena said that she would not feel comfortable in an
English-speaking country, a statement that seems to conflict with lier eemment
that she would feel comfortable interacting equally in the two worlds\&Zfsels so
attached to her society and country that she is not considering working in any country
other than Oman, whether she feels fully comfortable there or not.

All of the participants think that there are differences between working in thei
country and working abroad. These include issues having to do with dealing with
different people and cultures, exposure to new experiences, and being forced to improve
English fluency. Hanna commented, “I see an environment where all of them speaking
English, I will be forced to speak in English. It will increase my speakinly’skarah
also expressed concern for feeling the separation from her family and beiagitiom
when she said, “| remember when | first come to America to work on my Ksastesed
to talk to my family every other day and | used to get very upset when | kyyawom
cooked my favorite dish or my dad took my family to my favorite restaurant.” To

summarize, most of the participants have no communication or interaction problems
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when working in English speaking countries, but they might experience personal,
emotional, or cultural problems such as missing their families and friendstysaci
even food if they were to settle in an English speaking country.

Identity and Writing in English as a Second Language
Preferred Language for Writing

As mentioned earlier, all six participants feel that their identity wadifred and
affected by learning English and writing in English, despite the fact thaSamhia and
Lama feel that this process has resulted in their developing two identities, argdigh E
and one in Arabic. Interestingly, the majority of the participants said thatabevery
comfortable when they write in English; only Hanna claims that she feeks m
comfortable when she writes in Arabic.

When the participants were asked how they feel toward writing in English as a
second language and how they view themselves, they responded with varied and
interesting answers, many of which relate back to issues of identity feata that her
‘English’ self is “unstoppable, invincible, more passionate”; she feels thademsser to
express her inside feelings as a woman” and that she “can write about evarything
English.” To extend the rather poetic quote cited earlier, she says shekkédsdird
flying away with no limits in a blue quiet and clear sky” when she writes indingh a
similar vein, Sophia feels that she is “more confident,” “more expressind,suggests
that she defines herself more in English writing; she says, “I identifelingsEnglish,
actually, my thoughts and dreams are in English.” Nada, too, feels that shes&fhe
and feels very confident when she writes in English ,whether she makes ma@tais.

Lama expresses similar views: she feels like “herself” whemngrih English, and she
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feels that she can express herself, her ideas, and her feelings “more shadothly
writing in English. Zeena, Linda, and Fatma state that they feek&@aand can
express themselves in English.

It is particularly striking that many of these statements seem to suygastr
ease of writing in English, quite the opposite of what one might expect in relation to a
second language. The sole negative response related to this question, by Hanna, did in
fact address language ability, and not the content of writing. Although Hamhihati
she feels comfortable when writing in English, she also said that shafiaals
sometimes, because she lacks vocabulary, thus, she cannot find all the words $0 expres
her ideas and feelings. She comments that “I miss the vocabulary sometiamemt| c
write all the words that | want, | write [the unknown words] in Arabic not in Bhdli

When asked to compare their experience writing in the two languages, Zeena,
Hanna, Fatma, and Linda claimed that they feel the same way toward wrifingpic.
However, Nada, Sophia, and Lama said that they do not feel very confident, and cannot
express their feelings and ideas when writing in Arabic. As for Sarah,ebedstricted
by her culture, society, and norms when she writes in Arabic. When writing in Arabic,
she feels in touch with and constrained by the daily problems of Arabic-speakung
such as political, social, economic or daily survival problems. All these problewenpre
her from comfortably expressing her thoughts when writing in Arabic.

The majority of the participants said that they feel more confident anddreer t
express their opinions when writing in English. Only Hanna, who expressed doubts about
her linguistic abilities, said that she feels more confident to express heropihen

writing in Arabic because she more fluent in her first language. Table 5 has aiguaim
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the ways the participants express their ideas in English and the diffebetaesn
writing in English and Arabic.
Table 5.

Ways to Express Ideas and Differences between Writing in English and Arabic

Name Writing in English Writing in Arabic

Sarah Feels English is more relaxed an&ees Arabic as indirect and formal.
straightforward, informal, and Worries about issues associated with the
direct Arabic world such as society, culture,

and readers

Hanna  Lacks the necessary vocabulary Owns the language and knowledgeable

and syntax of the vocabulary and syntax
Sophia  Believes it is the main method forFeels careful and does not approach any
her writing forbidden issue

Frees and allows her to explore
issues that are considered
forbidden in Arabic

Zeena Finds difficulty in vocabulary and Feels it is easier to express the ideas in
syntax, however, learns new thingan understandable and rhythmic
every time she writes language

Linda Feels it is easier to deeply explainFeels it is a rich language and can go
and deliver a message, can be usedry far when writing
for formal and direct writing.
Feels fluency is an ignored
problem

Nada Feels it is similar to Arabic Feels it is similar to English does
not approach any forbidden issue

Fatma  Feels English is more direct and Sees Arabic as indirect; feels that more

straight to the point words are expected and needed to
convey meanings in Arabic
Lama Feels writing in English is Feels cannot describe a message in

different from writing in Arabic.  details
Feels English is more in depth to

deliver a message.

Frees her from so many limitations

Most of the participants prefer to write in English for personal reason$ Sara
feels that there are “no limits” to what she can write, say, or think about, but sheotloes

feel the same toward writing in Arabic. In Arabic, she does not find herself as
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“expressive” as she is in English because of worries associated withltiiee csociety

and Arab readers. Zeena prefers writing in English because it makeglHeonfident

and happy.” She raises another issue about writing in Arabic when she sale that s

thinks people will not read her text if she writes in Arabic. She thinks that Aratiis te

not read as much as English text, because there is a larger number of Freglids

readers, and literary works in the English world than in the Arabic world. Rgising

another point, Linda prefers to write in English because she finds it motiergfiden

describing a situation or an opinion; she does not feel that Arabic has the potetitial for

same level of efficiency. She comments, “I can find many quick words talzkesacr

situation or an opinion with less wording than in Arabic.” Fatma expresses iagract

goal when she says she prefers writing in English so she can improvethngy skills.
Interestingly, Lama, Sophia, and Nada all offered linguistic reasompsdtarring

to write in English. Lama prefers to write in English because she has hegit every

day since childhood, and she feels she lacks the equivalent skills in Arabic vocabulary

and grammar. For a similar reason, Sophia prefers writing in English beteuse

“more comfortable” with the language, and does not feel the same towdnid,Ara

because she does not have the necessary syntax to express herself. Nadarsoo, prefe

writing in English because “the words flow easily” from her mind, and shetfeslshe

is not good at writing in Arabic. Only Hanna said she prefers to write in Arabitdfpr

it is difficult to express her opinions in English as she lacks the required vacabul

Table 6 has a summary of the participants’ responses regarding the latigyagee

more to write and their preferred language for writing.
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Table 6.

Language and Writing

Name In which language do  In which language do
you write more? you prefer writing?

Sarah English English

Hanna does not write Arabic

Sophia English English

Zeena English English

Linda Both English

Nada English English

Fatma Both English

Lama English English

One reason for the participants’ preference of writing in English over @rabi
could be due to the diglossic nature of the Arabic language. Spoken Arabic and written
Arabic differ quite strikingly in lexicon, morphology and even syntax. Written or
Classical Arabic, used in all formal written contexts, is standardized, uh&Kecalized
dialects, which vary greatly from one Arab country to another. However, tsazh
language involves a highly formal system of cases and morphological fornasehat
unknown in most of the spoken varieties. The participants might have difficulty writing
in classical Arabic because it is different from the Arabic of thely tiaes. Zeena
showed concern about writing in Arabic for fear that her text would not be read; this
could be related to her difficulty in expressing her ideas in Arabic writinguse this
writing is different and more difficult than the spoken Arabic of her community.

Cultural Issues (Traditions, Societal Constraints, and Forbidden Issues,)
and the Relation of these to Writing
In Oman, women are restricted by their cultural traditions, customs, and norms

that enforce their behaviors and attitudes; still, they greatly respsettiiaglitions,
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whether they agree with them or not. This introduces ambivalence in some of the
participants in their comments on the constraints they have experienced.
Disliked Practices in Oman

When asked about any cultural traditions, norms, or behaviors in Oman that they
do not agree with, the participants acknowledged a variety of patterns thatdtmey di
approve of. Some of these were focused not on specific cultural practices, but on the
participants’ perceptions of views or prejudices that they felt were cormmtba culture.

Two examples are “people being judgmental of other people just because they do not
adhere to certain social norms” (Sarah); and “evaluating a person aftiestthe
impression of his/ her appearance” (Zeena). Sophia also felt troubled by the
inconsistency between the society’s profession of religion and the indulgence i
materialism, and with the conflict between certain people’s behaviors andeligon.

She is also concerned about the “limitation to discuss certain issues and topics.”

Sarah and Linda expressed similar general concerns focused specifically on
women’s situation. Sarah expressed her disapproval of “certain norms and behatviors tha
make women dependent completely on men, which kill the personality of women”; Linda
echoes a similar theme when she cites “lots of behaviors which make thealieoafian
totally depend on the man”.

In fact, many of the participants showed concern over cultural behaviors towards
women. Of special note were the societal views toward marriage and toomehvas
they are defined by marital status. Zeena thinks marriage is based oretivestisl
priorities stating that “[m]arriage customs [are based on prioritiesgt][priority is for

the race, then [second] the religion, and [finally] ethics [of the groom],” which sise doe
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not support. Linda addresses the inequality between men and women when she states,
“not the same [rules] are applied on men in the same situation. This kind of thinking puts
lots of pressures on the women.” Fatma felt that “boys must [i.e., should] contnibute i
house work.” And Nada disagreed with “separation between male and female mg visiti
each other even between relatives.” Nada provides an example of this genddrosepa

by sharing a story of her own experience. She states:

When we go to visit my grandmother’s house and all my male and female cousins

and everyone are there, women sit in one room and males sit in another room.

Why they do this, we come to see and talk to each other. Yeah, | feel very

annoyed. Believe it or not, some of my friends do not even know how their male

cousins look like.

Sophia expressed, “I do not agree on our culture’s idea of ignoring and not
respecting a divorced woman or a single woman in her 30 or 40 and not married yet.” She
shares a story of her family suffering from this specific situation:

My sister has just become a divorced and... the insurmountable amount of

difficulties that she has to face as a widow [single] and trying to keep terechi

and with the inheritance law. She has been fighting in court for two years now

over the custody of her children and her share of the house. But, unfortunately,

our culture and laws are very supportive of men even if they were wrong.
She explains that the society treats divorced, widowed, or older single wonezardiff
and looks at them through a black and white lens, as if their situation was the women’s

personal fault.
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The participants believe a few of these cultural traditions prevent women from
becoming successful individuals in their personal and professional lives. Some of the
women said that they wish they could discuss and change some of the cultunas patte
that are disturbing to them. However, most of the participants seemed relactant
challenge the status quo or to be seen as opposing the majority opinion in Oman,
especially since they felt that Omani women generally tend to accepbther status.

The participants did mention actions they could take, as first steps toward
changing these patterns they found unsatisfactory. Sarah believes that o ctdenge
these behaviors, she has to start with herself by changing hersed best better
person, because this will be reflected in her children's behaviors, beliefs, andgnea
schemas. Hanna would like to modify certain issues related to marriag&drikde,

Hanna seemed to feel that she could begin to make a difference by focusing on her own
family situation and personal contacts. She would like Omani women to be able to
discuss any marriage issues with their families and society withduigfesbamed or
embarrassed and to not fear their relatives and society; she also would like wom
themselves to make the decisions in choosing their life partners, and not thigir fami
relatives, or society as is usually the case now.

Sophia proposes a quite substantial set of changes in the relationships between
the genders. She would love to see a different kind of male to female dynamic or
interaction, to see the men’s perception of Omani women improve and reach the next
level, to see women able to contribute scholarly or professionally, and to segi@nsitua
where women are able to take control of their own lives. Most importantly, stie tea

see women'’s perception of themselves change and to have women take themselves more
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seriously. She would like women not to be submissive, and to realize that they represent
a key factor in changing the society for the better.
Zeena phrases one of her wishes in terms of Islam. She would like to change the

way certain Arab people differentiate between the treatment of otleensiang to their
race, tribe, religion, or nationality. She thinks that some Arab people ignore yhe hol
Quran’steachings and commandments that contradict this view of differentiation
between people. She believes that this prejudiced way of thinking is not limited to a
specific age, but exists in the minds of old and young, educated and uneducated people.

Linda would like to discard the idea that women belong at home; she would like
women to be able to share the same set of responsibilities and duties with men, and she
would like couples to build their lives together as equals. Fatma is concerneldewith t
practical problem of housework and chores; she would like to see men share and take par
in these responsibilities, and not leave them entirely to women.

Lama brings up an important point related to language and to the earlier findings
in this study. She says that she would like to change the minds of some Arab people who
think that if a person is speaking English, then s/he is against religion, normssther fir
language, or Arabic culture. She thinks this issue is very serious and should bettaken i
consideration, as it hurts the people who are perceived in this way.

Only one dissenting voice was heard in this discussion of ideal changes for Omani
society. Nada, unlike the other participants, feels very comfortable witltitheles and

behaviors of Omani people and does not feel the need to change anything.
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Perceived Constraints and Limitations

The participants mentioned many constraints and limitations that Omaniwome
are subject to. Some of the examples mentioned by the participants involve their
relationship with men, the way they dress and the way they interact with society
However, five of the participants feel that they personally are able to trahgwese
constraints, and do not feel actively limited or controlled by the culturatitrasliand
norms. They simply feel that they live with these norms, accept them on a daly bas
and belong to Omani society by virtue of their living within the culture’s expecta

In contrast, Sarah, Sophia, and Lama, do feel that they are limited, controlled,
and/or constrained by certain cultural traditions and norms. As they see itndness
without even realizing it, become so embedded in life that they become habiteal
feel that sometimes, when people live in a society and share its norms and twdfure, t
feel obligated to accept it the way it is and try to fit what they believe in witlhey
explain that some women feel they were raised on these traditions and norms, and do not
know of any other way of living, while others either know another way and seléag
with the ways things are, perhaps in part out of habit.

Sarah, Sophia, and Lama gave examples of some norms that they feel control and
limit them. Sarah states, “I cannot go alone with my male colleaguésfdr outside the
University unless as a group of males and females. It is socially undilegptet a part
of work or family's commitments.” Sophia comments, “I feel limited in my wamy
movements in my behavior. The way | dress and the way | behave toward men in a
position [in relation with] to women”. And Lama contrasts her family’s Béi

viewpoints with the more narrow positions in the society at large, which shelteels
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constrain her: “I am limited. Maybe from my family side | am not limited, trhfthe

whole society, the whole culture, and the whole people around me and surrounding me.”
She explains, “since | am living between them [her community], | am livirigein t

middle, so, | feel they are surrounding me. | have to follow what they are doing. Yet,

am not following everything, but sometimes | feel if | want to be with tHdraye to be

like them.”

Cultural Traditions, Societal Constraints, and Writing

The participants’ feelings of being controlled also extend to their witing
Arabic. As pointed out earlier, five participants state that they are mofie&at to
express their opinions when they write in English. They feel that writing ifisBrigees
them from certain cultural traditions and societal constraints. Though Linda #nd Fa
both reported that they feel equally confident and free in both languages, they had also
stated earlier that they prefer to write in English. As noted earlier, onlgatieipant,
Hanna, is confident and feels freer to express her opinion when writing in Arabic. She
does not view English writing as a path to liberation; however, her feelings abdishEng
seem to be at least partly formed by her lack of confidence in her linqahsites.

Several of the other participants shared concerns regarding how cultutadrisadi
and societal constraints affect their writing in Arabic and in English. dfalfe
participants expressed similar concerns regarding two issues: deliveringpdisage
accurately (claiming that one language delivers the message batt¢h¢hother), and
attention to the different views of their audience.

Half of the participants cited concerns over having their written English bext

made available to Arab readers, since they feared they might be juddexsbydaders.
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In addition, they expressed some concerns over the rhetorical requirements sif,Engli
specifically the need to be straight to the point and scholarly.

Sarah, Hanna, Nada, and Fatma answered that they do not worry about any issue
when they write in English; these are the same participants who feel theshBmgling
frees them and makes them more confident. Overall, when asked about their concerns
when writing in English, few participants expressed worries. This could dtedeb
many reasons, including their sense that English writing frees them, asblyatso
that English speakers and readers are seen as more open minded. They meltladdo fe
a larger audience has access to their English writing, which minimizeskied being
recognized and judged.

As for writing in Arabic, the issues half of the participants worry about, in
addition to the two concerns mentioned above, involve either grammar or content.
Sophia addresses the first when she speaks of “the handicap of the grammaisg Jikew
Zeena says, “l care about readers and | care if they will understandtroy tex and
what is meant by the issues | am discussing.” Two participants addresseeédhe be
cautious about content in Arabic: “politics is a big issue you cannot write anyihing
want. | think religion as well” (Fatma); “the culture is the most sesgsiisue here in
Oman. The government policies, | feel most sensitive issues too sincehallpEdple
will understand Arabic. We feel that we should not talk about some of these issues in
Arabic, especially in the public” (Lama).

Only two participants, Hanna and Linda, say that they do not worry about any
issues when they write in Arabic. As for Sarah and Nada, they reported thdidmey

think about these issues, simply because they rarely write in Arabic.
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Forbidden Issues

The participants cited several ‘forbidden’ issues they think that people in Oman
do not feel comfortable to discuss or write about, such as homosexuality, politics,
religion, sexual issues, unemployment rate and the situation in Oman, women;s rights
rights of inheritance, circumcision, sexuality, and the relationship betwales and
females. All of these topics are ‘forbidden’ not legally, but culturally. Ther@a legal
documents or laws passed by the government to forbid these issues, but thesesissues ar
avoided through the culture and norms, which are powerful social ‘laws’ that control
people’s behavior.

Forbidden Issues and Writing

The forbidden issues the majority of the participants feel they are not dltowe
write about include political issues and women'’s rights. In addition, there arassines
that the participants feel they are allowed to explore, but still feebhésat discuss and
write about in public. These include “how women feel about their relationships with
their husbands — especially physically” (Sarah); “my personal probl@gtasina); “how
one cannot talk freely about the need to amend certain issuesShatalLaw to benefit
the women” (Sophia); “sociological issues related to customs” (Zegeksdnal issues”
(Fatma); and “family issues” (Lama).

All of the participants believe that all issues and topics should be discussed and
explored in writing, because society needs to know and learn; all topics shoulcede rais
for the sake of sparking a national debate, with attention to the method and style of
language used to discuss these issues. In addition to the previously mentioned topics tha

the participants considered to be forbidden, some also listed other issues they Bave nev
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discussed before and that they feel need to be explored in writing in the future. The list
here includes some quite diverse entries: “how unfairly Arabs are saseatapicted in
American media” (Sarah); “the effect of the Socio- political- econaiu@tions of

Omani Women' s Literature” (Sophia); “biotechnological knowledge and continuous
professional development” (Zeena); and “business administration at*ti@eRfury”

(Lama).

If asked to discuss or write about a forbidden issue, the participants said they had
no problem with using either Arabic or English as the language for discussion; but if
given a preference, half of the participants said that they would choose Engégh. T
prefer using English because they believe people who speak English are mere open
minded. Hanna and Fatma prefer using Arabic because they might lack the needed
vocabulary to correctly deliver and express their ideas in English. Only saygashe
would feel equally comfortable using both languages to write about any togfar As
Nada, she said she would prefer not to discuss and/or write about any forbidden issues in
either language.

Omani Women'’s Rights, Freedom, and Islam
Omani Women'’s Rights and Freedom

All eight female participants believe that the government tries itsdésip
Omani women gain their rights and to be equal with men. However, half of the
participants still believe that in Oman, women are not treated equally wittfon
different reasons related to the culture, traditions, and norms. As noted edhicarghl
the participants deeply respect their culture’s traditions and norms, some of the

participants believe that some of these cultural traditions are aff¢legingreedom.
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The participants defined and viewed freedom differently. All shared one central
guiding principle, namely that freedom represents respect and being abletatdn w
person believes in and wants to do. But of the participants extended this main idea in
different ways: Sarah, Zeena, and Linda associated freedom with beirig dblevhat a
person wants without limitations, constraints, or borders. Sarah defined freedom as the
lack of constraints: “freedom to me means respect, and the condition of being free. It
means having the power to act, speak, think, or write without externally compulsory
restraints and chains.” On a similar note, Zeena defined freedom with esnphasif-
expression without constraints: “freedom is to select your life and to exmress
opinion.” Linda also views freedom as being able to do things without borders and in
terms that reflect on the changes she has experienced in her lifetime:

Freedom is to be able to think and to be able to do what | think of without
borders. When | [grew] up in a strict family, there were many borders around
girls, what is allowed and what is not and yes, it caused lots of problems at the
beginning. But, | feel that people are changing. What was a problem for me when
| was young is different now. My family started learning with me and mgrol
sisters and they have changed their way of thinking and their way of judging
things. So, they became a little bit more open about our culture; it is a religion
thing plus a culture.

Hanna views freedom in terms of relationships: “freedom is if you find someone
respects you. This is freedom to me, if you find the respect and find people believe in
you.” Sophia’s definition of freedom is more extended, and echoes Hanna’'s emphasis on

relationship, though she suggests that relationships should not involve constraints:
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Freedom to me is the ability to exist in a society, in a community, or in a
relationship as in with my husband and still, be able to be me, as myself not as a
part of another person or what that person wants me to be or what that society or
community wants me to be, but | exist as | am.

Lama defines freedom in association with her religion and beliefs: “freexltom
do everything within the things, which God told us to do.” As for Fatma, she offered a
simple definition of freedom as an enjoyable experience, with no mention odusligy
cultural associations: “freedom to me, it is just so fun sometimes to read, nothing t
with my culture.”

Unlike the other participants, Nada defined freedom in association with her own
Omani culture and perceptions. She explains, “[w]jomen are very lucky that theey hav
freedom. They have freedom to work, they have freedom to drive, and they can go out
and dress in the way they like. They can weaklaya,they can go without aAbaya
this is freedom.” In contrast to other participants’ views, Nada’s definitioreetiom
suggests that Omani women have full legal and cultural freedom and rightsmgllow
them to dress and act as they want. However, some of the participants earisnednf
that Omani women are controlled by their cultural traditions and norms and cana®t act
they wish, but there are limits and boundaries they have to respect.

All of the participants believe that Omani women have the legal right to be
educated, to go to school and university, to travel abroad without a companion, to work,
to drive, to be hired in high positions such as ministers, to get equal pay as men, and to
share men's responsibilities in life. However, these legal right©aeesd with the

cultural laws. Nada and Fatma believe that the Omani women have enough freeddom a
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need to gain nothing more. However, the rest of the participants believe thatréhetid
issues that concern them in regard to Omani women'’s status and position in the Omani
society. They think that legal equality with men is not enough for the Omani women. Six
of the participants cite their family roles in saying that they beliewedheani women

can be even more effective than men by realizing and administering thethewbave

in their lives, which is being able to reshape the norms and thoughts of their children for
the next generation.

They think they still need to gain more in areas such as education, educational
awareness, health awareness, the freedom to choose their life companion, the tiseedom
choose their field of study and not be forced into certain fields, and freedom of
expression. Issues that concerned some of the participants and still arefpaihimn
are related to divorce, inheritance, inequality in hiring, and lack of a depadmaate
especially concerned with women’s rights.

The participants shared some examples of issues that still concern them and they
feel the urge to solve. Sarah, Hanna, and Sophia agreed that Omani women enjoy
freedom and have rights; however, they are still controlled. Sarah states:

The full rights are there for all. Those eligible educated women are wety m

possessing them [full rights]. Others [who are not educated] are controlled by the

conservative beliefs of their families, especially in their right to ahdlosir

husbands. They are obliged to get [married] to their relatives regardless of the

differences in education or thinking. I think the most concerning issue to me is the

marriage issue. Sad to say that, hopefully, | want to see women are the ones to

choose husbands not being forced by traditional trip values, or such things, giving
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them [women] the same opportunity as with males, at least in deciding their future

partner.

Hanna compares Omani women with other Arab women, as Omani women are better off,
but are still somehow controlled. She believes:

Women in Oman have many rights better than other countries, Islamic ceuntrie

For example, here in Oman, we have the right to drive a car, but in Saudi Arabia,

no they are forbidden. They [Omani women] have the freedom to go to school

and even if they want to travel outside Oman to study. Still, there are some
families, they do not like their daughters to travel outside, and control things that
are personal for women, for example the way they dress.

Sophia thinks, “[w]jomen do have rights, but still the rights are covered with the
Shareat Allah [the laws of God]. | would like to see women’s issues about divorce
inheritance, keeping the children if you are widows. | would really likkeetosome of
these changes.” She explains, “I would like to see that the government suppords towar
women in providing them with everything, such as awareness, an educational asjarene
health awareness, and career awareness.”

Linda mentioned many concerns and issues Omani women have to face. She
states, “[w]hy we [women] are supposed to be in one place and not in another place.
Sometimes, when they look at two people that they are coming to apply for a job they
prefer men because they are saying that the women will have her commitankeet
house, her kids, and other things.” She explains:

When we judge people, people are different from each other. Maybe, there is a

man that he has lot of commitments also or he is not really interested in doing his
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job and the women, which she is fully committed has lots of commitments with

her kids and all of this, but still she is doing a great job in her work so why do not

they give both of them the opportunity?
Linda mentioned a very interesting story that concerned her when she hitas Slte
states:

When | was young, | had a problem with accepting being a woman. | wag tryin

to be a boy and | felt my father was proud of my brothers and proud of whatever

they are doing, he is accepting it. | felt the look in my father’s eyssjust

different when he looked at my brothers and when he looked at us [Linda and her

sisters]. And also, as a girl he was not really expecting a lot from us, b after

while, | felt | am proud to be a woman, | am proud to be a girl. Now, | am a

mother, | am a wife, and | have my position in my work and | am proud to be a

woman with all of this.

As for Zeena, she thinks, “the government did its best, but some people’s thinking
still did not change. They tie themselves to wrong customs even if they corifi¢heir
religion.” She feels that “women here want to prove that they are not just equahto m
but they can be better also.” In contrast to Zeena, Lama’s concern wgsfhaar
country [Oman], they do not give women all the rights, but maybe they have statted tha
like we have women as ministers, but when expressing the ides, | do not think they give
the women the freedom or all of the rights, full rights to talk.” She continues, ‘Y reall
want to see all of the Omani women free and select their own future, their owaltgpeci
their own job, and to be given equal chances with males, with the men, especially whe

we talk about jobs.”
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A few of the participants mentioned topics that they have encountered and read
about related to Middle Eastern women'’s identity, freedom, rights, and satie st
English. Topics the participants mentioned were articles and newspaper cadlatets r
to: violence against women in the Middle East and Arab countries (Hanna), business
topics [as related to women] (Nada), relationship between women’s sotiial atal
freedom (Sarah), and equality between men and women (Fatma). The factshat the
topics are associated with English sources by the participants mighsstiggehe
Arabic language media rarely covers, or does not pay enough attention to aodne
women’s issues. In any case, this shows that these issues exist inaodiatg of
interest to these women, who read about these topics in English.

Islam and Women

The participants strongly believe that Islam provides women with fullsrighd
equality with men. However, the participants also feel that some Muslingstolold
ways or customs, even if they conflict with their religion. This causes thaoppress
many rights for women. Lama pointed out that neither God nor Islam has decrebd that
place of women is at home, that women should not work, that women should not be
engineers or mechanics, or that they should not mix with men. On the contrary, all of the
participants agreed that Islam encourages women to share men'’s respiessaitl to
be educated. On this topic, some participants also mentioned Islamic topicsythat the
would like to discuss and write about in English and that they feel are misunderstood in
the broader world. These include the peaceful aspect of Islamic norms antt thatfa
Islam should not be linked with terrorism in the world’s view. They would like to share

why they believe in Islam and what they see as the real message beheidjibe r
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They expressed concern over how the media is delivering a distorted pictsigerof |
and over the lack of awareness about the prophet Mohamed, his life, and his morals.
Still, side by side with their passionate defense of Islam and their obviousflove
their culture, all participants, except for Nada, felt that some aspebts cfitrent
situation for women could be improved. All of the participants agreed that if a female
discussion forum were formed where women could meet weekly or monthly to discuss
women’s issues in English, they would definitely join the group in order to share ideas
and perspectives that could help in improving the Omani women'’s life and situation.
General Discussion and Summary
The participants viewed and defined their identities by using a varietyad.ter
This response pattern is in keeping with Bahbaha’s (1994) statement that identity
“never a priori, nor a finished product” (p. 5), and also with Peirce’s (1995) definition of
identity as “multiple, a site of struggle, and subject to change” (p. 9). Eachpzartibas
a unique way of expressing her particular place in this process of identitppienesit.
This again is in line with recent research, in particular with Grayson'J20€w; he
considers uniqueness as a crucial feature that plays an important role in developing a
person’s identity. He explains that “uniqueness results from combinations of various
specifically identifying characteristics” (p. 3). Although the pgpagcits’ responses were
quite diverse, it is clear that learning English is one factor that hasrnioéldeéhe
development of their identities throughout the years. Sarah, Fatma, Linda, Nada, and
Lama learned English at such a very young age that they said they hadmot eve
recognized the effect of English on their identity or even their lives untilgheicipated

in this study. Some of the participants claimed that they are still so stmygiected
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with their Arabic identity and its associated expectations that they did notchdeeelop

a second identity; for them, this was because they felt that they were atde/tEnglish
as a neutral tool for communication. Sophia and Lama were the only two participants
who believe that they have two identities, one in English and one in Arabic. These
identities are different from each other in their perspective, speech, mamneris
behaviors, and language; they are similar in beliefs, culture, and religion.

My study has revealed that learning English has affected the way tlugopats
think and perceive certain issues; all of the participants claimed thanig&mnglish has
taught them new beliefs, meanings, and ideas about other cultures. The mdjexity be
that their thoughts have changed as a result of traveling to a foreign countryu® purs
their higher education. All of the participants believe that people should learn about and
be exposed to other cultures, religions, and languages. They perceived theiesdasti
influenced by their experiences, which included learning English and traadlingd.

All of the participants believe that learning about a new culture and languaget e
learn new ideas and beliefs, which in turn affects their identity and itstiorma

Whether the participants have one or more identities, they believe the two
languages have their own worlds, the Arabic world and the English world. Theyebeli
that these two worlds differ in terms of culture, religion, style of writing, nrémes,
beliefs, and norms. However, the participants also think that the two worlds share som
similarities and complement each other in terms of education, commerce, economy
technology, shopping, investment, protection of women, and information.

Some of the participants experience a conflict between these two worldsisn te

of the differences between cultural values, norms, beliefs, and behaviors. Othvettsevie
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relationship between two worlds as more complementary than conflicting.r$hef fi
these views recalls Kaspar and Noh (2001), who explain that a conflict might aris
between the individuals’ dominant values and beliefs, which have been built based on
their life experience, on the one hand and their race, ethnicity, and culture on the other.
This generated conflict can in turn affect the individuals’ identity and fitve® to find a
balance in order to be accepted in both worlds.

Based on the participants’ responses, it is safe to assume that English asid Engli
writing have affected their identities; this could be related to the new mesatirghas
the participants were exposed to when learning English, traveling abroadiagd
English in their daily lives and working experiences. These meaning scheneas wer
associated with the English language and everything related to it. Leaseograd
language and being exposed to or learning about other cultures widened their horizons
and opened their eyes to new and/or different beliefs, which in turn affect the way the
think and write.

As for the rhetorical differences between Arabic and English, interbgting
most of the participants it was not a main concern and it did not seem to appear as much
as | expected in their responses. The participants did not seem to be very focused on or
consciously aware of the rhetorical differences between English anctArabn they
write in English, although this is a very important issue that has been discussadyby m
scholars such as Kaplan (1966), Connor (2002), llic (2004), Panetta (2001), among many
others. This could be related to many reasons; for instance, the participants uld be
focused on the content that they ignore other issues; or alternatively, sinéectssd

on their ability to address a larger audience, this again may have outweighehsonc
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about rhetorical form. Yet another possibly relevant observation is that thesgpats
are from varied disciplines, and that only two are in fields that directlysfon language.

All of the participants agreed that in their Omani society there a@rcessues
that are considered forbidden culturally. The majority of the participantsedbat
they prefer using English to discuss these forbidden issues. They citetyp efreasons:
that English readers are more open-minded, that the English-speaking auslienc
broader, that these issues have already been explored by foreigners in &mglese
thus familiar to English readers. The participants often referred quitélgi@the
notion of audience, saying that when they write in English, they feel that whattitey
is not directly intended for Arabic speakers, and thus, will not be monitored within the
constraints of their home culture.

Among the topics that the participants feel they are not allowed to discuss and
write about are political issues and women'’s rights. This recalls both Gonmlegi207)
views and the US State Department’s reports. In writing about Oman, Gartekims
that “[a]Jcademic freedom is restricted, particularly regarding owatsial matters,
including politics” (p. 199). The US State Department reported that “[tthar®
government restricts freedom of expression” (In Gordesman, 1997, p. 198). Since there
are no legal documents that prohibit freedom of expression or list any issudsdaefor
the constraints are assumed to be cultural. Given Gordesman'’s view, and theeUS Stat
Department’s reports, it is surprising that some of the participantsesdrésat they have
legal freedom and full rights, that they are allowed to discuss most topics anch&cade

freedom is not restricted. However, this statement about the personal situagoaraf s
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participants is counterbalanced by the admission by all respondents that Oompdej pe
especially women, are constrained by their culture, norms, and society.

The Omani society, with its culture and norms, represents a kind of law. For these
women, the participants wish they could modify a few of these cultural tradaimhs
norms to overcome societal constraints. They believe that nowadays, the world, including
Oman, is changing in communication, interaction, technology and many other as€nues
life; therefore, some of the old traditions and norms need to be modified to fit with the
change and the progress Oman is going through.

In this chapter, | have presented and analyzed the participants’ views and
perspectives on their experiences when writing in English as a second larigubge.
next chapter, the major findings, summary, implications, recommendations, sigogfic

of the study, limitations of the study, and ideas for future research will berpeel.
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CHAPTER FIVE
CONCLUSION
Introduction
This chapter presents a summary and an overview of the study’s major findings as
well as sections covering implications, suggestions, and recommendationsdtim@ssi
the Omani women, English learners, and educators. After these sectides, | of
comments on both the importance and the limitations of the study, and | note topics for
further research, before finally ending the chapter with concluding remarks.
Summary, Major Findings, and Results of the Study

The purpose of this study has been to investigate and gain insight into the
relationship between Omani women'’s identities and writing in English aade
language. The study has explored the extent to which, and some of the ways in which, the
lives of Omani Muslim women have been affected when writing in English as a second
language.

The results confirm the hypothesis of the study, which is that the Omani women’s
lives are affected by learning English and writing in English as a secoguiige.
However, the effect of English was perceived differently for these women t@mly
participants felt that the learning of English had forced them to develop a sdeatityi
just for the English world; other positions varied, though all of the participantsdagre
that they had experienced change in their views and beliefs. Some of the pasticipa
failed to realize the fine line between their two worlds until they werevietged and
this subject was brought to their attention. However, a few were acutely afiar

separation between their English and Arabic worlds, and were aware of waysin w
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they had learned to compromise and maximize the benefits of these two woltlds. S
others felt that English did not strongly influence their identities, but could be sised a
neutral tool within the Arabic culture and norms.

Though the responses were mixed and sometimes ambivalent, the participants
seemed overall to see more of a complementary relationship, instead of dictamira
one, between their two cultural worlds. In other words, these women seem to have
adapted to what fits them best in regards to both worlds, while rejecting or questioni
factors in each, including some of their own society’s cultural traditions. In onegfoi
strong agreement, these women connect English with broad communicative pessibiliti
with freedom of expression, and with the chance to better their lives.

The set of questions that the study examined were generated from my personal
experience dealing with these issues on a day to day basis, seeing Waht#rearound
me also shared similar concerns, and my wanting to learn more about thesd Isaties
personal interest in this topic, and this dissertation has given me the opportunity to
address the following questions and find the answers for each:

1. How is Omani Muslims women’s experience affected and formed in writing in
English as a second language, as judged from the narratives these women tell
about their learning of English, and in particular with writing? In what ways
have they used, or do they now use English, and especially written English, in
their everyday lives, socially and/or professionally?

The participants’ perspectives and definitions on their own experience varied. The

effect of learning English on the participants’ experiences and idensityanged. All of
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the participants’ experiences, meaning schemas, and beliefs were deé\aidpeidened
by learning English and/or traveling abroad to pursue their higher education.

Most of the participants reported that they use both oral and written English
socially and professionally in many aspects of their everyday livespefar Hanna and
Fatma, who use English mainly professionally. The participants use Englishigad wr
English in different environments and aspects of their everyday lives. They all use
English writing professionally at work, in teaching, discussion forums, workshops,
seminars and conferences, emails, and formal letters. The majority alsaglish E
writing socially for a range of purposes: communicating with people, comatungc
with domestic workers, interacting with foreign and Arab friends, writingdragy,
writing plans, traveling, chatting, for shopping lists, and for studying.

2. Do Omani women feel that they have two identities, one in the English world and
one in the Arabic world? If so, how do they feel the separate identities arose?

How are the two resulting worlds related to each other (judging from their own

perspectives)? What conflicts arise between the cultural values associdted wit

these two worlds as perceived by the women themselves? In what ways do the two
cultural worlds complement, conflict, and/or relate to each other?

When asked to define themselves, the most common terms the participants used
referred to personality traits, professional position, and their expected roldin bot
community and society. Two participants, Sophia and Lama, said that they had developed
a second identity to fit in with the English world. The other six participanttditiey

modified and adapted their identities to fit with both worlds, the English world and the
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Arabic world. Thus, they saw the dichotomy as basically in the ‘worlds’ assdaidith

the two languages, and not in some kind of inner contradiction in their own personalities.
However, there were hints of ambivalence in this discussion of the two ‘worlds;’

the participants insisted that the two worlds complement more than conflictagtih e

other. But at other points in their interviews, half of the participants were yquall

insistent on their view that a conflict exists between the two worlds in ternugtafe;

traditions, values, religion, and norms. They felt that the worlds share siredaniti

terms of education, ecommerce, economy, technology, shopping, investment, legal

protection of women, and information. They cited differences in regard to cattdre

religion, in terms of conservativeness in thoughts, certain cultural values ansl tioe

languages themselves, the style of writing, mannerisms, and behaviorsvillAidcuss

in more detail in a section below on ‘reflections,’ the participants wererginreluctant

to offer specifics during the formal study interviews, though they were oftensastic

in giving specifics when the tape recorder was turned off and the offi@aliews were

over. Naturally, these areas of conflict between the two worlds were a§peuabject to

this contrast. That is, during the interviews, the participants tended to keep @&l gener

statements about ‘culture’ and/or ‘traditions,’” while in conversations that éigayded as

private, they were more forthcoming. While this in itself represented an important

learning experience for me, it has prevented me from being able to define the

participants’ views on these two ‘worlds’ in more specific terms in repontipgesults.

3. In what ways do they express their ideas in writing in the second language, and

how does this compare with their writing in their first language? For instance, do

these Omani women feel that writing in the second language frees them and
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allows them to explore issues that are considered taboo or forbidden in Arabic?

In their views, how does this factor interact with others, for instance with the

problems of fluency, or difficulties with finding an audience for their writing?

The majority of the participants reported that they feel very confident and
comfortable when they write and express their ideas in English, in spite ohigstbeir
second language. Only one participant, Hanna, expressed doubts about her linguistic
abilities. All of the participants, including Hanna, said that they preferite warEnglish,
and that they believe English allows them to explore issues forbidden in tteir fir
language and world. Some feel that English frees them from the norms, atttudes
constraints associated with their first language and world.

However, here again, ambivalence arises in the participants’ statements a
different times. In spite of their emphatic statements about prefeoringte in English,
when asked to compare their experience writing in the two languages, half of the
participants claimed that they feel the same way toward writingabiéiand English. At
this point, only half provided responses consistent with their statements aboghEngli
these said that they do not feel very confident, and cannot express their faetingsas
when writing in Arabic. One of the participants, Sarah, stated quite defithtlghe
feels restricted by her culture, society, and norms when she writes irtc Arabi

Interestingly, fluency is an aspect that the participants seemed to igremen &
the eight final participants felt that linguistic problems have no affect anEhglish
writing, nor is it a factor that concerns them when they write.

They do not perceive any problems in finding an audience for their English

writing. In fact, they believe it is easier to find a larger and more stateling audience
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when they write in English. They were confident that their writing could ltelrea
broad audience when they write in English; and consistent with their stateahents
feeling more free in English. Some expressed a kind of relief that their lEngitsig
should not be subject to as strict censure by Arabic readers, since it wasatbt aim
specifically at them as an audience.

4. What specific strategies, if any, have these women adopted in order to

integrate English and English writing into their lives?

The participants have adopted and used many strategies and techniques to
integrate English and English writing into their lives by using Englidly datheir
professional and personal lives in the following ways: reading, writing, Ingj¢ainews
and music, watching movies, teaching, communicating with other Arabs and fosgigne
shopping and e-shopping, traveling to English speaking countries, and/or helping their
children with their English homework. While they do not seem aware of stratiegiies t
specifically ‘bridge’ between their two cultures, most of the participactisely sought
out experiences that maintained their contact with English and their expenarsieg
the language, beyond their professional need to use the language.

5. Do these women refer to English, and especially English writing, as playing a

role in their future life and plans? If so, how do they characterize that role?

Most of the participants refer to English, and especially English griéis
playing a role in their future life and plans. They feel this role helps them in thei
personal and professional life to perform tasks and achieve their goalst, Birfee
these participants are all well established in their professional,fielgesitions where

English is central to them, they are in a position to view continuing involvement with
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English as simply taken for granted, and not as a tool they think of in terms of future

plans. The entrenched position of English, both in their professions and even in their

family lives, ensures that the language is a continuing part of their edp@qgberience.
Reflection on the Research

As | presented the participants’ answers to the main research questiousralt se
points | was obliged to note that the results revealed some contradictory respodse
ambivalence or reluctance with respect to some topics. | would like to comiitdat a
here further on what | have come to think of as the need to ‘read between the lines’ in
looking at my study’s results.

Conflicting Interpretations

When analyzing and interpreting the data, | felt that the participasfsmnses
did not completely reflect their observed behaviors. At times, the participastsées
provided hints rather than conclusive results; thus, | had to piece together the puzzle by
reading between the lines in order to reach interpretations, answers, and findings
regarding certain issues. As a result of my experience with interinetvs study, |
realized that it is important to connect the participants’ responses wittbéhgiviors,
tone of voice, and gestures.

To cite one example, some of the participants seemed to react negatihely to t
suggestion of two identities. For example, some of them laughed when they welre aske
this question, a few of them changed their facial expressions, others used phchsas
“thank God, | have only one identity,” “fortunately, | have one identity,” and Vehlanly
one, it is my personality that | struggled for 35 years to build it."They seentakld my

guestion about having ‘two identities’ not as referring to a natural statebfouléural
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person, but as an accusation, something they associated with deviance, or psythologic
disease and sickness, although the term was explained to them. They werly perfect
comfortable reporting that their identity was changed or modified; but they temded t
strongly reject the idea of having two identities, surely more because rédghéve
ideas they might associate with this term than because of my intention in using the
phrase. | was then left to infer that their responses constitute at leatsalgopaitive
response to my question, even though six of the eight responses technically took a
negative form.
Contradictions and their Possible Meanings

More important, something like real inner contradiction and uncertainty appeared
in the participants’ responses to some questions. For example, the majority of the
participants responded that they feel more comfortable and prefer to writglishEn
comparison to writing in Arabic; however, later, several of the participaptsted that
they are entirely comfortable with Arabic. There was a geweraensus that Arabic-
speaking culture forbade discussion of certain issues; yet at some @aengl f the
participants who had recognized these constraints insisted that they could use both
languages to discuss all issues. Likewise, several of the particigntsthiat they are
free and are not constrained in any way in their society; however, in a fujjowestion,
the same participants provided a list of constraints and barriers that surroundnean
list of issues they want to change and do not agree with within their solrietl}.of
these patterns, the participants seem to have been adopting an ambivalemt pOsiti
the one hand, they seemed critical of problems with using Arabic, with the Arabic-

speaking audience, or of problems with women’s status in their home culture. But, they
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seemed to prefer to nurture the view that these constraints and problems had oo effect
their own lives personally. Although this does not emerge as a conscioug)istranel

no participant seemed even aware of these contradictions, it could be that énrs patt
represents an unconsciously adopted strategy, allowing the participants to feel
empowered, for instance in their professional lives, even while they rdadize@dmen

are generally not empowered in the society.

Reluctance and Confidentiality

Another observed pattern was the participants’ behaviors toward the subject of
confidentiality; although confidentiality in the study was ensured, the ipanis still
were not entirely comfortable and were both hesitant and reluctant in responding
throughout the interviews.

If given a choice, the participants said they would prefer not to be recorded during
the interviews. In addition, several participants did not want to associate thei
pseudonyms with the information and stories they shared; they stated thattthey fel
confident, but in fact, their demeanor suggested hesitancy. As | noted at one earlier
point, the participants consistently gave short or abbreviated answers duting thei
recorded conversation, and they could not be persuaded to provide detailed information
or share personal stories while being recorded.

However, as soon as the recording machine was turned off, the participants’
behavior underwent a striking change. At once, they were willing to sharécgpeci
about their personal experiences and stories; they were more comfatagbeken, and
sincere; they seemed friendlier, relaxed, and more responsive; and they spokiegith a

and an open tone of voice. This showed a deep contrast among the participants’ attitudes,
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behaviors, gestures, and language when they were being formally recordeaeand w
they were informally interviewed. Of course, | cannot report the content of #iese |
conversations. However, | believe it is important to note the occurrence ofrdse f
more open conversations, as this affects the interpretation any reader imigld oy
reported results from the recorded interviews.

In fact, a pattern involving loss of participants may support the same issue of
reluctance. Originally, 22 women demonstrated an interest in participatitigpse, 15
women agreed to fully participate. Yet at the stage of collecting the dhtagmmng the
consent form, seven prospective participants declined to follow through with tlye stud
Ultimately, only eight participants remained that fulfilled all requireteeThe loss of
participants could be related to many reasons: their fear of their socesgtgon toward
their responses, being judged by their peers in a negative image or even batigeakstr
by their society. On reflection, those who withdrew may have felt unable to pitmiay
society’s expected image, or may have been uncomfortable with the prospect of
potentially being invited to question their culture’s norms of behavior or its sggtem
flow of traditions, among other personal reasons. It is important to mention thatthe g
of my study did not/does not aim or intend to invite the participants to criticize their
culture or religion; still, they might have feared that the study might ton&uch issues.
Interpretation and Comments

The Omani culture is a collectivistic culture that emphasizes group work and the
term ‘we’. This may account for the participants not wanting to be recabage
individuals, and especially as individuals who challenge the status quo. One Omani

saying refers to such people as “nails that stick out and get hammered ddwen.” T
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participants did not want to associate their names (even as pseudonyms) witi gwne
detailed information and stories, even though the information they provided was not
closely associated with politics, culture, or religion. Still, for them, teasges were
personal experiences that might make them stand out negatively; so theyHeared t
reaction of their society, families, and friends.

A related source of reluctance may stem from the Middle Eastern version of
‘saving face,” which involves protecting the reputations and maintaining thetespe
others (Cambridge International Dictionary of Idioms, 2008). The particigartaed to
want to ‘save face’ by reflecting a positive image as a unified people, sbehatdciety
would continue to respect them. Thus, it was very hard for me to break through that
public image to understand their true feelings and grasp the actual picaumg,paint
where that picture might be seen as reflecting negatively on the broadee.cult

However, of course, these patterns (the loss of participants, the hesitation and
generality of responses when being recorded, the ambivalence of their resppndshe
fear of associating their pseudonyms with their stories) all add upésut’rof sorts for
the study, which | feel obligated to include in closing my remarks. These can edirbe s
as representing evidence of constraints and barriers still existingamiGociety, no
matter which language the participants use to communicate and deliver theagmes
This even contradicts the participants’ perceived perspective on Engligestlirem and
allows them to discuss certain topics and forbidden issues; our interviews waae in f
conducted in English, and yet the use of that language does not seem to have freed the
participants from hesitation and concern over being judged for sharing theiamkas

stories. Their observed attitudes, behaviors, gestures, and language when thexrgere
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not being recorded allowed me to conclude that, while English might help them in
exploring certain issues and forbidden topics to a degree, it does not completely fre
them.

English helped the participants in delivering their perspectives and becoming
more liberal and outspoken, but it did not erase the fear from the culture, therear fr
the hidden perceived power, and the fear from being different. A part of eacippattic
wants to be comfortable with her own Arabic speaking culture, the Omani culture; but
another part of them also wants to be a part of the free world. In ‘reflection on the
research,” | am led to the idea that the participants have not resolvedsibe tamd
conflict in regards to what they really want to be and accomplish, and what they should
be and do in the eyes of their society. To summarize, it is safe to assume thskt Engli
provides the participants with the means to feel free, confident, and believe in
themselves; at the very least, this gives them hope to be independent in their opinions.
Thus, their selective integration of the English world into their lives repiesa
important step forward—though it is only one step, and does not represent a finished
journey.

As a final note to this section, a word of praise and appreciation for the
participants is in order. These participants represent strong and outspoken @mani w
who have faced and still face many challenges in their daily lives, whiddiing their
education and becoming successful in their society. They play very imporemirrol
their community on both personal and professional levels. In spite of all the ambejale

contradictions, and confidentiality, the participants still seemed very hortagheir
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responses, and they were eager to be part of a study where their ansidensat@ a

difference and could help represent Omani women.

Additional Findings

In addition to the primary research questions, other issues were raised and

addressed that appeared while conducting the study. Issues such as wommsn’s rig

freedom, Islam, cultural traditions, societal constraints, and forbidden iss@dstion to

writing. In this section, | summarize additional findings related to thesessand topics

that appeared during the study:

The participants feel that they have learned new beliefs, ideas, and meaning
schemas and also some of their original ones have changed since they have
learned a second language and traveled to a foreign country. Most of them
believe that learning English has affected the way they think. English has
widened their minds and introduced new horizons to them. Only Lama and
Zeena shared different views; Lama agreed that she has learned new beliefs
and meaning schemas, but she did not feel that they affect the way she thinks.
As for Zeena, she believes traveling abroad opened her mind to other
perspectives, but she does not think it changed her original thoughts.

The majority of the participants feel that there are certain cultucifitras

and norms they do not agree with and would like to change in their Arabic
world. They believe that certain cultural traditions and norms can be
contradictory to their religion, Islam, and are blindly followed and passed
through generations. They provided examples of these disliked practices:

people being judgmental of others, evaluating a person after first ingoress
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the limitation to discuss certain issues and topics, behaviors that make the
women dependent on men, families choosing husbands, limitation in dress
and interaction, separation between men and women, society’s view of
divorced or single older women, and men not contributing to house work.

o All of the participants respect their culture and their language. Howbegr, t
have focused on learning English and developing their English skills at the
expense of improving their first language. In turn, the Arabic language is
taken for granted. Therefore, some of them, Sophia, Lama, and Nada,
acknowledge that they feel they are losing their Arabic language knowledge
and the required syntax, and English is becoming their dominant point of
focus and interest as it pertains to personal development.

¢ Many Omani people are not only using English as a communicative tool or in
their professional lives, but English is also taking precedence over the Arabic
language and is used in situations and environments where Arabic was once
the dominant means of communication.

e The participants think that women'’s issues need to be explored on a larger
scale and in depth in order to educate others and raise awareness.

Implications, Suggestions, and Recommendations

In this section, | will offer suggestions that might help Omani women

especially, and English learners generally, in exploring largersssumut their own
experiences and identity/identities. These suggestions aim to aid leardevglioping
as competent L2 learners without negatively influencing the lives that maybkan

modified in the course of their acquiring a new language and adjusting to its.culture
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Before moving on to list specific recommendations, | listed here a group of
assumptions that | have as a basis for these recommendations:

e Women should have the option of determining their identity and what they
want to be and believe in; in this way, they will be able to determine who
they want to be, which will be reflected in their identity development as they
incorporate any new experience, including the learning of a new language.

e |f women are more open to other people, cultures, and meaning schemas, they
will be more aware of the existence of a larger world and bigger issues; thus,
they will be more tolerant, less likely to judge others.

e By being able to explore one’s own issues, a person will be able to
understand and work on how they can improve.

e By opening one’s mind to other worlds, cultures, languages, and meaning
schemas, and learning what would be most beneficial or helpful for that
person, a woman can develop her identity and feel more confident in
nurturing a more educated generation.

e By keeping and using their first language, Arab people do not have to feel
that they are abandoning Arabic when they learn English. By learning a
second language, they are not giving up their first, but adding another
resource of knowledge and another lens with which to view their world, and
different worlds.

The following recommendations, some of them general and some specific, grow

from the above assumptions and are intimately rooted in them:
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If women start exploring their own issues, they can begin achieving their
rights and freeing themselves from old cultural traditions and norms that they
do not agree with, they cannot expect change to just happen. Women as a
whole need to stop relying on other women and men to change the norm and
start acting themselves.

If women feel that second language writing frees them and allows them to
explore forbidden or sensitive issues, then they should be encouraged to use
English writing to benefit them and to help them in expressing their ideas and
opinions on any issue that they feel constrained to discuss in their first
language.

Women can try to understand the expectations of their own religion and its
beliefs to create their own meaning schemas and values; they need not rely on
outside (here Western or Anglo) values. The respondents in this study
showed a strong desire to identify themselves from within their own culture.
If encouraged to do so at the same time as forging new pathways in that
culture, they will not be blindly following old norms and traditions that they

do not agree with, and will be ultimately be able to find a set of values that
they believe in and agree with.

Opening and providing options of discussion such as female discussion
forums or organizations will help the women in exploring their own issues
and matters. In these forums, women could meet weekly or monthly to
discuss women'’s issues in English, communicate thoughts, and find possible

solutions. This will also offer women a support system that might make them
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feel less alone in facing these issues. Since the Omani societydgiarted

one, it is better to make slow changes than fast ones. Women’s groups that
focus around family issues and concerns will help Omani women slowly
transform, share ideas, and find possible solutions for their concerns.
Publication is a very important tool that could help Omani women.
Publications such as newspapers and magazines need to be made available to
women. These represent forums where they have the option to discuss their
problems, needs, and goals, and which can help them in finding solutions as
well as having their voices heard.

The government could help by providing a department for women, their
problems, concerns, and needs. Such a department, which would be
concerned with and supportive of women, especially those who are divorced,
abused, widowed, single, or elderly, could help these women to identify their
problems and discuss their options, as well as boosting their status in the
society at large by public recognition of their full membership and

entittement in the society.

Teachers could help English learners in finding their own voice and style of
writing and expanding their ideas and their knowledge. Teachers need to help
learners, and encourage them to open their minds to new ways of thinking
and learning. These sensible pedagogical ideas take on a special meaning for
those teaching learners from cultures where they may feel constrained in
expressing themselves in their first language, or from cultures whose

traditional values differ markedly from those of Western Anglo cultures.
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e When learning another language or culture, learners will inevitably be
exposed to other belief systems and ways of life. A teacher could help a
student to be aware of the differences and similarities, and possible affects
their present and future lives.

e A way of exploring issues that are considered forbidden or are a concern or
bother for women in the Arab society is by using translation, to open a path
for discussion. Through translation, woman may more comfortably open new
points of discussion, and also help non-English speaking Arabs to have
access to the information, thus, reaching a new audience.

¢ Providing the Omani women with more opportunities to study abroad could
help them develop their identity and recognize more the options out there to
improve themselves.

Importance of the Study

As mentioned above, the findings of the study suggest that the way people view
themselves and their development is affected by learning English asnd tmuguage.
English including English writing can change lives such as those of this study’s
participants. Educators need to understand the effect of a second languageeos’ lear
identity and its formation. The present study both illustrates that effelcalsmwarns
that it is not an easy or straightforward task to measure it.

Kaspar & Noh (2001) explain that a conflict may arise between an individual's
dominant values, beliefs, race, ethnicity, and culture and a set of recemibdenes.
Therefore, educators first need to understand this point, so that they can mdogniz

themselves when it arises, and also so that they can help learners recognaelibis
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and be more aware about its existence and its nature. Ultimately, this canegmpow
learners to work toward strategies that integrate their two cultural worddsonscious
manner, as well as to avoid submerged conflicts and ambiguities surrounding the
presence of these two worlds.

Many scholars, Bahbaha (1994), Davis (1991), Hansen & Liu (1997), Grayson
(2002), Gibson (2004), and Peirce (1997), believe that human beings’ identity develops
in a natural continuous process, is subject to change, is affected by social surroundings,
and is constructed and affected by the languages learned by an individual. &dlpart
last factor, the learning of English must affect and change the |eaitentity; by
paying attention to this process, it is possible for educators to understang a$peeir
learners’ identity formation and adjust their pedagogical decisions acdgrdihg
study is important as it has opened avenues and introduced Arab Omani women with
their experiences and their voices. It has contributed insights that may deleré&buthne
fields of teaching English to speakers of other languages and second languagg.l&
also has shown the ambivalence and contradictions that Omani women experience in
their life, as they struggle to reflect the image expected of them by dletys and at
the same time to value and project what they experience as their own true image.

Limitations of the Study

This dissertation, like any other study, has its limitations. The firstdiron was
that the number of participants in this study is small, since finding a largdrenwain
participants was difficult for many reasons. First, many of the women tedt®ared
that their society might develop a negative reaction to their participaticagtiras noted

earlier, even the participants who agreed to take part were hesitant atahte¢mspeak
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openly when they felt their answers might be included in the study’s resutsxds¢he
number of participants who fit the requirements of the inclusion criteria isesnmal

Oman in comparison to other Middle Eastern countries; if the study had been conducted
somewhere else in the Middle East, then more participants might have fit treancl
criteria. The participants were required to be Muslim, females, spagisitrhave a

Masters or PhD degree, and have experience living abroad for an extended period of
time. Therefore, if any prospective participant lacked one element of thsiarc

criteria, she was eliminated.

A related limitation concerns the participants’ ages; their ages rarage® to
50, which is a considerable difference between the youngest and the olbesglslt
most of them were in their twenties and thirties. | could not find a large number of
participants who were at or near the same age. This age difference coutlthaife
beliefs, perspectives, and experiences, which may have changed from oneayettera
another, because people’s views of themselves change dramatically jusepshaxci
through time. In fact, during the process of collecting the data, | noted that the olde
participants seemed to be the most reluctant or hesitant in their responses.

As stated in chapter three, this study does not aim to generalize the rigbults
goal has been simply to explore possible relationships between the particijp@mssof
their identity, perspectives and beliefs, particularly with reference tmgin English as
a second language. My aim was not to judge whether the participants’ perspeftect
a true situation or particular subject matter, instead, it was to preseid sslitrue

experiences that reflect the participants’ perspectives and beliefs.
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Other limitations include the observations made above in the results sections and
the section entitled ‘Reflection on the Research;’ these include the ambevalshc
hesitancy of participants, the loss of prospective participants, and the etaits and
contradictions in the responses offered.

It is also important to mention that the study depended on interviews, an open-
ended questionnaire, and my notes taken during the interviews as main and only
resources for collecting the data. | did not have other data, for instancenwatratives
(life histories), or observations of their behaviors when interacting and usghglgn
which might have helped the study to flesh out some of what the participants did not
actually report in words. This made analyzing and interpreting the dacaldifi had to
be careful not to judge or generalize each participant’s response to her éfsistg the
full picture of their daily life and interaction was not available.

Call for Further Research

This dissertation attempted to answer a set of predetermined questions;howeve
while conducting the study and analyzing the findings, more questions weretgeénera
from the context and input of the participants, which should be addressed in further
research. Some issues and questions that need to be addressed in further resssarch ar
follows: will English be an international, dominant, spoken language in the world in
general and specifically in Oman; will English writing be used as monestlbasic
communicative tool in the Middle East; will English have more effects on people’s
identity in the future, if Arabic usage declines with time in some areas; hbfnglish

fit in with the Arab culture, methods of interactions, and people’s every@apdw will
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Arabic speakers maintain what makes them special and unique? All theserguast

many more are very important and need to be explored and studied.

Therefore, a call for further research is required. Future reseacthgds

consider taking the following steps:

Follow up with the same participants, examining whether their identity and
views have changed after a certain period of time. For example, the
participants may be interviewed for a second time using the identical
questions in addition, to more in depth questions. It would be interesting to
see if changes in the society, for instance, in the next five to ten yedes, ma
them more forthcoming about sharing their personal stories.

Use different methods to collect more data from the same participants. For
example, more oblique approach could be used to gather more detailed data
by using indirect questions. The same participants might be asked to write
narratives using both languages, and their English and Arabic texts could be
compared. Also, use an ethnographic method to examine the participants’ real
actions, if their words and beliefs match their actions.

Use observations to rate each participant’s English use and quality of
interaction. The participants might be asked to be more specific about their
extent of English use by giving examples.

Investigate and specify the factors and reasons that cause some people with
multicultural lives to view themselves as having two identities, while others

resist expressing themselves in those terms.
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Work with a larger number of participants; this will provide a deeper and
truer picture of reality that could be easily generalized to a largapgf

women and population.

Work with one or more groups of participants who are closer to each other in
age. For example, study a group of participants in their twenties and another
group of participants in their forties and compare their views and
perspectives. This will provide an even clearer picture of the generations’
differences in thoughts and beliefs, and will also help provide a measure of
change as happening in the society over time.

Work with participants with more similar experience, such as similar faflds
study, shared educational background or membership in a given religious
community.

Work with female participants from other countries and compare them with
Omani women. This will provide insight regarding other female second
English language speakers, and whether they share similar views and
perspectives with the Omani women; or if they differ, what are the
differences?

Contrast the responses given by participants from different groups. For
example, one might study Omani women with different levels of education
who have not been exposed to other cultures, and compare their identity and
views with other participants who have been exposed to other cultures.
Work with a group of participants whose second language is not English and

examine the same research questions, replacing English with the paicipant
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second language. For example, if the women’s first language is Arabic, and
they speak French as a second language, how would they feel about their
experience learning French, and about their current use of French? Would
they have two worlds or one, the Arabic world and the French world? How
would their experiences differ from those women who speak English as a
second language? Would they feel more comfortable in using French rather
than Arabic, and would French have the same effect on their identity as
English has?

e Explore more specific ways and techniques that might especially help
ESL/EFL Middle Eastern women and ESL/EFL students in general, to learn a
second/ foreign language and writing successfully without negatively
affecting their identity and might make them more aware of the possible
effect on their identity.

e Explore men’s identity and writing in English as a second language. Also,
how are men’s experiences different from women’s? This could help in
understanding identity for both genders.

These questions might help in gaining more in depth results on issues related to
identity and second languages in general, and more specifically on the effachinide
English as a second language.

Concluding Remarks

In general, the English language is playing a very large role and is anantport

factor in professional, academic, and personal aspects of daily life fOnbai people.

The Omani people are becoming passionate about English. | believe if thendage a
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demand for learning and integrating English in personal and professional a@adftlife
Omani people continues to increase, | expect that the English language dl be t
dominate language in Oman within a few decades. Sadly to say, the Arabic Enguag
might lose its users, its elegance, and its influence on the Arabic culture andualdi,
but English might help them in overcoming their obstacles and constraints.

On a personal note, | would like to mention that this dissertation has provided me
the opportunity to reflect on Omani women'’s identity and my own identity when gvritin
in English as a second language. It has raised our awareness of certaithesstine
participants and | were not conscious of until they were discussed and raisedturdthis s
It also raised awareness and opened eyes and avenues to other important topicssand issue
that could be explored in future research.

The participants’ responses also allowed me to explore the power of the Omani
women. Even though these women have helped to replace the picture described by
Phillips (1966), in his bookinknown Omanshowing that the situation in the society has
changed since the mid-twentieth century when he wrote in these terms:

In terms of personality, of economics, of politics and of civics, there are no

women in Oman; women exist in number always greater than men, but their

existence is domestic and servile only. The unequal position of women in Oman is
common throughout the Arabian Peninsula
Now, Omani women have their own unique personality and are playing very important
roles in improving the Omani society. They are taking advantage of learninglcagt
being exposed to new meaning schemas and beliefs to improve themselves and their

lives.
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As for me, writing this study was very hard, because | had to adjust mygnriti
and choose the right method to express my ideas. Since the study is in Englisb, | had t
be straight forward and direct, and avoid the rhetorical patterns (such asfreque
repetition) that are valued in Arabic culture. At the same time, the studyidesed my
knowledge and introduced me to new horizons of information and avenues of thinking. |
did not recognize the level of interest in learning English in Oman until ¢ canouch
with the Omani people and worked with them. Learning English nowadays is becoming
such an obsession for some Omani people that it is taking over their first language.

| have learned that the word ‘woman’ in the Middle East represents more than just
a gender; it carries certain expectations, limitations, and imposed cotsst&peaking
English can help women to erase these associated terms and their harsbtatiomgl
Women are more than devices for reproduction and caretakers. They are human beings,
and should be treated as more than “domestic and servile.” Women have so much
strength and power inside them; they are capable of accomplishing evgtiy want.

| hope this dissertation has helped to open avenues for the Omani women to
explore their own identity and give them ideas for empowerment. | hope it pravides
good base and beginning for these women to start discussing what they want and how to
attain these goals. Also, | hope this study provides a good start for educators or people
who are interested in investigating issues related to women'’s identityrimd in

English as a second language.
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APPENDICES
Appendix A: Informed Consent Form for the Participants

Informed Consent Form for the Participants
Project: Omani Muslim Women'’s Identity and Second Language Writing
Principal Investigator: Zainab Mohamed Jabur
Dissertation Director: Dr. Jeannine Fontaine

Indiana University of Pennsylvania,

English Department

Ph.D. Program in composition and TESOL

The following information is provided in order to help you to make an informed
decision, whether or not to participate in this study. If you have any questioss gtea
not hesitate to ask.

You are invited to participate in this research study, which | am conducting to
fulfill the doctoral degree requirements at Indiana University of Perasivn the
United State.

Your participation in this study is very important and it will contribute to the
understanding of the Omani Muslim women'’s identity and their writing in Engtish a
second language. This study seeks to gain insight into the relationship between your
(Omani women) identity and writing in English as a second language, by amdinst
your perspectives and beliefs about writing in English, and the extent your
identity/identities are affected, especially, as you perceieatigh your narratives of
your own experience/s considering the impact of the environment and social context.
How your identity has been formed through and by writing in English as a second

language. How your identity including your meaning schemas, perspeectines
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assumptions have been affected through learning English as a second language. Do you
struggle with the conflict that arises in your identity between yosirlanguage world

and second language world? These questions and more related questions will hesthe foc
of this study keeping in mind, that this is the first study conducted to investigate
specifically Omani Muslim Women'’s identity and writing in English as@sad

language. It will introduce you and your experiences to the outside world and fysd wa
and solutions to eliminate any negative impacts on the Omani women'’s identity when
learning English.

The qualitative research is used for the methodology of the study; you will be
asked to respond to an open-ended questionnaire as a first step and based on your
answers, | will schedule an individual in depth interviews with you after peumission.
The interview will take maximum forty-five minutes. You will also be askedtemdt
one final group interview with other participants.

Your participation in this study is voluntary. You have the right not to participate
in this study, limit your participation, or withdraw at any time. If you chdoseithdraw,
all information obtained will be destroyed. Your decision to participate olindfaan
participation will have no effect on you at all. There are no known risks agsbuidh
the study. Your name will not be used for your protection; instead pseudonyms will be
used. Only the researcher involved in this study may have access to theadideatand
it will be saved in a secure place. Furthermore, your name will never be useldewith t
presentation or publication of data. Data will be kept confidential to the extent provided

by law.
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If you choose to participate in this study, all information will be held in strict
confidence and will have no bearing on your career. Any use of information you provide
in this study will be used only in combination with information provided by other
participants in the study. The information obtained in the study may be dissehinate
academic publications or presented at conferences, but your identity wilbtosttketly
confidential.

If you are willing to participate in the study, please sign the statement.belo

Thank you for your kind cooperation.

Researcher: Dissertation Director:

Zainab Mohamed Jabur Dr. Jeannine Fontaine

PhD Candidate in Composition and TESOL Associate Professor

Department of English, Department of English,

Indiana University of Pennsylvania Indiana University of Pennsylvania
cibn@iup.edwr zuzuj25@hotmail.com English Dep. Leonard 110,
001-(812)-322-8368 Indiana, PA, 15705
00968-99320584 USA

001-(724) - 357-2261/2262

This project has been approved by the Indiana University of Pennsylvania ilmsitut
Review Board for the Protection of Human Subjects (Phone: 724/357-7730).

192


mailto:cjbn@iup.edu
mailto:zuzuj25@hotmail.com

VOLUNTARY CONSENT FORM
(Participant’s copy)
| have read and understand the information on the form and | consent to volunteer
to be a part of this study. | understand that my responses are completelynt el
that | have the right to withdraw at any time. | have received an unsigngaicibys
informed Consent Form to keep in my posses®grsigning below, | give my consent
to participate in this project.

Name (PLEASE PRINT)

Signature

Date

Phone number or location where you can be reached

Best days and times to reach you

E-mail address

| certify that | have explained to the above individual the nature and purpose, the
potential benefits, and possible risks associated with participating in th&clkstudy,
have answered any questions that have been raised, and have witnessed the above

signature.

Researcher’s Signature Date

Participant’s Additional Contact Information:
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VOLUNTARY CONSENT FORM
(Researcher’s copy)
| have read and understand the information on the form and | consent to volunteer
to be a part of this study. | understand that my responses are completely ciahiheht
that | have the right to withdraw at any time. | have received an unsigngaictbys
informed Consent Form to keep in my posses®grsigning below, | give my consent
to participate in this project.

Name (PLEASE PRINT)

Signature

Date

Phone number or location where you can be reached

Best days and times to reach you

E-mail address

| certify that | have explained to the above individual the nature and purpose, the
potential benefits, and possible risks associated with participating in th&sclestudy,
have answered any questions that have been raised, and have witnessed the above

signature.

Researcher’s Signature Date

Participant’s Additional Contact Information:
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Appendix B: Open-ended Questionnaire for the Participants

Open-Ended Questionnaire
s gadd) Al aslaa)
(The Questions in both English and Arabic)

Directions

You may please answer all of the questions below. You may be sure that youisanswer
are strictly confidential, and that what you write here will not be residalany other

person, only the researcher has access to the data.
| would appreciate you provide your honest answers and perspectives.
A Glalas

A Bl e aal lgle allay Gls eAali A (8 O sSin cllay) O ke ALY jaes 0 WY >
Agadl 55 Aiobia cllaY) 0585 o

Part one: Background/ demographic Questions:
iolie 5o Lo lgie e s pdale Slaglaa s JsY) 6 5all

Age (=l):

Social statusifelaiay) allall):

Level of education Ledsill s sivall):

Specialization f=—=aill):

Level of English fluencyag jla¥) a1l (L&) 5 giws):

Age started learning Englisk flay) 2l alas 48 ciay g3l eall):

What resources have you used to improve your English skills? Check all that

apply G sy a0 alad 3 dexsiuaal jabadll): Ala) e S8 L) (Sa
a. school )
b. institute falll adel ag2a)

TV (0s44)

private teachers el (%)

books sll)

internet ¢ _3YY)

CDs faexall (al 331

N o g kM wDbd e

~ ® o o

Q
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h. movies Y1)
i. other resourcess(al 1las):

Part two: The Main Questions:

A ) Caand) Al - S ¢ 5al)

8. List 3-7 words here that you think tell who you @edaiyl SllS 7-3 e S

il G iy et gl (ppaiad):

9. Are you an active writefdeis 43S <l Ja)? If yes, in which language do you write
more (S L (i€ 3l ol Lad caniy Ay cilS 13))?

10.Please complete these two sentences brigflyafl ot cpilaal) JLS) a ):
a. When | write in Arabic, |'{l ¢ sl iSileyie)

b. When | write in English, 14 i adasyu cisilaxie) |
11. Are there any cultural traditions, norms, or behaviors in Oman you do not agree

With (Lo i Y (e Lidalu 8 S gl f el jel o 416 A& s Ja)? Briefly, what

are thesesfs L « Laisly)?

12.Do you think all people in Oman should learn Engligh (=) g of cpaiixi Ja
A 3l ARl ) salay of oy (lae Ailals)?
-Strongly agreesf: 3 i)
-Agree (35))
- Disagree @5l )
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-Strongly disagree{ Gl sl )

13.Do you think by learning English you have learned new beliefs, ideas, meanings,

and more about other or certain culture/s during the period of learngligit s
L / 5a0n A AU (e ¢ laa g IS5 claina alad ) (62 5 A ladY) Aalll alad (b (i
Al Al ket 5y DAY

-Strongly agreesé 3 )

-Agree (35))

- Disagree @5l )

-Strongly disagrees{u 35 Y)

14.1n which language do you prefer writing, Arabic or EnglislUsl) culaadi 421 4.4,
A plasy) Aalll o Ay al) 4512

15.Please chose two sentences and complete them brigflys(s oiles HLER) a p
Dbaidly):
a. | prefer writing in Arabic becauseY 4=l LU Jisdl)
b. | prefer writing in English becauseY 4 iYL L)) Jiail)
c. | do not prefer writing in Arabic becausgy(is alb sl Jadl )

d. 1do not prefer writing in English becaus;é/@.ugl;sm ALY i Y)

16. Could you please identify three topics you have written about in Englishds
A nlas¥) ARl Lie (iS5 elal Lo gl ST auial e 453 3y08%) 2
a.
b.
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17.Could you please identify three topics you have written about in Atdkica
Lyl Al Lo (S bl e gad ST qaal g0 A3 3aa37
a.
b.
C.

18. Are there any topics you have never talked about before and would like to discuss
and explore in the future? If yes, can you please mention an exashglea(
cariy Alay) il 1Y) Sl LaLaSiul o LgidBlin (1 535 ¢ (e Il Lgie (pfianii o) gaucal 5a

Jhe S3 o> )?

19. Are there any issues you feel constrained to discuss in public or with people you
do not know? If yes, can you please mention an example of these tdpics (
Jlia S5 oy cariy LlaY) S 13) Sagid ai ¥ ol il aa ol e Lgidlial 3ajia Slily (4 2l panal 5

20.Are there any other issues or topics that you feel you are not allowed to write
about in public, but that you would like to be able to do? If yes, can you please
mention an example of these topics fraw ¥ Ll (pilai gaal ga sl (s AT Lad lia Ja
> cprty LY S 1) il LgidBlia e 550l S5 o a5 (81 e Lgie I
Jie S3)?
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21.Do you think certain topics should not be discussed? If yes, can you please
mention an example of these topiEBs & O oy gl sall ans @llia G (paiiad Ja
Jlia JS3 s candy Ala) cilS 1)) $ALGELL) P

22.Do you think learning and/or using English has affected the way you think and
perceive certain issuess S 48 b o A 4l 4 ulasy) alasial ol /5 alat o) Cpafind Ja
Ll (s GIS) ) 5 oclilaing 5)?
-Strongly agreesé 3 )
-Agree (3 5))
- Disagree @'l )
-Strongly disagreesu G5 Y)

23.Please complete these two sentences brigfiyagl il Guilaal) JWs) o 0):
- | feel toward expressing my ideas in English @sdai¥! 42l s S8 e el Laxie

24. Are you more confident or do you feel much free to express your opinion when
writing in English (us oaedi 5 48 ST conual ol cpaiad Ja ¢y jalasy) 4210 0N e
el 5 oo Luadll 3 JS1)?

199



25. Are you more confident or do you feel much free to express your opinion when
writing in Arabic (s cpowi 5 48 ST caspal @bl cpaiag Ja gy pall 43dL 408 vie
el ol 8 jiS)?

26. Do you think you have changed in your thoughts or your way of expressing
yourself since you traveled to a foreign country to peruse your higher exfucati
(Al 8 Llall bl Hall o jius diae o (e o i 38 ylal o &1 HSY Joan 381 508 o (paiad Ja
inl)?

-Strongly agreesé ) si)
-Agree (35))

- Disagree @ sl )

-Strongly disagrees{u 35 )

27.Have you encountered or read on any the topics that discuss Middle Eastern
women'’s identity or social status? If yes, can mention an exampleé{= J
S 13 e laia¥) Leaa g o L sa g dass 5V (5l dilaia 8 31 yall a5 (2L & gum ge il 3
Ui )S3 (o aria 4aYN)?

28.Do you think of your society, culture, and/or readers before you write about any
issue in English {Glb ¢ s ge sl oo LS U8 o) 80 51 /5 ol 5 clacine op S8 Ja
3y 3aiV)?
-Strongly agreesf 3 si)
-Agree (3/5))
- Disagree @ sl )
-Strongly disagrees{u 35 Y)
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29. Do you think of your society, culture, and/or readers before you write about any
issue in Arabic flL ¢ s se sl oo LS J8 o) &) 1 /5 o libld g clacine op S8 Ja
4w a))?
-Strongly agreesé 3 )
-Agree (3 5l)
- Disagree @5l )
-Strongly disagreesu G5l Y)

30.Do you think women and men are treated equally in Orgam gl o Giss Ja
Ja ) a3l sbusdl 228 e Jalas (lee dakli)?
-Strongly agreesis il )
-Agree (35))
- Disagree @ s )
-Strongly disagrees{u 35 Y)

31.Do you think your government tries to help women gain their rights and be treated
equally as mengle o585 Ol s L sia L) e 51_jall saclue saala (lee dilalu Jglat &
da ) pa 8l sbsall 228)?
-Strongly agreesf: G i)
-Agree (3 5))
- Disagree @'l )
-Strongly disagrees{ 35 Y)

32.In what ways do you use English, and especially written English, in your
everyday life? Chose oné-elas sl cliba 84, 50 ey (peadins ) 55kl L
4SSV 4l
- Socially =lia)
- Professionallyfe)
- Both (a3)
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33.Do you have a personal journal? If yes, which language do you use to drite (
5 She el QA (K5 5l 4 oy AaY) S 1Y) €408 5) P

34.Do you think you can do, would want to do, or agree with any of the following? If

so, please check-with any statement that applies to yaul (sdaiui clil caiias Ja
Aausliall 3 ) oLl V5L auia g o AGN il jlad) e il 55 6 colai G g 5 5l (i)

a.

| wish | could change some of the cultural traditions and norms in my
COUNtry (ssine 8 Laac @ 5 LAEN AWM any jusd laiud ) i)

| wish | could discuss some issues that are bothering me about my society
(rine 4 il ) Llalll ey 48l aolaial o) e

| like my culture the way it iss WS 8 5 Jhle ()

| love my first language, the Arabic language ¢l axlll ¢ xl )

| like English more than Arabié$ =) ¢ 5S1 4 5las¥) 23l )

| feel very comfortable when writing in Arabié{s)) xie a5l (e 3 ey el

Ayl 4211L)

| feel very comfortable when writing in Englishi€ s ) (e & jey e

4 alasy) dalll 4,USY)

| believe that people need to learn Englighil( alxs ) dalay (ol o siic

ZERTEN )]

| believe that people should learn about and be exposed to other cultures,
religions, and languagessy! s il e | sallay s | jat o oy o) of sk

s AV clallly)

| believe learning new culture and language helps me learn new ideas and

beliefs fuas Cilaiing g IS8 46 yral 285 3aaa Al 5 paa 4SS Alas f i)
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Part three: Perspective writing:

AU L CWlEl) & el

Please write a short paragraph about how you feel toward writing in generahyand a
stories about important experiences you have had with writing that come to @ind (
CBlact Ly S Aaga anad 5l 88 g0 llia Ja 5 cale Adiay (i Laie 4 paeii e Jga 5 _gpeal 388 1S
AU Jlae (S el jaiy),

Thank you very much.....
Aliu¥) oda e Alal) 8 eliglad uead B 5 ) S
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Appendix C: Main Interview Questions for the Participants

Interview Questions
. Describe yourself in five words that you think best represent your perg@nalit
. Do your family members speak English? If so, do you communicate with them in
English?
. How do you feel when you write in English, do you feel like yourself?
. How do you feel when you write in Arabic?
. Do you write differently in Arabic as compared to English? If so, what is the
difference?
. Do you feel a different person in a way when using English or writing indbrg|
. How is your experience affected and formed in writing in English as a second
language?
. Can you list how you use English, and especially written English, in your
everyday life? Such as teaching, shopping, with friends ......
. Do you worry about anything or any issues when you write in Arabic? Please

explain.

10.Do you worry about anything or any issues when you write in English? Please

explain.

11.Are there any forbidden issues people in Oman do not feel comfortable to

discuss? If yes, please mention examples.

12.Which language, English or Arabic, would you rather use to discuss any issues

that you have not discussed before or issues that maybe forbidden?
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13.Do you feel you are limited, controlled, or constrained by your culturetitnasli
or norms? Please explain.

14.Would you like to change some or the attitudes or behaviors associated with your
norms and culture that you do not agree with? Please explain.

15.Do you like watching English movies, videos, news? Do you use English blogs?

16.1n what ways do you feel that you belong to the English speaking community?
Are there any topics you associate with English?

17.Would you discuss or write an essay about religion in English? Please explain.

18.Do you think learning and/or using English has affected the way you think and
perceive certain issues? If yes, please mention the issues.

19.Do you feel that people accept your way of thinking and acting? If yes, please
comment on any specific experience you may have had with people’s reactions to
any new ideas you have had.

20.What is freedom to you? Do women have freedom in Oman?

21.Do you think women have full rights? What do you need or still want to gain?

22.Do you feel that there is a conflict between your English world and yolicAra
world? If so, how do you feel toward this conflict? How are the two worlds
related to each other?

23.Do you think a conflict arises between the cultural values associated witilathe
worlds (English world and Arabic world) as perceived by you? In what ways do
the two cultural worlds complement and relate to each other?

24.Do you feel you have two identities (two personalities) one in English and one in

Arabic? If yes, how are these identities similar and/or different flach ether?
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25.Do you have any suggestions on how to overcome negative impacts on identity
that may originate from the conflict between the Arabic world and the English
world for the women who experience this conflict?

26.1 want you to think of a person you associate with in English and another person
you associate with in Arabizhow would you feel if you were having lunch with
both of them or around them at the same time? Do you see any conflict? Such as
in the way you will act or talk with both of them...

27.In what ways do you express your ideas in writing in English, and how does this
compare with your writing in Arabic? For instance, do you feel that writing i
English frees you and allows you to explore issues that are considered forbidden
in Arabic? How does this factor interact with the problems of fluency, or
difficulties with finding an audience for your writing?

28.What do you do to keep in touch with the English world? Do you feel that you are
distant from the English world? Are there specific strategies you hapéesada
order to keep in touch with the English world and preserve your English writing
in your life?

29.Do you refer to English and especially English writing, as playing amoleur
future life and plans? If so, how do you characterize (describe) that role?

30.Are there any interesting related stories or personal experienceoytdilike to
share?

31.How do you feel as a woman and what are the issues that concern you the most in

Oman?
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32.How do you think most Omanis see and view English speakers and does that
affect you in any way?

33.Would you be comfortable working in an English speaking country and how do
you think it is different from your work right now?

34.Can you think of any stereotypes associated with English and English writing?

35.1f a female discussion forum is formed where women would meet weekly or
monthly to discuss women'’s issues in English, would you consider joining the

group?
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Appendix D: General Questions for the Group Interview
Group Interview Questions

How do you feel when you write in English, as compared with when you write in
Arabic? Is there anything you would like to add or discuss in a group?
a. In the individual interviews, most people said that they are more comfortable
writing in English on certain topics. Do you all agree with this statemethtnary
you comment further on this?
b. OR (Based on the participants’ answers) In the individual interviews, most
people said that they are more comfortable writing in Arabic on certairstdpac
you agree with this statement, and can you comment further on this?
As a group of Omani women, do you have any suggestions or recommendations
on how to overcome any negative impact on identity that may originate from the
conflict between the Arabic world and the English world for certain women who
experience this conflict?
In the open-ended questionnaire, (based on the responses (most people) OR (few
people)) responded that they express their ideas differently when writing in
English as a second language, why? In a group, may you comment further on
this?
In the open-ended questionnaire, (most people) OR (Few people) said that there
are cultural traditions, norms, and behaviors in Oman they do not agree with? As
a group, can you comment more on this; why you do not agree? And what can be

done to modify or work on these certain traditions?
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Some of you agreed that certain issues and topics should not be discussed,;
however, others agreed that people should be able to discuss all topics and issues
that they want to discuss. As a group, what do you think is the middle ground
between these two views?

As a group, do you agree that learning and/or using English has affected the way
you think and perceived certain issues? Can you comment further on this?

In the open-ended questionnaire and the individual interviews, we talked about
forbidden issues, as a group, do you think these issues should stay forbidden or
would you like to explore and discuss them freely?

If a female discussion forum is formed where women would meet weekly or
monthly to discuss women'’s issues in English, would you consider joining the

group?

10-a. Based on your responses, some of you feel that your identity is affected when

writing in English as a second language, would you like to comment on that with
others who share the same view?

b. Based on the other participants’ responses, you do not feel that your identity is
affected when writing in English as a second language, would you like to discuss

this with others who share the same view?

11-Are there any additional topics or issues you would like to discuss and address

through a group discussion?

12-Are there any interesting stories you would like to share with the rest of the

women?
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